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Number of paper %
Papers by Turkish Participants 12 35,30
Papers by International Participants 22 64,70
(11 Countries)
Chart Title
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ASERC 4TH INTERNATIONAL CONGRESS ON HUMANITY AND SOCIAL SCIENCES
JULY 23 -29, 2026
ST. PETERSBURG

NO :AC-4A -2026. 350M- 3857
Konu : Akademik Tegvik Uygunluk Belgesi 20/08/2026

ILGILIi MAKAMA

Academy  Global Conferences tarafindan  diizenlenen @ ASERC  4th
INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
kongresi 23-29 Temmuz 2026 tarihlerinde ST. PETERSBURG ’da 12 farkl: iilkeden
akademisyenin katilimiyla gergeklestirilmistir. Kongre kapsaminda sunulan 34
bildirinin 12’si Tiirkiye’den, 22’si ise farkli 11 iilkeden katilan akademisyenler
tarafindan sunulmustur. Kongre, 16 Ocak 2020 Akademik Tesvik Odenegi
Yonetmeligine getirilen “Tebliglerin sunuldugu yurt i¢inde veya yurt disindaki
etkinligin uluslararasi olarak nitelendirilebilmesi i¢in Tiirkiye disinda en az bes farkli
Ulkeden sozlii teblig sunan konusmacinin katilim saglamasi ve tebliglerin yaridan
fazlasinin Tiirkiye disindan katilimcilar tarafindan sunulmasi esastir.” degisikligine
uygun olarak diizenlenmistir.

Bilgilerinize arz ederiz

Saygilarimizla

Dog. Dr. Nurkan Yilmaz

Web: www.aserckongresi.org Contact: aserckongresi@gmail.com



Evrak Tarih ve Sayist: 23/06/2025-606980

T.C.
INONU UNIVERSITESI REKTORLUGU ‘)
Spor Bilimleri Fakiiltesi Dekanlig1 2 b / i
Sayr :E-21619327-900-606980 23/06/2025

Konu :Kurum izin Talebi

Sayin Dog¢.Dr. Nurkan YILMAZ
Beden Egitimi ve Spor Ogretmenligi Boliim Baskanligi - Ogretim Uyesi

"Academy Global Conferences & Publishing (https://www.akademikongre.org/registration)"
tarafindan Oniimiizdeki tarihlerde diizenlenecek olan uluslararasi kongrelerde; kongre baskani, kongre
diizenleme ve bilim kurulu iiyesi olarak gorev alabilmenize yonelik talebiniz Dekanligimizca uygun
bulunmustur.

Geregini bilgilerinize rica ederim.

Prof.Dr. Cemal GUNDOGDU

Dekan
Ek:Dilekge
Bu belge, giivenli elektronik imza ile imzalanmigtir.

Belge Dogrulama Kodu :BSLCLRAH2Y Pin Kodu :53482 Belge Takip Adresi :

https://turkiye.gov.tr/ebd?eK=3837&eD=BSLCLRAH2Y &eS=606980
Adres:Spor Bilimleri Fakiiltesi/Malatya Bilgi i¢in: Giiler CANPOLAT &
Telefon:04223774940 Faks:0 422 341 00 32 Unvani: Bilgisayar Isletmeni &
e-Posta:spor.bilimleri@inonu.edu.tr Web:http://www.inonu.edu.tr/sporbilimleri Tel No: 04223774974 4

Kep Adresi:inonuuniversitesi@hs03.kep.tr
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Kongre Baglanti Linki :

Join Zoom Meeting

https://us06web.zoom.us/j/88571518350?pwd=fOYazCWBmbAiWrHygjKSjkbbSvotfd.1
Meeting ID: 885 7151 8350

Passcode: 202224
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ONEMLI ACIKLAMA (Liitfen okuyunuz)

e ZOOM baglantist i¢in yukarida verilen baglantiy1 veya yine yukarida verilen giris bilgilerini
kullanabilirsiniz.

e Oturum icerisinde en KIDEMLI olan moderator olarak secilir. Moderatoriin oturum diizenini
gozetmesi, akademisyen adaylarim yonlendirmesi beklenmektedir.

e  Oturuma baglanmadan 6nce Salon numaranizi adinizin dniine asagidaki gibi ekleyiniz. Bu sayede
kongre acilisinda beklemeden oturumlarmiza gonderilebileceksiniz. Or. 5§ Ahmet Ahmetoglu

Sunum siiresi 10 dakikadir. Bu siirenin asilmamasini moderatorler temin edecektir.

Sunum sonrast 5 dakikay1 gegmeyen soru-cevap, tartigma stiresi verilmektedir.

Sunumlar TURKCE veya INGILIZCE yapilabilmektedir.

Kameralar, oturum siiresince toplam % 70 oraninda agik olmak zorundadir.

Sunum yapan katilimeinin kamerasi acik olmak zorundadir.

Sunum yapmak zorunludur. Herhangi bir nedenle sunum yapmamis olan katihmeciya sertifika

verilmesi ve calismasinin yaymlanmasi sézkonusu olamaz.

e  Katilimci, kendi oturumda, oturum bitene kadar bulunmak zorundadir.

e Katilimcilarin kendi oturumlart disindaki oturumlara katilma zorunlulugu yoktur.

e ZOOM platformunun kapasite sinirt nedeniyle, DINLEYICI, sadece kapasite izin verdigi siirece kabul
edilebilmektedir.

e SADECE CALISMADA YAZAR OLARAK GECEN KiSiLER SUNUM YAPABILIR !

IMPORTANT, PLEASE READ CAREFULLY

To be able to make a meeting online, login via https://zoom.us/join site, enter ID instead of “Meeting ID
or Personal Link Name” and solidify the session.

The Zoom application is free and no need to create an account.

The Zoom application can be used without registration.

The application works on tablets, phones and PCs.

Speakers must be connected to the session 10 minutes before the presentation time.

e  All congress participants can connect live and listen to all sessions.

e  During the session, your camera should be turned on at least %70 of session period

e Moderator is responsible for the presentation and scientific discussion (question-answer) section of the
session.

TECHNICAL INFORMATION

e  Make sure your computer has a microphone and is working.

e You should be able to use screen sharing feature in Zoom.

e  Attendance certificates will be sent to you as pdf at the end of the congress.

e  Moderator is responsible for the presentation and scientific discussion (question-answer) section of the
session.

e  Before you login to Zoom please indicate your name surname and hall number,

Academy Global Conferences & Journals @ ‘?’ 'i 1‘4’.‘#’\
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ASERC 4th INTERNATIONAL CONGRESS ON HEALTH, ENGINEERING, ARCHITECTURE and MATHEMATICS
July 23 — 29, 2026

ST. PETERSBURG

Meeting ID: 885 7151 8350 Passcode: 202224
24 Temmuz / July 24, 2026 / 15:00 — 17:00 Time zone in Turkey (GMT+3)

Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors

Dr (c). Silvana Belisha
Prof. As. Dr. llirjana Zekja
Doc. Valbona Dibra

Dr (c) Elsjona Qallija

ASSESSMENT OF THE PREVALENCE OF BURNOUT AMONG
1 THE NURSING STAFF OF THE SHKODER REGIONAL
HOSPITAL

5 THE IMPACT OF EXAM-RELATED STRESS ON THE Dr.Kilda Gusha

v MENTAL HEALTH OF FIRST-YEAR NURSING STUDENTS
o
=
o
— o
=
5 |z
| > CHATGPT’NIN ISITSEL ISLEMLEME BOZUKLUGU VE Dog. Dr. Banu BAS
g < 3 DUYUSAL ISLEMLEME BOZUKLUGUNU AYIRT ETME ir;’r‘;' YI'LBZ}I
g S PERFORMANSININ DEGERLENDIRILMESI
- 8
3 3
T o
a)
= 4 THE RELATIONSHIP BETWEEN POLYCYSTIC OVARY Ph.D. Dietician Aybiike
o SYNDROME AND VITAMIN D iMIK
THE EFFECT OF BUCKWHEAT GIVEN IN DIFFERENT Ph.D. Dietician Aybiike
5 RATIOS ON STOMACH ANTIOXIDANT LEVELS AND GENE | IMIK
EXPRESSION Res. Asst. Omercan ALAT
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July 23 — 29, 2026

ST. PETERSBURG

Meeting ID: 885 7151 8350 Passcode: 202224
24 Temmuz / July 24, 2026 / 15:00 — 17:00 Time zone in Turkey (GMT+3)

Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors

THE CHOLINERGIC ANTI-INFLAMMATORY PATHWAY:
1 VAGAL AFFERENT SIGNALING AND BIOELECTRONIC Ebru BARDAS OZKAN
MEDICINE

Z 2 YARIK DAMAK VE DUDAK HASTALARINDA AMELiYAT Dr.Saffet Uluta
g ETME YASININ TEDAVININ BASARISINA ETKISI : $
o~ S}
Zz <
@)
2 z
S g Ars. Gor., Elif CECEN
~ = ) o ) B ) S EROL o
j S 3 HIPOTIROIDIN IN MANDIBULA UZERINE ETKISI: BIR Ars. Gtir.‘2 Merve KUCUK
< = FRAKTAL ANALIZ CALISMASI KURTGOZ
T o Dog. Dr Ceren AKTUNA
a BELGIN
w—
o
o
4 DEMONSTRATION OF ALPHA NAPHTHYL ACETATE Dr. Assistant_Professor
ESTERASE (ANAE) IN BLOOD TISSUE Ayhan AKGUN

Academy Global Conferences & Journals
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July 23 — 29, 2026
ST. PETERSBURG
Meeting ID: 885 7151 8350 Passcode: 202224
24 Temmuz / July 24, 2026 / 15:00 — 17:00 Time zone in Turkey (GMT+3)

Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors

DEVELOPMENT OF UV-ADDITIVE-REINFORCED, PAINT-
1 FREE ABS/PMMA-BASED POLYMER SHEETS FOR
AUTOMOTIVE EXTERIOR TRIM APPLICATIONS

Talha AYDIN
Didem Elif SOYDAN

EXPERIMENTAL EVALUATION OF HEAT TRANSFER
2 ENHANCEMENT IN A PLATE HEAT EXCHANGER USING Ataollah KHANLARI
MAGNETIC NANOFLUID

EXPERIMENTAL INVESTIGATION OF THE EFFECT OF
3 DIFFERENT MESH CONFIGURATIONS ON THE ADHESION | -
STRENGTH BETWEEN GEOPOLYMER CONCRETE AND 0¢. Lr. Bang bayra

REBAR

INTERFACE STATE DENSITY, SERIES RESISTANCE AND
4 RELAXATION TIME ANALYSIS OF AL/CUPC/N-GAAS MIS
SCHOTTKY DIODES

Assist. Prof. Dr., ZEYNEP
KisNisci

HALL / SALON 3
Ataollah KHANLARI

IEEE 33 BARALI RADYAL DAGITIM SEBEKESINDE
5 DAGITIK URETIM SISTEMLERININ MISOCP VE GUROBI
COzUCUSU KULLANILARAK OPTIMUM TAHSISI

Ahmet Hamdi Gulct
Dr. Ogr. Uyesi Mikail Piirli

EFFECT OF ISATIS FLORIBUNDA EXTRACT
CONCENTRATION ON THE STRUCTURAL, Assist. Prof. Dr.,

MORPHOLOGICAL, AND OPTICAL CHARACTERISTICS OF UMMUHAN AKIN
NANOSTRUCTURED ZnO THIN FILMS PREPARED BY SILAR
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ST. PETERSBURG
Meeting ID: 885 7151 8350 Passcode: 202224

24 Temmuz / July 24, 2026 / 15:00 — 17:00 Time zone in Turkey (GMT+3)
Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors
Dog. Dr. Halil ibrahim
1 A MULTI-SPECIES CHEMOTAXIS SYSTEM WITH MULTIPLE | KURT
CHEMICALS AND LOGISTIC GROWTH Dog. Dr. Tuncay
KOROGLU
D
o
< > LOCAL EXISTENCE OF A MULTI-SPECIES CHEMOTAXIS Eﬁfﬁa?r' Halil Ibrahim
= o 2 SYSTEM WITH MULTIPLE CHEMICALS AND LOGISTIC
e) fe) GROWTH Dog. Dr. Tuncay
“ v KOROGLU
5 |8
~ <
| S
:(I ~
L. PR
T A MODIFIED EQUATIONS APPROACH TO PHASE AND . -
Q 3 AMPLITUDE ERROR ANALYSIS IN EXPLICIT TWO STEP Mehmet Ali KARADAGLI
On Asst. Prof. Ahmet GUZEL
o METHODS
a
RISK-AWARE REVERSE LOGISTICS NETWORK DESIGN Assistant Professor. Jamil
4 FOR END-OF-LIFE PHOTOVOLTAIC PANELS IN CONFLICT- Hallak '
AFFECTED REGIONS: A CASE STUDY OF IDLIB, SYRIA
No: 4

Academy Global Conferences & Journals
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ST. PETERSBURG

Meeting ID: 885 7151 8350 Passcode: 202224
24 Temmuz / July 24, 2026 / 15:00 — 17:00 Time zone in Turkey (GMT+3)
Salon Moderator Bildiri No ve Baslig1 / Paper ID and Title Authors
YER ALTI MEKANLARINDA PEYZAJLA BUTUNLESIK Esra Sonmez
1 TASARIM STRATEJILERI: KARSILASTIRMALI ORNEKLER Prof. Dr. Emine Malkog
UZERINDEN BiR DEGERLENDIRME True

Landscape Architect izel

2 LOCAL IMAGERY AND EXPERIENTIAL DESIGN IN THE KARABAG
REGENERATION OF MEMORY SPACES Assoc. Prof. Dr. Hatice
SONMEZ TUREL
o =
Z é EVALUATION OF THE ANTIBACTERIAL AND
9 = 3 ANTIFUNGAL ACTIVITIES OF A NOVEL BIS(1,2,4- Dr. Ergiin Gultekin
< (@) TRIAZOLE) DERIVATIVE
n c
~ >
- 2
- (] . .
< i KARANLIK FERMANTASYONLA BIYOHIDROJEN . Candan UCARKUS
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ABSTRACT

We live in the age of the internet, with technologies that empower citizens with greater freedom
to learn, opportunities for participation, and access to educational platforms. However, it is also
true that the Internet and ICTs are critical tools in the struggle for freedom of digital practice in
many places.

Following the outbreak of the COVID-19 pandemic and the ongoing lockdowns worldwide, all
institutions were forced to close to prevent the spread of the virus. Millions of students were
out of classes overnight. In response, online education through educational apps was adopted
worldwide to fill the gap created by the closure of educational institutions.

This research paper examines the impact of online teaching and training in Jammu and Kashmir
using quantitative and qualitative methods. It stipulates the importance of the manual teaching-
learning process in the education system.

This research also examined the impact of ICTs on how students and teachers perceive online
learning and teaching during an extended period of lockdowns and pandemic recovery.

Keywords: Technology, online teaching, online learning, Edapps, Covid-19.
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ABSTRACT

Media has become an increasingly relevant tool for domestic and international tourism and
social media platforms are being used to promote tourism and interact with citizens and other
stakeholders. India’s northmost part, Jammu and Kashmir, due to its natural resources and
landscape, is attracting millions of tourists, national as well as international, every year. The
role of social media to reach people beyond the physical barriers is significant for a place like
J&K, which has a geographically unigue topography having its own challenges in accessibility
due to climate and terrain. Thus, the relevance of social media communication is seen
considering the limitations of physical communication as it supplements and compliments the
idea of promotion and public relations. This study was carried out to evaluate the effectiveness
of the government tourism department in Jammu and Kashmir's outreach to potential visitors.
The purpose of this research study is to examine public relations strategies using social media
and the value and efficacy of social media as a contemporary tool of PR. The researcher
analysed the connection between social media, J&K tourism, public relations, besides
contextualizing the trends and tools used in PR of tourism in Jammu and Kashmir. This study
also aims to respond to some of the challenges indicated through the course of this study and
tries to understand the motivations behind the usage of social media by the J&K tourism
department, and their perception of social media's utility and efficacy of social media PR
technique.

Keywords: Social Media PR, Tourism, Social Media strategy
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TEMSILININ SINIRLARI VE S/VAS FILMINDE HAYVANIN OZNELLESMESI

Dr. Senay Tanrivermis
Istanbul Nisantasi1 Universitesi / Iktisadi, Idari ve Sosyal Bilimler Fakiiltesi

ingiliz Dili ve Edebiyat: Boliimii
senay@windowslive.com
ORCID: 0000-0003-1311-9767

Ozet

Kitle iletisim araglarinin ve gorsel kiiltiiriin anlat1 yapisi, tarihsel olarak insan1 merkeze alan
antroposentrik bir bakis agistyla sekillenmistir. Bu durumun en belirgin goriildiigii alanlardan
biri, popiiler kiiltiiriin en yaygin {iretim kolu olan televizyon dizileridir. Ana akim televizyon
dizilerinde hayvan karakterlerin yok denecek kadar az olmasi, var olanlarin ise yalnizca insan
karakterlerin duygularini yansitan birer dekor, tehlike unsuru ya da karikatiirize edilmis
maskotlar olarak konumlandirilmasi endiistriyel ve ideolojik bir tercihtir. Bu ¢alisma,
televizyon anlatisinin ticari ve dramatik sinirlari nedeniyle hayvani nasil "goriinmez" kildigini
tartismay1 ve buna alternatif olarak sinemada hayvanin bagimsiz bir 6zneye doniisme
potansiyelini Kaan Miijdeci’nin Sivas (2014) filmi iizerinden incelemeyi amaglamaktadir.

Calismada, John Berger’in "Hayvanlara Bakmak" {izerine gelistirdigi kuramsal ¢erceve ve
posthiimanist ekoelestirel yaklasimlar metodolojik taban olarak benimsenmistir.
Karsilagtirmali analiz yonteminin kullanildig: bildiride, ana akim televizyon dizilerinin steril
ve aragsal hayvan temsillerinin karsisina, Sivas filminin radikal estetik dili yerlestirilmektedir.
Film, anlatinin merkezine yerlestirdigi coban kopegi Sivas’1, ana karakter Aslan’in biiylime
hikayesine hizmet eden bir metafor olmaktan ¢ikararak kendi ajansina (eylem giiciine) sahip
kurucu bir aktor olarak insa eder. Yonetmenin kameray1 kdpegin goz hizasina indiren
sinematografik tercihi, izleyicinin hayvanla kurdugu hiyerarsik bakis iliskisini sakatlar ve
tagradaki ataerki ile maskiilen siddet sarmalini insan-hayvan ortak kader birligi Uzerinden
desifre eder. Sonug olarak bu bildiri, medyada ekolojik adaletin ve hayvan temsilinin, ancak
sinemadaki gibi insan dis1 canlilara bakis acis1 ve eylem giicii taninan yeni bir anlat1 etigiyle
miimkiin olabilecegini savunmaktadir.

Anahtar Kelimeler: Hayvan Calismalari, Televizyon Dizileri, Sivas Filmi, Posthlimanizm,
Antroposentrizm.
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The Invisible Subjects of the Screen: The Limits of Animal Representation in Television
Series and the Subjectification of the Animal in the Film Sivas

ABSTRACT

The narrative structure of mass media and visual culture has historically been shaped by an
anthropocentric perspective that places human beings at the center. One of the most prominent
domains where this situation is observed is television series, the most widespread production
branch of popular culture. The scarcity of animal characters in mainstream television series—
and the positioning of existing ones merely as backdrops, elements of danger, or caricatured
mascots reflecting human emotions—is an industrial and ideological choice. This study aims
to discuss how television narratives render animals "invisible™ due to commercial and dramatic
constraints, and to examine the potential of cinema to transform animals into independent
subjects through Kaan Mjdeci's film Sivas (2014).

In this study, John Berger's theoretical framework on "Looking at Animals™ and posthumanist
ecocritical approaches are adopted as the methodological foundation. Utilizing a comparative
analysis method, this paper contrasts the sterile and instrumental animal representations of
mainstream television series with the radical aesthetic language of Sivas. By centering the
narrative on the sheepdog Sivas, the film reconstructs him as a foundational actor with his own
agency, rather than a mere metaphor serving the coming-of-age story of the main character,
Aslan. The director's cinematographic choice to lower the camera to the dog's eye level disrupts
the hierarchical gaze the audience establishes with the animal, while exposing the cycle of
patriarchy and masculine violence in the rural landscape through a shared human-animal
destiny. Consequently, this paper argues that ecological justice and animal representation in the
media are only possible through a new narrative ethics, as demonstrated in cinema, which grants
non-human beings their own perspective and agency.

Keywords: Animal Studies, Television Series, Sivas Film, Posthumanism, Anthropocentrism

1. GIRIS VE PROBLEMATIK: TELEVIZYONUN ANTROPONENTRIK SINIRLARI

Gorsel kiiltiir ve kitle iletisim araclari, kurulduklar ilk giinden bu yana insan deneyimini, insan
catigmalarini ve insanin diinya {izerindeki egemenligini mesrulastiran bir anlati evreni insa
etmistir. Bu durum, sinema ve televizyon c¢alismalarinda uzun siire goz ardi edilmis olsa da
giinimiiziin genisleyen ekoelestirel ve posthiimanist literatiirli, ekrandaki "insan merkezci"
(antroposentrik) tahakkiimii sorgulamaya agmustir. insanin anlatinin tek kurucu éznesi, doganin
ve diger tiim canlilarin ise bu 6zneye hizmet eden birer fon, dekor veya arag olarak kodlanmasi,
kitle iletisiminin ideolojik ¢iktilarindan biridir.

Bu antroposentrik sikismanin en radikal bigimde gozlemlendigi alan popiiler kiiltiiriin en
dinamik ve kitlesel iiretim kolu olan televizyon dizileridir. Ana akim televizyon dizilerinin
anlat1 yapisi, dogas1 geregi insan iliskilerine, toplumsal siniflara, aile i¢i ¢atismalara, aska ve
giice odaklanir. Bu dar dramatik cerceve i¢inde hayvan karakterlerin varlig1 yok denecek kadar
azdir. Ekranda nadiren goriinen hayvanlar ise ¢ogunlukla kendi tiirsel gercekliklerinden,
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acilarindan veya arzularindan arindirilarak anlatiya dahil edilir. Bir televizyon dizisinde bir
kopek ya da kedi, ya burjuva bir ailenin steril ev yasamini tamamlayan liiks bir dekor aksesuari
ya zengin/fakir ayrimini keskinlestiren bir statii sembolii ya da izleyicide hizlica sempati
uyandirmak i¢in kullanilan karikatiirize bir maskottur. Bazi anlatilarda ise hayvan, insana
yonelik bir tehdit (canavarlasmis sokak kopegi, vahsi hayvan) olarak kurgulanarak insanin
dogay1 evcillestirme ve kontrol altina alma arzusunu (kolonyalist bakis1) yeniden iiretmek icin
bir ara¢ haline getirilir.

Televizyon dizilerinde hayvanin bagimsiz bir karakter olarak yazilamamasinin temelinde hem
anlatisal hem de endiistriyel sinirlar yatmaktadir. Endiistriyel agidan, haftalik {iretilen, reyting
kaygisi giiden ve hizli tiiketim nesnesi olan televizyon dramasi, set ortaminda dngoriilemez
davranislar sergileyebilecek, ¢cekim takvimini aksatabilecek ve dogrusal bir insan diyaloguna
dogrudan eklemlenemeyecek canli 6znelerle ¢alismayi ticari bir risk olarak goriir. Anlatisal
acidan ise televizyon, izleyicinin ekrandaki insan karakterle kuracagi psikolojik 6zdeslesme
(identification) mekanizmasina sirtin1 yaslar. Hayvanin kendi i¢ diinyasina, insan diline
terclime edilemeyen sessiz direnisine ve eylemliligine alan agmak, televizyonun hizli akan,
entrikaya dayali anlati motorunu yavaglatacaktir. Dolayisiyla televizyon dizileri, hayvani
endiistriyel olarak dislarken anlatisal olarak da onu "gériinmez" ya da en iyi ihtimalle "aragsal"
kilar.

Bu bildirinin temel problemini de tam olarak bu gorlinmezlik ve aragsallastirma
olusturmaktadir. Caligsma, televizyon dizilerinin bu steril ve insan merkezli anlati1 sinirlarinin
karsisina, sinemanin —ozel olarak da Kaan Miijdeci’nin Sivas (2014) filminin— hayvani nasil
bir nesne veya metafor olmaktan ¢ikarip anlatinin kurucu, ac1 ¢eken ve direnen bir "9znesine™
doniistiirdiigiinii koymaktadir. Sinema, televizyonun aksine, zamani ve mekan1 esnetebilme,
kameray1 insanin g6z hizasindan koparip baska canlilarin diinyasina indirebilme esnekligine
sahiptir. Bu baglamda bildiri, televizyonun iirettigi antroposentrik illiizyonun, sinematografik
bir miidahaleyle nasil kirilabilecegini ve hayvan temsilinde yeni bir etik diizlemin nasil
kurulabilecegini tartismay1 amaglar.

2. KURAMSAL CERCEVE: HAYVAN CALISMALARI, "BAKIS" VE
POSTHUMANIZM

Ekrandaki hayvan temsilini derinlemesine analiz edebilmek i¢in 6ncelikle insanin hayvanla
kurdugu tarihsel ve kiiltiirel iliskiyi ¢oziimlemek gerekir. Bu ¢dziimlemenin en gii¢lii kose
taglarindan biri John Berger’in Hayvanlara Bakmak (Looking at Animals) adli kiilt eseridir.
Berger, modern Kkapitalizmin ve endiistrilesmenin hayvanlari insanin giinliik yasam alanindan
fiziksel olarak nasil uzaklagtirdigini anlatir. Hayvanlar fabrikalara, mezbahalara ve kent
ceperlerine siiriilerek goz 6ntinden kaldirilmig; geride kalan bosluk ise oyuncak hayvanlar, ¢izgi
filmler ve evcil hayvan ticaretiyle, yani hayvanin "marjinallestirilmis ve oyuncaklastirilmis" bir
illiizyonuyla doldurulmustur.

Berger’in bu tespiti televizyon ekrani i¢in dogrudan gecerlidir. Televizyon dizilerindeki
hayvan, Berger’in bahsettigi o "gercekliginden koparilmig, insanin seyrine sunulmus" evcil
illiizyonun ta kendisidir. Insan, hayvana bakarken onu kendi diinyasini onaylayan, kendine
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hizmet eden bir aynaya doniistiiriir. Gorsel anlatilarda bu durum bir "bakis" (the gaze)
hiyerarsisi yaratir. Kamera her zaman insanin géz hizasindadir ve yukaridan asagiya dogru
hayvana bakar. Bu bakis iliskisinde hayvan, eyleminin bilincinde olan bir 6zne degil, sadece
"bakilan", seyredilen, estetiklestirilen ya da acinan bir nesnedir. Hayvanin bakisi, insanin
anlatidaki mutlak otoritesini sarsmasin diye sansiirlenir.

Ancak, 21. ylizyilda yiikselise gecen Posthiimanizm ve Ekoelestiri (Ecocriticism) kuramlari, bu
hiyerarsik bakisi kokten sarsmayi hedefler. Posthiimanizm, Aydinlanma déneminden beri
stiregelen "diinyanin merkezindeki rasyonel insan" (Humanitas) mitini yap1 sokiime ugratir.
Donna Haraway ve Cary Wolfe gibi diisiiniirlerin onciiliik ettigi hayvan ¢alismalar1 (Animal
Studies), insanin diger tiirlerden iistiin olmadigini, aksine diinyay1 paylastigi insan disi
canlilarla (non-human) tiirler arasi bir dolaniklik (entanglement) i¢inde yasadigini savunur. Bu
kuramsal yaklasima gore hayvanlar, anlatilarda sadece insanlarin hikayelerini renklendiren
semboller veya metaforlar degildir; onlarin da kendilerine ait bir ajanslar1 (agency / eylem
gugleri) vardr.

Ajans kavrami, hayvanin sadece icgiidiileriyle hareket eden bir otomat olmadigini, ¢evreye
tepki veren, acty1 deneyimleyen, secimler yapan ve kendi varolussal direnigini gdsteren bir
aktdr oldugunu vurgular. Dolayisiyla, posthiimanist bir sinema veya televizyon elestirisi,
ekrandaki hayvana "Insanin isine nasil yartyor?" sorusuyla degil, "Bu canl1 anlatida kendi tiirsel
gercekligiyle, kendi eylem giicliyle nasil var olabiliyor?" sorusuyla yaklasmalidir. Kaan
Mijdeci’nin Sivas filmi, kuramsal olarak tam da bu posthiimanist kirilma noktasina
oturmaktadir. Film, sinematografik araglar1 kullanarak izleyiciyi alisik oldugu antroposentrik
bakis konforundan ¢ikarir ve bir ¢goban kdpeginin ajansini, filmin en radikal kurucu unsuru
haline getirir.

3. TURK TELEVIZYON DIiZiLERINDE HAYVAN TEMSILINIiN SINIRLARI VE
ENDUSTRIYEL DINAMIKLER

Tiirkiye’deki televizyon endiistrisi, haftalik 140 ile 160 dakika arasinda degisen boliim siireleri,
yogun set takvimleri ve reyting odakli anlati yapilartyla diinyanin en kendine has
sinematografik pazarlarindan biridir. Bu endiistriyel sikismislik, anlatilarin dramatik olarak
asir1 basitlesmesine ve insan odakli bir tekelin kurulmasina neden olur. Tiirk televizyon dizileri
tarihi incelendiginde, hayvan karakterlerin varligi hem niceliksel olarak son derece sinirhdir
hem de niteliksel olarak antroposentrik (insan merkezci) hiyerarsinin disina ¢ikamaz.
Hayvanlar, Tiirk dizi anlatilarinda kendi tiirsel hakikatleri, acilar1 veya eylemlilikleri (agency)
olan bagimsiz Ozneler olarak degil; toplumsal siniflar1 simgeleyen birer statii gdstergesi,
melodrami gii¢clendiren birer gdzyasi nesnesi ya da komedi unsuru olarak aragsallastirilir.

Bu aragsallagtirmanin en net goriildiigii alanlardan biri, hayvanlarin toplumsal simif ve mekén
tasarimlarim pekistirmek i¢in birer dekor nesnesine doniistiirtilmesidir. Tiirk dizilerindeki
burjuva, seckin veya elit mekan tasarimlarinda hayvan, lilkks yasamin estetik bir
tamamlayicisidir. Ornegin, Tiirk televizyon tarihinin en popiiler islerinden biri olan Ask-1
Memnu (2008-2010) dizisindeki “givava" cinsi evcil kopek, holding sahibi zengin Ziyagil
ailesinin ve ozellikle de liiks tliketim kiiltiiriinii temsil eden Firdevs Yoreoglu nun sterilligini,
batililagma bi¢imini ve sinif kimligini goriiniir kilan canli bir aksesuardan ibarettir. Kopek, yali
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icerisindeki entrikalarin, smif ¢atismalarinin ya da varolussal krizlerin tamamen disindadir;
sadece mekanin zenginligini ve yapayligini onaylayan gorsel bir kod olarak kadraja girer. Buna
karsilik, tasra veya varos mahalle temali dizilerde (6rnegin Cukur (2017-2021) veya Arka
Sokaklar (2006—-Gunimuz)) sokak kdpekleri ya da pitbull gibi cinsler, mekanin tekinsizligini,
yoksullugunu, tehlikesini ve eril siddet potansiyelini seyirciye aktarmak icin birer tehdit unsuru
olarak anlatiya dahil edilir. Hayvanin kendi yasam miicadelesi veya sokaktaki varolusu
tamamen sanslirlenirken, sadece insanin i¢inde bulundugu sosyo-ekonomik habitati
mesrulastirmak igin bir imge olarak kullanildig: goriiliir.

Ikinci yaygin pratik ise hayvanin insan karakterlerin duygusal diinyasin1 yumusatmak veya
vicdani doniisiimlerini izleyiciye kanitlamak icin kullanilmasidir. Ana akim anlatida sert,
acimasiz veya mafyatik bir erkek karakterin "aslinda i¢inde merhametli biri" oldugunu
seyirciye hizlica gecirmek i¢in karakterin bir hayvana (genellikle bir kopege veya kusa) sefkat
gostermesi klisesine sikga bagvurulur. Ezel (2009-2011) dizisinde Ramiz Day1 karakterinin
giivercin beslemesi veya yakin donem mafya/aksiyon dizilerinde acimasiz katillerin evlerinde
besledikleri sadik kdpekler, hayvanin kendi 6znelligiyle ilgili degildir. Burada hayvan, anlati
motorunun insan karakteri "insanilestirme" (humanize) ¢abasina hizmet eden duygusal bir
protezdir. Hayvanin agligi, korkusu veya arzusu kameranin umurunda degildir; kamera yalnizca
hayvanin basini oksayan "insanin" yiiziindeki o anlik sefkat ifadesine odaklanir.

Televizyon ekraninda hayvanin merkeze alindigi nadir istisnalar ise yalnizca tiirler arasi
komedi veya naif aile melodramlar1 c¢atis1 altinda alt tiirlestirildiginde hayatta
kalabilmektedir. Bunun en radikal ve popiiler 6rnegi, 2000'li y1illarin basinda yayimlanan Sihirli
Annem (2003-2012) dizisindeki "Taci" Kkarakteridir. Taci, biiyii yapilarak kopege
dontistiiriilmiis bir insandir. Bu anlatisal tercih, Tiirk televizyonunun hayvana bakisindaki
antroposentrik sansiiriin en agik itirafidir: Ekranda bir kopek konusmaktadir, bir kopegin
eylemleri anlatiy1 yonlendirmektedir; ancak bunun gerceklesebilmesi i¢in o kdpegin aslinda
"iginde bir insan ruhu ve akli tasimasi" sart kosulmustur. Taci karakteri Uzerinden Uretilen
mizah, bir hayvanin diinyay1 algilayisindan degil, bir insanin "kdpek bedenine hapsolmasinin”
yarattig1 absiirtliikten beslenir. Seyirci ekranda bir ¢oban kdpegi izlerken bile aslinda bir
erkegin sesini, insan aklin1 ve insan reflekslerini izlemektedir. Hayvanin tiirsel bedeni, insan
anlatisinin lizerine gecirildigi bir kostiime indirgenmistir.

Benzer sekilde, Kendi Diisen Aglamaz (2023) veya benzeri yaz dizilerinde/aile komedilerinde
evcil hayvanlarin (kedi, muhabbet kusu vb.) "konusuyormus gibi" dis sesle seslendirilmesi ya
da dijital efektlerle insanlagtirilmis mimikler kazandirilmasi, televizyonun hayvani kendi ¢iplak
ve vahsi gercekligiyle kabul edemediginin kanitidir. Televizyon endiistrisi, hayvani ancak
evcillestirdiginde, onu insan diline terciime ettiginde, dijital olarak manipiile edip
sterillestirdiginde anlatiya dahil eder. Haftalik boliimleri yetistirmek zorunda olan yonetmen
icin sokaktaki bir kopegin kontrol edilemez havlamasi, aciyla titremesi ya da set 1siklarindan
korkup kagmasi ¢oziilmesi gereken bir "¢ekim hatas1" (bloopers) iken; endiistri i¢in hayvan
haklar1 yalmizca dizinin jenerigine eklenen "Bu filmin ¢ekimlerinde hicbir hayvana zarar
verilmemistir" ibaresinden ibaret formalite bir etik duvardir.
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Sonug olarak, Tlrk televizyon dizilerindeki hayvan temsili, John Berger'in dikkat ¢ektigi
"insanin seyrine sunulmus, gercekliginden koparilmis illiizyonel hayvan" taniminin endiistriyel
fabrikasyonudur. Televizyon, insan seyircisine kendi ahlakini, kendi sinifsal ayrimlarini ve
kendi duygusal katarsislerini onaylatmak i¢in hayvani acimasizca aragsallastirir. Hayvan
ekranda vardir ama kendi adma degil, tamamen insanin anlatisal egemenligini per¢inlemek
adina oradadir.

4. SIVAS (2014) FILMi: HAYVANIN OZNELLESMESI VE SINEMATOGRAFIK DiL

Kaan Miijdeci’nin Sivas (2014) filmi, Tiirk televizyon endiistrisinin yukarida 6zetlenen steril,
aracsal ve insan merkezli hayvan temsilini kdkten yikan, sinematografik diliyle antroposentrik
bakis1 sakatlayan radikal bir posthiimanist miidahaledir. Film, bozkirin ortasinda, Yozgat’in bir
koylinde gecen ve ilk bakista 11 yasindaki Aslan ile yarali bir ¢oban kdpegi olan Sivas
arasindaki iliskiyi odaga alan bir "biliylime hikayesi" (bildungsroman) gibi goriinse de estetik
ve anlatisal tercihleriyle bu konvansiyonel kalib1 hizla terk eder. Sivas, sinemanin kameray1
insanin tekelinden kurtarip insan dis1 bir canlinin diinyasina sabitleyerek onu nasil kurucu bir
"aktor" ve "0zne" haline getirebileceginin en somut kanitidir.

Filmin hayvani Oznellestirirken kullandigi en temel sinematografik ara¢ bakisin tersine
cevrilmesi ve kamera acilarinin radikal degisimidir. Ana akim sinema ve televizyonda
kamera, stirekli olarak ayakta duran insanin goz hizasindadir; hayvana bakarken egilir ve
yukaridan agagiya (high-angle) dikte edici bir bakis agis1 kullanir. Bu teknik, hayvan1 mekanda
kiiciilten, onu edilgenlestiren ve insanin kontrolii altinda oldugunu hissettiren antroposentrik
bir goz Uretir. Sivas filminde ise gorintu yonetmenleri Armin Dierolf ve Martin Hagemann,
kameray1 neredeyse filmin yaris1 boyunca kdpegin gz hizasina, yani camura, kara ve topraga
indirir. Kamera, kopege yukaridan bakmaz; kopegin yanindan, onunla ayn yatay diizlemden
diinyay1 izler. Hatta filmdeki kopek doviisii sahnelerinde veya Sivas’in yarali halde bozkirda
terk edildigi anlarda, kamera insanin tepkilerini degil, kopegin nefes alisini, gozlerindeki
korkuyu, kaslarindaki gerilmeyi yakin planlarla (close-up) kaydeder. Bu durum, izleyiciyi
televizyon ekranmin sundugu o konforlu, mesafeli "seyirci" pozisyonundan ¢ikarir. Izleyici,
aciy1 ve vahseti bir insanin goziinden degil, bizzat aciy1 ¢eken hayvanin fiziksel yakinligindan
deneyimlemek zorunda kalir.

Bununla birlikte, filmin ses tasarim (sound design) hayvanin i¢ diinyasini ve ajansini (eylem
giiciinii) kurmada dilsel olmayan bir anlati insa eder. Televizyon dizileri, hayvani anlamli
kilmak i¢in ona insan sesi giydirirken (6rn. Sihirli Annem), Sivas filmi hayvanin kendi tiirsel
sesini anlatinin merkezine koyar. Kopegin hiriltilari, derinden gelen nefes sesleri, zincirinin
topraga siirtiiniirken ¢ikardigir metalik ses ve aci dolu inlemeleri filmin baskin ses kusagini
olusturur. Filmde miizik kullanim1 neredeyse yok denecek kadar azdir; boslugu dolduran sey
doganin ve hayvanin ham, manipiile edilmemis sesidir. Bu ses tasarimi, posthiimanist kuramci
Cary Wolfe’un bahsettigi "insan diline terciime edilemeyen ama kendi i¢inde mutlak bir anlam
barindiran hayvan hakikati" ile izleyiciyi yiizlestirir. Sivas konugmaz, insani jestler yapmaz,
dijital olarak giilimsemez; o sadece bir kdpek olarak aci ¢eker ve bu acinin sesi, kdydeki
insanlarin hoyrat diyaloglarini bastiran bir giiriiltiiye donisiir.
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Filmdeki en kritik 6znellesme kirilmasi, Sivas’in anlatidaki eylem guclnin (agency)
sinirlarinda gerceklesir. Sivas, ana karakter Aslan’in duygusal gelisimini tamamlamak igin
senaryoya dahil edilmis sadik bir "Lassie" degildir. Aksine, kendi sinirlari, kendi 6fkesi ve
kendi direnci olan ongdriilemez bir canlidir. ilk sahnelerde doviiste yenildigi icin sahibi
tarafindan Oliime terk edilen Sivas, Aslan tarafindan bulundugunda sadece "kurtarilmis bir
kurban" olarak kalmaz. Kendi hayatta kalma giicliyle ayaga kalkar, yaralari yalayarak
tyilestirir ve koydeki giic dengelerini degistiren bir aktor haline gelir. Filmin hi¢bir asamasinda
Sivas, insanin tam olarak kontrol edebildigi evcil bir canliya doniismez. Aslan onunla bag
kurmaya caligsa da Sivas’in gozlerindeki o yabani, vahsi ve insana teslim olmayan bakis
korunur. Film, hayvani evcillestirip ehlilestirerek televizyonun o steril evrenine ¢ekmeyi
reddeder; onu bozkirin ortasinda, tiim ¢iplakligi, ¢amuru, kan1 ve biiytileyiciligiyle bir 6zne
olarak konumlandirir.

5. SIVAS FILMi: TASRADA ATAERKI, MASKULEN SIDDET VE INSAN-HAYVAN
KADER ORTAKLIGI

Kaan Miijdeci’nin Sivas filminde kurdugu evren, yalnizca antroposentrik bakisi sinematografik
araglarla sakatlamakla kalmaz; ayn1 zamanda insan ile hayvani tagranin sert, maskiilen ve
ataerkil siddet sarmal1 i¢inde esitleyerek radikal bir kader ortakligi (symbiosis) kurar. Ana akim
Tiirk televizyon dizileri ataerkiyi ve eril giicli genellikle liikks konaklar, mafyatik iligkiler ya da
agiret hiyerarsileri lizerinden estetize edip yiicelterek yeniden iretirken, Sivas bu yapiy1 tim
ciplakligr ve ilkel siddetiyle bozkirin ortasina indirir. Filmin en 6zgiin tarafi, bu eril siddetin
nesnesi olarak 11 yasindaki bir ¢cocuk olan Aslan ile bir ¢goban kopegi olan Sivas’t ayni
diizlemde bulusturmasidir.

Filmin anlat1 yapis1 i¢inde tasra, giiciin ve erkekligin siirekli olarak kanitlanmasi gereken,
zayifliga ve sefkate yer olmayan bir aredadir. Bu militarist ve ataerkil diizende riistiinii ispat
etme miicadelesi, hem ¢ocuk diinyasinda hem de yetigkinlerin hayvan doviislerinde paralel
olarak ilerler. 11 yasindaki Aslan, okul miisabakasinda prens roliinii baska bir ¢ocuga
kaptirdiginda, asik oldugu kiz arkadasinin goziinde zayif duruma diistiigiinii hisseder ve eril
kimligi ilk yarasimi alir. Tam da bu varolussal yenilgi aninda, bozkirin ortasinda bir doviiste
yenildigi i¢in sahipleri tarafindan "artik ise yaramaz" denilerek 6liime terk edilen yarali coban
kopegi Sivas ile karsilasir. Bu karsilasma, iki yarali ve sistem tarafindan marjinallestirilmis
Oznenin kader birliginin baglangicidir. Aslan, Sivas’1 sahiplenerek tasradaki o acimasiz erkeklik
hiyerarsisinde kendine bir gii¢ kalkan1 devsirmeye calisir. Kopek, cocugun toplumsal arenada
"biiylimesini", yani erkeklesmesini saglayacak bir iktidar aracina dontistiiriilmek istenir.

Ancak film, bu iliskiyi televizyon dizilerindeki gibi romantik bir ¢ocuk-hayvan dostlugu
melodramina asla tahvil etmez. Aksine, yetiskinlerin diinyasindaki eril siddet sarmalinin, cocuk
iizerinden hayvana nasil sirayet ettigini desifre eder. Kdydeki yetiskin erkekler i¢cin kopek
doviisleri, bastirilmis siddetin, ekonomik somiiriiniin ve eril egonun tatmin edildigi bir kumar
ve gii¢ sahnesidir. Sivas iyilesip giiclendikge, yetiskinlerin kirli iktidar oyununun merkezine
cekilir. Isin trajik boyutu, sistem tarafindan ezilen Aslan’in da yavas yavas bu eril dilin bir
parcast haline gelerek Sivas’it baska kopeklerle doviistirmeye, onun Uzerinden koyun
biiyiiklerine karsi bir gli¢ gosterisi yapmaya baglamasidir. Posthiimanist kuramci Donna
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Haraway’in dikkat ¢ektigi "tiirler aras1 dolaniklik" (species entanglement), filmde karanlik bir
boyutta tezahiir eder: Insan, kendi tiirsel siddetini hayvana bulastirir; hayvanin bedeni,
ataerkinin savas meydanina doniistiiriiliir.

Y Onetmen bu siiregte insan ile hayvan arasindaki hiyerarsik sinir1 kasitli olarak flulastirir. Film
boyunca hem Aslan hem de Sivas, tasranin eril elitleri (muhtar, biiyiik abiler, glcli figurler)
tarafindan siirekli olarak hirpalanan, manipiile edilen ve aragsallastirilan iki 6znedir. Dviis
sahnesinde Sivas’in boynundan siiziilen kan ile okul bahg¢esinde ya da evde Aslan’in maruz
kaldig1 psikolojik ve fiziksel siddet ayn1 kaynaktan beslenmektedir. Sivas bir "it", Aslan ise
heniiz erkeklesmemis bir "velet" olarak sistemin goziinde ayn1 edilgen statiidedir. Film, hayvan
ile gocugu bu ortak ezilmislik ve somiiriilme iliskisi tizerinden yan yana getirerek, televizyon
ekraninin iirettigi "insan hayvandan her kosulda iistiindiir ve onu korur" bi¢gimindeki paternalist
(babacan) yalani ifsa eder. Insan, hayvandan iistiin degildir; tasra vahsetinde ikisi de aym

ataerkil carkin dislileri arasinda ezilmektedir.

Filmin finaline dogru, Sivas’in biiyiik doviisii kazanmasinin ardindan arabanin arkasinda kdy
boyu gezdirildigi sahne, bu kader ortakliginin ve trajedinin doruk noktasidir. Sivas kazanmigtir
ama bu zafer kopegin degil, onun iizerinden para ve itibar kazanan eril sistemindir. Aslan ise
kopeginin sirtinda, yetiskin erkeklerin arasinda otururken yiiziinde bir zafer sarhoslugu degil,
cocuklugunu kaybetmis olmanin ve dostunu bu vahsi sisteme satmis olmanin derin
yabancilagmasini tagir. Sivas filmi, hayvanin 6znellesmesini tamamladigi bu béliimde seyirciye
su sert soruyu sorar: Hayvanin eylem giici ve varligi, insanin eril iktidar hirsi tarafindan
tamamen yutulmadan var olabilir mi? Film, insan-hayvan kader ortakligini politik ve sosyolojik
bir alt metinle Orerek, ekrandaki hayvan temsilini bir doga sevgisi giizellemesi olmaktan
cikarip, toplumsal siddetin en radikal turnusol kagidina dontistiiriir.

6. KARSILASTIRMALI TARTISMA: TELEVIZYON DIiZIiLERIi VS. SINEMA VE
YENI BiR ANLATI ETiGi

Tiirk televizyon dizilerindeki egemen temsiller ile Kaan Miijdeci’nin Sivas filminin estetik
radikalizmi karsilastirildiginda, ortaya ¢ikan temel fark yalnizca bir mecra ya da biitge meselesi
degildir. Bu ayrim, dogrudan dogruya felsefi bir bakis acisi, ideolojik bir konumlanis ve
ontolojik bir algi ugurumudur. Televizyon endiistrisi, izleyicisine ev konforunda, hizl
tiiketilebilir ve tanidik toplumsal kodlarla 6riilii bir diinya sunmak zorundadir. Bu zorunluluk,
televizyon anlatilarin1 kaginilmaz olarak insan merkezci (antroposentrik) bir muhafazakarlhiga
hapseder. Sinema ise —ozellikle bagimsiz auteur sinemasi— zamani, mekani ve kameray1
egemen alg1 kaliplarin1 kirmak tizere manipiile edebilecek esneklige sahiptir.

Bu baglamda, televizyon dizileri ile Sivas filmi arasindaki karsilagtirma su temel eksenlerde
kristallesmektedir:

« Evcillestirilmis Illiizyon vs. Ciplak Hakikat: Ask-1 Memnu veya cesitli aile
komedilerinde gordiigiimiiz hayvanlar, John Berger’in kavramsallastirdig:
"kapitalizmin nesnelestirdigi ve oyuncaklastirdigi" steril 6znelerdir. Bu hayvanlarin
set ortaminda tiiyleri taranir, parlak 1siklar altinda insan1 eglendirecek ya da onun
zenginligini onaylayacak sekilde konumlandirilir. Hayvanin tiirsel gergekligi
(diskilamasi, ¢iftlesme arzusu, vahsi i¢giidiileri veya korkular1) televizyon estetigi
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tarafindan sanstirlenir. Buna karsilik Sivas filmi, kdpegi bozkirin ¢gamuru, tozu, kani ve
salyastyla kadraja alir. Sivas, ekranda parlatilmis bir imge degil; tiim ¢iplakligi,
kokusu ve agirligiyla mekanda yer kaplayan hayvansal bir hakikattir.

o Insani Dil Tekeli vs. Dil Dis1 fletisim: Televizyon dizilerinde bir hayvanin dramatik
bir agirlik kazanabilmesi i¢in mutlaka insan dilli bir proteze ihtiyaci vardir. Sihirli
Annem’deki Taci 6rneginde oldugu gibi, hayvan ancak "i¢cindeki insan akliyla"
konusabildiginde ya da popiiler yaz dizilerinde dis sesle seslendirildiginde anlatiya
yoOn verebilir. Televizyon, insan dilinin disindaki higbir iletisim bigimini mesru kabul
etmez. Oysa Sivas filminde, kopegin hiriltilari, zincir sesleri ve bakislari, insan dilinin
bittigi yerde yeni bir anlam evreni kurar. Film, posthiimanist bir yaklagimla, insan dis1
canlinin dil dis1 (non-verbal) varolusunu sinemanin kurucu unsuru haline getirerek
antroposentrik dil tekelini kirar.

o Paternalist Aracsallastirma vs. Tiirler Arasi Esitlik: Televizyon ekraninda mafya
karakterlerinin (6rn. Ezel'de Ramiz Day1) hayvan beslemesi, hayvani insanin vicdani
doniisiimiinii kanitlayan duygusal bir sémiirii nesnesi (protez) haline getirir. insan her
zaman hayvandan ustiindiir, onu korur ya da onu kendi egosu i¢in kullanir. Sivas
filminde ise Aslan ve Sivas arasinda kurulan bag, paternalist (babacan) bir koruma
iliskisinden ziyade, tagranin eril ve militarist siddet sarmali iginde Uretilen yatay bir
kader ortakligidir. ikisi de ayni ataerkil carklar tarafindan hirpalanir ve sémiiriiliir.
Film, insan1 hayvandan iistiin bir basamaga yerlestirmeyi reddederek her iki 6zneyi de
sistemin siddeti karsisinda esitler.

Bu karsilastirma, medyadaki hayvan temsillerinde yeni bir anlati etigine duyulan ihtiyact acil
kilmaktadir. Mevcut gorsel kiiltiir, hayvan haklarini yalnizca ekrana yansiyan sevimli dostlar
ya da kamu spotlarindaki magdur figiirler tizerinden okumaktadir. Ancak gergek bir ekolojik
adalet ve hayvan 6zgiirlesmesi, hayvanin ekranda sadece "goriinmesiyle" degil; Sivas filminde
oldugu gibi, kendi bakis agisina, kendi eylem giiciine (ajansina) ve insana boyun egmeyen tiirsel
bagimsizligina saygi duyan yeni bir estetik dilin insasiyla miimkiindiir.

7. SONUC

Kitle iletisim araglariin, O6zellikle de popiiler televizyon dizilerinin insan merkezli
(antroposentrik) yapisi, toplumsal olarak insan digindaki canlilar1 gériinmez kilma ya da onlar1
kapitalist tiiketim c¢arklar1 i¢inde nesnelestirme egilimimizin en blyUk Ureticisi ve yeniden
tireticisidir. Tirk televizyon dizileri, endiistriyel takvimlerin darli§1 ve reyting odakli anlati
refleksleri sebebiyle hayvani kendi hakikatiyle kabul edememekte; onu yalnizca sinifsal bir
dekor, komedi unsuru ya da insan karakterlerin duygusal protezi olarak aragsallagtirmaktadir.
Bu pratik, izleyicinin hayvanla kurdugu hiyerarsik ve dikte edici bakis iliskisini (the gaze)
stirekli olarak beslemektedir.

Buna kargin Kaan Miijdeci’nin Sivas (2014) filmi, sinemanin antroposentrik illiizyonlart yikma
ve ekranin goriinmeyen 0znelerine alan agma giiciinii kanitlayan radikal bir 6rnektir. Goriintii
yonetiminde kameray1 kdpegin gbz hizasina indiren sinematografik tercihler, ses tasariminda
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insan dis1 ses kusaginin baskinligi ve anlatida ¢oban kopegi Sivas’a taninan 6ngoriilemez eylem
giicli (ajans), filmi posthiimanist ve ekoelestirel literatiiriin en giiclii gérsel metinlerinden biri
haline getirmektedir. Film, tagradaki ataerki ve maskiilen siddet sarmalin1 ¢ocuk ve hayvan
iizerinden paralel olarak desifre ederken, insan ile doga arasinda hiyerarsik degil, yatay ve
sarsic1 bir kader ortaklig1 kurmaktadir.

Sonug olarak bu bildiri gostermektedir ki, gorsel medyada ekolojik adaletin saglanmasi ve
hayvan haklarinin sinematografik diizlemde savunulmasi, hayvanlarin anlatilarda sadece birer
kurban ya da sevimli maskot olarak yer almasiyla degil; kendi 6znellikleri, kendi bakislar1 ve
kendi direncleriyle var olabildikleri yeni bir anlat1 etiginin hayata gecirilmesiyle miimkiindjir.
Sinema, televizyonun kurdugu o steril ve yapay illizyonu bozacak giice sahiptir; Sivas filmi de
bu giiciin, bozkirin ortasindan yiikselen en ¢iplak, en sarsici ve en etik itirazlarindan biridir.
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TURKIYE AiLE VE NUFUS POLITIKALARI BAGLAMINDA KORUYUCU-
ONLEYICi SOSYAL HIZMETLERIN STRATEJIK YONETIMIi: BUTUNLESIK BiR
MODEL MODIiFIKASYONU

Dr. Ogretim Uyesi Emine Ebru BOZCELIK
Kirsehir Ahi Evran Universitesi, [iBF,
ebrubaydak@gmail.com - 0000-0001-6491-0140

OZET

Bu ¢alisma, "Tiirkiye Aile ve Niifus 10 Y1l1" stratejik vizyonu ¢ergevesinde, ulusal ¢ocuk refahi
ve aile yapisinin korunmasinda reaktif kurumsal bakim modelinden proaktif, koruyucu-6nleyici
sosyal hizmet yOnetimine gegisin yapisal ve stratejik gerekliliklerini incelemektedir.
Arastirmanin temel amaci; mikro diizeyde aile krizlerinin makro diizeyde kurumsal bagimliliga
ve sosyo-demografik ¢oziilmeye yol agmasini engellemek adina biitiinlesik bir model
modifikasyonu onermektir. Bu dogrultuda, Tiirkiye Istatistik Kurumu verileri ile Aile ve Sosyal
Hizmetler Bakanlig1 tarafindan paylasilan agik erisimli veriler, ekosistemik kuram ve baglanma
teorisi parametreleriyle analitik bir siizgecten gegirilmistir. Mevcut veriler, Tiirkiye’de ortalama
hanehalk: biiyiikligiiniin diistis egiliminde oldugunu, tek kisilik ve tek ebeveynli hanelerin
oraninin arttigin1 ve bu demografik kirilganligin gocuk koruma sistemindeki arz-talep dengesini
dogrudan etkiledigini gostermektedir. Geleneksel kurum bakimi, fiziksel standartlar1 optimize
edilmis olsa dahi, kitlesel niteligi ve yiiksek turn-over (personel sirkiilasyonu) oranlar
nedeniyle ¢ocuklarin uzun vadeli psikososyal gelisiminde ve giivenli baglanma dongiilerinde
yapisal smirliliklara sahiptir. Bu baglamda c¢alisma, kurum bakimimin getirdigi riskleri ve
maliyetleri azaltmay1 hedefleyen, erken uyar1 mekanizmalarini, kademeli sosyal-ekonomik
destek optimizasyonunu ve profesyonellestirilmis koruyucu aile modiiliinii igeren veri tabanli
bir "Proaktif Sosyal Hizmet Y0dnetim Modeli" (PSHY-M) tasarimi sunmaktadir. Gelistirilen bu
biitlinlesik model, ¢cocuk refahi politikalarinda siirdiiriilebilir, maliyet-etkin ve insan odakli bir
yonetimsel doniisiimiin yol haritasini ¢izmektedir.

Anahtar Kelimeler: Koruyucu-Onleyici Hizmetler, Cocuk Refah: Yonetimi, Aile Refah,
Kurum Bakimi, Stratejik Sosyal Politika.
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STRATEGIC MANAGEMENT OF PREVENTIVE-PROTECTIVE SOCIAL
SERVICES iN THE CONTEXT OF FAMILY AND POPULATION POLICIES IN
TURKEY: AN INTEGRATED MODEL MODIiFiCATIiON

Assistant Professor, Emine Ebru BOZCELIK
Kirsehir Ahi Evran University, Faculty of Economics and Administrative Sciences,
ebrubaydak@gmail.com - 0000-0001-6491-0140

ABSTRACT

This study examines the structural and strategic necessities of transitioning from a reactive
institutional care model to a proactive, preventive social work management approach within the
framework of the strategic vision "Turkey's Family and Population Decade." The primary
objective of the research is to propose an integrated model modification to prevent micro-level
family crises from leading to macro-level institutional dependency and socio-demographic
dissolution. In line with this purpose, open-access data shared by the Turkish Statistical Institute
(TURKSTAT) and the Ministry of Family and Social Services (MoFSS) were systematically
analyzed through the lenses of ecosystemic theory and attachment paradigm. The current data
indicate that the average household size in Turkey is on a downward trend, while the proportion
of single-person and single-parent households is increasing, which directly impacts the supply-
demand balance within the child protection system. Although the physical standards of
traditional institutional care (Child Homes Sites) have been optimized, they still exhibit
structural limitations in children’s long-term psychosocial development and secure attachment
cycles due to their mass nature and high staff turnover rates. In this context, the study introduces
a data-driven "Proactive Social Work Management Model" (PSWM-M) that incorporates early
warning mechanisms, graded social-economic support optimization, and a professionalized
foster care module aimed at reducing the risks and operational costs of institutionalization. This
integrated model charts a strategic roadmap for a sustainable, cost-effective, and human-
centered managerial transformation in child welfare policies.

Keywords: Preventive Social Services, Child Welfare Management, Foster Care, Institutional
Care, Strategic Social Policy.
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DIGITAL TRANSFORMATION AND PSYCHOLOGICAL NEEDS: THE
RELATIONSHIP BETWEEN ATTITUDES TOWARD ARTIFICIAL
INTELLIGENCE AND BASIC PSYCHOLOGICAL NEED SATISFACTION AMONG
UNIVERSITY STUDENTS

Res. Asst. irem Nur SANDIKCI
Istanbul Galata University
iremnur.onat@galata.edu.tr 0009-0005-8198-8974

Lect. Seval KIRMAN
Istanbul Beykent University
sevalkirman@beykent.edu.tr 0000-0001-9512-2067

Asst. Prof. Dr. Nurten ARSLAN ISIK
Istanbul Medeniyet University
nurten.isik@medeniyet.edu.tr 0000-0002-5192-6263

ABSTRACT

Aim: This study aims to examine the relationship between university students' attitudes toward
artificial intelligence and the satisfaction of basic psychological needs through the use of
artificial intelligence.

Method: The study, designed with a correlational survey model, was conducted with a sample
of 504 undergraduate students who use artificial intelligence. Data were collected online using
the Scale of Attitudes Toward Artificial Intelligence for University Students (SATAI) and the
Scale of Basic Psychological Need Satisfaction Through the Use of Artificial Intelligence
(BPNS-AI).

Results: Students' attitudes toward artificial intelligence were found to be above the moderate
level (SATALI: 3.50£0.66), while psychological need satisfaction was at a moderate level
(BPNS-AI: 3.12+0.76). A statistically significant, positive, and moderate relationship was
identified between the two variables (r=0.538; p<0.001); as attitudes toward artificial
intelligence become more positive, psychological need satisfaction also increases. Students
who use artificial intelligence every day scored significantly higher than the other groups across
all dimensions. Students who believe that artificial intelligence contributes to academic
achievement reached markedly higher scores in terms of both attitudes and need satisfaction.
Gender and age had no significant effect on either scale.

Conclusion: A positive attitude toward artificial intelligence is significantly associated with
basic psychological need satisfaction. It is recommended that students’ psychological needs be
taken into account when planning the integration of artificial intelligence into education.

Keywords: Attitude Toward Artificial Intelligence, Basic Psychological Needs, University
Students, Digital Transformation
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DIJITAL DONUSUM VE PSIKOLOJIK IHTIYACLAR: UNIVERSITE
OGRENCILERINDE YAPAY ZEKAYA YONELIK TUTUM iLE TEMEL
PSIKOLOJIK IHTiYAC TATMINI ARASINDAKI ILiSKI
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Ogr. Gor. Seval KIRMAN
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OZET

Amag: Bu arastirma, iiniversite 6grencilerinin yapay zekaya yonelik tutumlari ile yapay zeka
kullanimi yoluyla temel psikolojik ihtiyag tatmini arasindaki iliskiyi incelemeyi
amaclamaktadir.

Yontem: iliskisel tarama modelinde tasarlanan galismanin drneklemini, yapay zeka kullanan
504 lisans ogrencisi olusturmaktadir. Veriler cevrimici olarak toplanmis; Universite
Ogrencilerinin Yapay Zekaya Yonelik Tutum Olgegi (SATAI) ve Yapay Zeka Kullanmm
Yoluyla Temel Psikolojik Ihtiyaglarin Tatmini Olgegi (YZTPHTO) uygulanmustir.

Bulgular: Ogrencilerin yapay zekaya yonelik tutumlari orta diizeyin {izerinde (SATAL:
3,50+0,66), psikolojik ihtiya¢ tatmini ise orta diizeyde (YZTPHTO: 3,12+0,76) saptanmistir.
Iki degisken arasinda istatistiksel olarak anlamli, pozitif yonlii orta diizeyde bir iligki
belirlenmistir (r=0,538; p<0,001); yapay zekaya yonelik tutum olumlu olduk¢a psikolojik
ithtiyac tatmini de artmaktadir. Yapay zekayi her giin kullanan 6grenciler, tiim boyutlarda diger
gruplara kiyasla anlamli diizeyde daha yiiksek puan almistir. Yapay zekanin akademik basariya
katki sagladigini diisiinen 6grenciler ise hem tutum hem de ihtiyag tatmini agisindan belirgin
bigimde daha yiiksek puanlara ulagsmistir. Cinsiyet ve yasin her iki 6lgek iizerinde anlamli bir
etkisi bulunmamustir.

Sonug: Yapay zekaya yonelik olumlu tutum, temel psikolojik ihtiya¢ tatminiyle anlaml
diizeyde iliskilidir. Egitimde yapay zeka entegrasyonunun planlanmasinda Ogrencilerin
psikolojik ihtiyaglarmin gozetilmesi Gnerilmektedir.

Anahtar Kelimeler: Yapay Zeka Tutumu, Temel Psikolojik Ihtiyaclar, Universite Ogrencileri,
Dijital Doniistim
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ABSTRACT

This study examined experienced teachers’ perceptions of school principals’ deficiencies in
communication, ethical leadership, and school climate. Drawing on a qualitative case study
design, the study aimed to understand how teachers with long professional experience interpret
principals’ relational, ethical, and professional leadership practices in everyday school life.
The study group consisted of 11 experienced teachers working in public schools in the central
district of Duzce, Turkiye, during the 2025-2026 academic year. Participants were selected
through criterion sampling, and data were collected through semi-structured interviews. The
interview data were analyzed through content analysis with the support of NVivo 15 qualitative
data analysis software. The findings revealed two overarching deficiency domains. The first
domain, deficiencies in communication, interpersonal relations, and school climate, included
limited accessibility, authoritarian communication, lack of participatory management, inability
to establish a positive school climate, creating divisions among teachers, suppressing problems
rather than solving them, and insufficient support for teacher motivation. The second domain,
deficiencies in ethical leadership, justice, and professional stance, included lack of fairness and
impartiality, problems related to merit-based management, governing through positional and
regulatory authority, weak public service responsibility, insufficient work discipline, lack of
professional self-regulation, and limited self-awareness. Overall, the findings indicate that
experienced teachers evaluate school principalship not only through formal administrative
performance but also through relational quality, ethical conduct, professional credibility, and
the capacity to build a trustworthy school climate. The study suggests that principal preparation
and professional development should prioritize communication, ethical decision-making,
participatory leadership, professional self-regulation, and school climate-building
competencies.

Key Words: School principals, ethical leadership; school climate; communication;
experienced teachers; qualitative case study; Turkiye.
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1. Introduction

School principals occupy a central position in shaping the social relationships, ethical culture,
and organisational functioning of schools. Contemporary educational leadership is no longer
limited to implementing regulations, managing personnel, and carrying out routine
administrative tasks. Principals are also expected to strengthen trust and collaboration among
teachers, support teachers’ commitment to their schools and profession, and improve the
overall quality of school life. Contemporary school leadership therefore requires a relational,
ethically grounded, and context-sensitive approach to practice (Biniaminov & Moshel, 2025;
Keravnos et al., 2025; Veleti¢ et al., 2023). This broad range of responsibilities requires
principals to communicate constructively, develop fair and transparent relationships, support
teachers’ professional knowledge and agency, and create a positive school climate in which
both teachers and students can develop and flourish.

A growing body of educational leadership research shows that principals’ everyday conduct
directly shapes teachers’ perceptions of fairness, trust, motivation, and commitment. Teachers
do not evaluate leadership only through formal decisions or written regulations. Principals’
daily conversations, their responses or lack of response, the situations in which they remain
silent, their approaches to problems, and the relational patterns they establish with teachers
also shape perceptions of leadership. Teachers’ accounts therefore provide an important source
of evidence for understanding how school leadership is enacted in everyday practice. Teachers
attach particular importance to fairness, integrity, care, accessibility, and respect. Ethical
leadership can strengthen administrator—teacher trust, positive organisational culture, job
satisfaction, motivation, and commitment to the school (Biniaminov & Moshel, 2025). By
contrast, principals’ distant, inconsistent, authoritarian, or seemingly unfair conduct may
gradually weaken these relational foundations.

Communication is one of the domains in which teachers experience school leadership most
clearly. Principals who are accessible, responsive to teachers’ needs, and willing to listen are
more likely to build trust among teachers and reduce conflict within the school (Keravnos &
Symeou, 2026). Communication problems may appear in different forms. These include the
principal being inaccessible to teachers, showing unwillingness to listen to their concerns,
avoiding genuine dialogue, using conflictual language, or attempting to make problems
invisible. Such problems do more than obstruct the exchange of information. They also affect
teachers’ sense of belonging, their willingness to collaborate, and their judgement of whether
the school is governed through trust or control. When everyday interaction, recognition, and
shared meaning become recurring patterns, communication becomes a central component of
school climate.

Ethical leadership is another fundamental dimension of effective school leadership. In schools,
ethical leadership refers to principals’ demonstration of fairness, integrity, care, responsibility,
and ethically appropriate conduct in both their personal behaviour and professional
relationships (Biniaminov & Moshel, 2025; Da’as, 2025). It also involves two-way
communication, decision-making based on clear principles, and modelling moral conduct for
the school community. Principals regularly make decisions concerning task allocation, teacher
evaluation, resource distribution, conflict management, and the interpretation of rules. These
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decisions are not merely administrative procedures. They also shape teachers’ judgements of
whether the school is governed according to impartiality, merit, professional responsibility,
and the ethics of public service.

Ethical leadership becomes particularly important in centralised and bureaucratic education
systems. In such systems, principals work within strong regulatory and accountability
frameworks while also exercising a degree of discretion in everyday school life. Applying the
same rule to everyone or completing formal procedures correctly may not, by itself, resolve all
inequalities that arise in daily practice. In their qualitative case study conducted in Turkiye,
Polat et al. (2026) show that routine decision-making processes, resource distribution, and
micropolitical relations within schools may sustain certain inequalities despite formal
regulation. Their concept of “leadership blindness” draws attention to subtle forms of
exclusion, favouritism, and inequity that administrators may fail to recognise. Teachers’ views
of fairness, impartiality, merit, and professional stance can therefore contribute to
understanding the ethical quality of school leadership under centralised conditions.

School climate refers to the broader organisational environment in which communication and
ethical leadership are experienced. It includes shared perceptions of rules, beliefs,
relationships, trust, and support for new initiatives (Veleti¢ et al., 2023). However, teachers
and principals may interpret the same school environment differently. Veleti¢ et al. (2023)
found that principals generally perceived school climate more positively than teachers. This
difference suggests that teachers may experience certain tensions more clearly than those
occupying formal administrative positions, who may not see or fully recognise them. Teachers’
accounts are therefore particularly important for understanding issues such as fragmented
relationships among staff, low motivation, the use of positional authority, and difficulties in
establishing a positive school climate.

International research increasingly addresses ethical leadership, social justice leadership,
faculty trust, and school climate. However, a substantial proportion of this research focuses on
ideal behaviours expected of principals or on the measurable outcomes of leadership. The
qualitative accounts of experienced teachers provide a different perspective. They show how
leadership practices that are expected but remain weak or absent are recognised in everyday
school life. Teachers describe perceived deficiencies not only in abstract terms, but also
through concrete patterns of communication, decision-making, authority use, and professional
conduct.

Against this background, the present study examines experienced teachers’ perceptions of
school principals’ deficiencies in communication, ethical leadership, and school climate in
Turkiye. The study considers two interconnected domains. The first includes communication,
interpersonal relations, and school climate; the second includes ethical leadership, fairness, and
professional stance. Examining these domains together makes it possible to trace how
relational and ethical deficiencies emerge in the everyday functioning of schools and how they
are interpreted by teachers.

The study is guided by the following research question:
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How do experienced teachers perceive school principals’ deficiencies in communication,
ethical leadership, and school climate?

2. Literature Review
2.1.Communication and Relational Accessibility in School Leadership

School leadership is enacted through everyday conversations, responses, and relational signals.
Communication does more than transmit information; it can also make teachers feel
recognised, respected, supported, and included in the school community. Principals who are
visible within the school and responsive to teachers’ needs create appropriate conditions for
teachers to raise concerns, seek assistance, and participate with a sense of psychological safety.
Keravnos and Symeou (2026) identify an “Open Door—Support” approach as one of the core
practices of highly trusted primary school principals. This approach is accompanied by
fairness, respect, consistency, reliability, trust in teachers, exemplary conduct, competence,
organisational ability, and attention to confidentiality. Accessibility therefore means more than
keeping the principal’s office door open. Its leadership value depends on whether it is sustained
as part of a broader pattern of reliable and respectful conduct.

Teachers also interpret a principal’s accessibility as an indication of how seriously the principal
takes their professional and personal well-being. Attentive listening, timely responses, and a
visible presence in everyday school life can strengthen perceptions of supportive leadership.
By contrast, repeated distance or a lack of response to teachers’ requests may lead teachers to
protect themselves. They may restrict the information they share with the principal, delay
seeking help, or withdraw entirely from communication with the administration.
Communication problems therefore have both practical and symbolic consequences. On the
one hand, they make problems more difficult to resolve; on the other, they weaken teachers’
perceptions that they are valued and taken seriously.

Conflict management provides an important test of the quality of a principal’s relational
accessibility. Differences of opinion, interpersonal tensions, and incompatible expectations are
normal features of schools as social organisations. Dialogue-oriented processes make it
possible to examine the causes of these tensions and address problems constructively. By
contrast, avoiding conflict, remaining silent, applying pressure, or relying on authoritarian
control may temporarily make the problem less visible, but such responses do not remove its
underlying causes. Over time, they may weaken teachers’ trust in the administration and make
them more cautious about expressing concerns.

Participatory leadership gives communication an organisational function. Creating a genuine
and credible space for teachers’ expertise in decision-making processes enables them to
contribute their professional knowledge, share responsibility, and feel recognised. Keravnos et
al. (2025) found that high-trust schools combined transformational, instructional, and
distributed leadership approaches. In these schools, fair and transparent conduct, close
engagement with teaching and learning, and the meaningful sharing of decisions
complemented one another. These findings suggest that humane and participatory management
supports both teachers’ capacity to exercise professional agency and the school’s collective
capacity for improvement.
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2.2.Ethical Leadership, Fairness, and Professional Stance

School leadership involves numerous decisions with moral, social, and professional
consequences. This has made ethical leadership one of the central topics in educational
administration research. Biniaminov and Moshel’s (2025) systematic review shows that
fairness, integrity, and care are qualities that teachers consistently value in school principals.
The same review associates teachers’ perceptions of ethical leadership with administrator—
teacher trust, positive organisational culture, motivation, job satisfaction, commitment to the
school, and lower levels of burnout. Ethical conduct is therefore not merely an abstract or
moral expectation. It is a practical condition for sustaining teachers’ professional participation
and organisational commitment.

Ethical leadership connects a principal’s personal conduct with institutional responsibility.
Principals are expected to model fairness, honesty, care, openness, and respect, and to
strengthen the school’s ethical norms through communication and decision-making (Da’as,
2025). Who receives opportunities, how conflicts are addressed, how inequalities are handled,
and how authority is exercised all make the school’s ethical orientation visible. Teachers’
concerns about fairness, merit, positional power, public-service responsibility, and self-
regulation can therefore be interpreted as different expressions of the school’s ethical order.

Fairness is particularly important in teachers’ experience of leadership. Nelson et al. (2025)
establish a relationship between teachers’ perceptions of administrator fairness and their
commitment to the school, showing that perceived gaps in fairness may weaken teachers’
attachment to the organisation. Teachers do not form these judgements solely by examining
formal decisions. They also consider how principals treat people and how individuals are
treated during decision-making processes. A decision may comply with regulations and still
be perceived as biased, inconsistent, or insufficiently attentive to the circumstances of those
affected. The ethical credibility of leadership therefore depends on relational justice,
procedural clarity, and consistency in professional conduct.

The concept of professional stance brings self-regulation, public responsibility, impartiality,
and role consciousness into the analysis. This stance becomes visible in how principals
maintain professional boundaries, model disciplined conduct, manage their emotions, and
exercise authority. Turning the principalship into a personal sphere of power, using status to
control staff, or governing the school through fear may weaken a principal’s moral credibility.
The principal’s conduct therefore serves as a public expression of the school’s ethical
expectations and connects individual behaviour with the wider organisational climate.

2.3.Social Justice Leadership and Micropolitics in the Turkish Context

Social justice leadership broadens the concept of ethical leadership to include equity,
recognition, participation, and the transformation of unjust structures. Rong and Chen’s (2025)
review of two decades of research shows that social justice leadership has become an
established field and a central issue in principal preparation and practice. From this perspective,
teachers’ concerns about justice can reveal how authority, recognition, and participation are
organised across the school community.
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In centralised systems, social justice leadership is enacted within a continuing institutional
tension. Principals are required to implement the demands of a hierarchical system while also
shaping fairness and belonging through their everyday decisions. Polat et al. (2026) explain
that bureaucratic expectations and limited recognition of small-scale inequalities may cause
social justice to remain superficial in Turkish schools. Their analysis of “leadership blindness”
demonstrates that inequalities may be reproduced through task allocation, resource
distribution, decision-making, and responsiveness to cultural difference, even when official
discourse emphasises inclusion.

A micropolitical perspective brings teacher groupings, favouritism, merit, and the use of
positional authority into the same field of analysis. Schools are environments in which power,
loyalty, recognition, and professional identities are continually negotiated. Granting privileges
to particular groups of teachers or relying heavily on formal position may create distrust and
passive resistance among staff. As such practices become established over time, teacher
solidarity and the school’s capacity for collective improvement may weaken.

Experienced teachers are in a strong position to describe such patterns because they encounter
different principals, organisational cultures, administrative routines, and policy changes
throughout their careers. Their long-term professional perspective can reveal continuities and
recurring problems that short-term evaluations or standardised scales may fail to detect. The
present study draws on this perspective to examine how leadership deficiencies affect the moral
and relational life of schools.

2.4.School Climate, Faculty Trust, and Participatory Culture

School climate refers to shared perceptions of the school’s social, relational, and organisational
environment, including trust, rules, beliefs, encouragement, collaboration, and the quality of
relationships (Veleti¢ et al., 2023). These perceptions develop over time through recurring
decisions and interactions among school members. Principals influence the conditions under
which teachers communicate, collaborate, participate in decisions, and experience professional
recognition. Leadership therefore plays a central role in the formation of school climate.

Perceptions of school climate may differ according to individuals’ positions within the school.
Veleti¢ et al. (2023) found that principals generally evaluated school climate more positively
than teachers. This difference makes teachers’ accounts analytically valuable. Their views may
reveal relational fractures and ethical concerns that are less visible from an administrative
position. Experienced teachers also provide a career-spanning perspective on how such
tensions emerge and continue over time.

Faculty trust is one of the main mechanisms connecting leadership practice with school
climate. Principals who are highly trusted by teachers combine fairness, respect, consistency,
reliability, competence, confidentiality, support, and an open-door approach (Keravnos &
Symeou, 2026). Keravnos et al. (2025) similarly show how moral purpose, instructional
credibility, and shared decision-making support schools with high levels of trust. Across these
studies, trust is not treated as something that is established once and then remains unchanged.
It must be continually renewed and maintained through leadership conduct.
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A participatory culture helps prevent the fragmentation of relationships among teachers.
Giving teachers a voice, sharing decisions, and evaluating school practices collectively can
strengthen their ownership of school goals. By contrast, recognising only certain individuals,
suppressing problems, and granting privileges to particular groups may shift the school climate
towards competition, silence, and disengagement. Communication, ethical judgement, and
participation therefore come together in the everyday construction of school climate.

2.5.Conceptual Positioning of the Present Study

The reviewed literature treats communication, ethical leadership, and school climate not as
separate topics but as interconnected processes. Communication influences the principal’s
accessibility, teachers’ trust, and the school’s capacity for collective problem solving. Ethical
conduct shapes perceptions of fairness, merit, impartiality, and professional credibility. As
these practices recur, their effects become embedded in interpersonal relationships, everyday
routines, and the organisational norms of the school. This connection provides the conceptual
basis for examining the two principal domains addressed in the study together.

Within this framework, a perceived “deficiency” refers to the gap between the leadership
behaviours teachers expect from principals and the practices they encounter in everyday school
life. The concept directs attention to recurring conduct while also recognising the bureaucratic,
cultural, and institutional conditions surrounding principalship. The accounts of experienced
teachers make it possible to examine how everyday communication and the exercise of
authority shape teachers’ professional lives, the principal’s ethical credibility, and the climate
of the school.

3. Methodology
3.1.Research Design

This study used a qualitative case study design to examine how experienced teachers
interpreted school principals’ deficiencies in communication, ethical leadership, and school
climate. The case was bounded by experienced teachers’ accounts of principalship in public
schools in the central district of Duizce, Turkiye, during the 2025-2026 academic year. A case
study was appropriate because the phenomena under examination—communication, fairness,
professional conduct, and school climate—were embedded in teachers’ everyday interactions
with school leadership (Creswell & Creswell, 2023; Merriam, 1998; Yin, 2018).

3.2.Participants and Sampling

Criterion sampling was used to recruit 11 teachers whose long careers offered sustained
exposure to different principals and school contexts (Patton, 2015). Eligibility required at least
20 years of teaching experience. The participants had taught for 21-34 years (M = 26.9); one
worked in a primary school, four in middle schools, and six in high schools. Classroom and
subject teachers from several disciplines were represented. To limit identification risk,
characteristics are presented in aggregate and the interviewees are referred to as T1-T11.

3.3.Data Collection
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Semi-structured interviewing took place from 8 to 29 April 2026. Individual conversations
lasted between 16 and 55 minutes, yielding 427 minutes of recordings. Literature on ethical
and social justice leadership, teacher—principal relations, communication, and school climate
informed the interview guide, which was revised after expert review. Each conversation
occurred in a setting that supported privacy and uninterrupted talk; permission to record was
obtained before verbatim transcription.

The interview corpus forms part of the first author’s ongoing doctoral dissertation in
Educational Administration at Diizce University. The wider inquiry covered three areas: (1)
principals’ development needs and the knowledge and skills expected of them, (2) difficulties
arising in school management, and (3) perceived deficiencies in principals. This paper draws
only on the third area. Because relevant comments sometimes appeared while another question
was being discussed, every transcript was screened in full. Inclusion required an explicit
description of an absent, insufficient, or problematic principal practice connected to the present
research question; comments about needs or difficulties alone were left outside this analysis.

3.4.Data Analysis

Qualitative content analysis provided the analytic framework (Schreier, 2012; Yildirm &
Simsek, 2021). Initial readings preserved the coherence of each interview before smaller
meaning units were identified. Segments meeting the inclusion rule received descriptive codes
close to the teachers’ wording. Comparison within and across cases then sharpened code
boundaries and brought related codes together. The process culminated in the two domains
specified in the accepted abstract: communication, interpersonal relations, and school climate;
and ethical leadership, justice, and professional stance.

NVivo 15 served as an organizational and retrieval environment: it linked codes to their source
passages and supported cross-case comparison, but it did not generate categories or
interpretations. For each retained segment, an evidence matrix recorded the participant,
transcript location, source wording, assigned code, and reason for inclusion. Analytical choices
were logged and settled through a researcher-led process.

The n attached to each code reports participant coverage: the number of interviews containing
at least one relevant segment. It carries no estimate of prevalence beyond this sample and is
separate from the number of quotations. Because codes could overlap, one teacher could
contribute to several codes. Figure 1 therefore presents cumulative participant—code
occurrences.

Interviews and original transcripts were in Turkish. Reported excerpts were translated into
English and checked line by line against their Turkish sources. Filler expressions and minor
repetition were trimmed only when readability improved without altering emphasis or
meaning.

3.5. Trustworthiness and Ethical Considerations

Several practices made the interpretive route traceable: repeated reading of complete
interviews, stable application of the inclusion rule, comparison across cases, an evidence
matrix, and quotations that allow readers to examine the fit between data and claims. The report
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was also reviewed against qualitative interview-reporting principles (Tong et al., 2007).
Coding was led by one researcher, so trustworthiness was supported through the audit trail,
source-linked evidence, and transparent documentation of analytical decisions.

Ethical approval was granted by the Duizce University Scientific Research and Publication
Ethics Committee (decision no. 2025/561, 18 December 2025), and all interviews took place
after approval. Before recording began, participants were informed of the study’s purpose, the
voluntary nature of participation, audio recording, their right to stop the interview at any time,
confidentiality procedures, the use of data in the thesis and scientific publications, and the
possible publication of anonymized quotations. All participants gave verbal informed consent.
Names, schools, and other identifying details were removed from the reporting, and audio files
and transcripts were handled confidentially.

4. Findings

The qualitative content analysis produced two overarching deficiency domains. Figure 1
summarizes their structure and the cumulative participant-code occurrences within each
domain.

A e Cumulative
Deficiencies in
total n: 57
communication, interpersonal
relations, and school climate
Deficiencies in ethical Cumulative
total n: 51

leadership, justice, and
professional stance

Overall cumulative n: 108 %&

Figure 1. Two overarching deficiency domains identified in experienced teachers’ accounts

Communication, interpersonal relations, and school climate accounted for 57 cumulative
participant—code occurrences, while ethical leadership, justice, and professional stance
accounted for 51, giving an overall total of 108. This cumulative value combines overlapping
codes across the 11 interviews. The code-level n values below show how many participants
contributed to each code.

Teachers connected the codes with trust, motivation, collaboration, and the school’s moral
atmosphere. The presentation below follows these relationships across the two domains.
English translations are used, and T1-T11 are the only participant identifiers.
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4.1.Deficiencies in Communication, Interpersonal Relations, and School Climate

Figure 2 maps seven codes within communication, interpersonal relations, and school climate.
Insufficient communication and limited accessibility, conflict-orented and authoritarian
management, and problem suppression appeared in all 11 interviews; inability to establish a
positive school climate followed closely (n = 10). Lack of humane-participatory management
(n =7), creating divisions among teachers (n = 6), and failure to support teacher motivation (n
= 1) had narrower coverage. The ordering reflects participant coverage and carries no ranking
of seriousness. Across the codes, everyday interaction and problem handling occupied the
centre of teachers’ evaluations.

£ Insufficient communication and

' limited accessibility T1-T11 (n=11)

Conflict-oriented and

/ authoritarian management

T1-T11 (n=11)

Pt .
Problem suppression T1-T11 (n=11)
DEFICIENCIES IN
COMMUNICATION, Inability to establish a positive o e
INTERPERSONAL school climate T11 (n=10)

RELATIONS, AND

Lack of humane and participatory T2 T3 TS, ey i

management O T (n=7)
Creating divisions among 7k s, [ 10at TR
teachers T10 (n=6)

Failure to support teacher

motivation T1(n=1)

Figure 2. Distribution of deficiencies in communication, interpersonal relations, and school
climate

Insufficient communication and limited accessibility appeared in every interview (n = 11).
Teachers associated access with a principal’s readiness to listen, remain engaged, and respond
constructively. Hurried encounters and closed communication discouraged some teachers from
raising problems. T5 captured how this withdrawal could develop:

“When I think about all the principals I have worked with, the most negative one that comes
to my mind is the principal who is closed to communication. You go to the principal, but the
principal does not want to talk to you and does not listen to you. The principal expects you to
finish quickly and leave. After a while, even when there is a problem, you do not want to go
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to the principal’s office, because you think, ‘The principal will not listen to me anyway; the
principal will just dismiss it.” Then the problems continue to grow.” (T5)

T3 shifted attention from physical access to the quality of listening:

“I think it is about communication. Direct communication. Sometimes they do not listen; they
need to listen well. If they listen to all personnel, teachers, and stakeholders, problems can be
solved very easily by talking and listening.” (T3)

Together, the excerpts define meaningful communication through listening, mutual
understanding, and follow-through. Physical access lost much of its value when these qualities
were absent. They also trace a feedback loop in which anticipated dismissal reduced teacher
contact and allowed problems to persist.

Conflict-oriented and authoritarian management also ran through all 11 interviews. Command,
threat, and pressure were said to disturb school peace and invite resistance. Teachers accepted
that principals sometimes had to make firm decisions; their concern centred on the language
and relational manner through which authority was expressed. T2 described the reaction
produced by a superior stance:

“When the principal enters the mode of ‘I know better than you,’ this creates pressure. Then
the teacher may try to prove herself, and this leads to stubbornness. Where there is
stubbornness, unfortunately, good relations cannot exist.” (T2)

The cost of threatening language became more explicit in T10’s account:

“If the approach is ‘Do this, do that; if you do not do it, this will happen,’ such threatening
language distances the teacher. It also disrupts the work. The teacher starts to look at everything
negatively and may not even teach willingly.” (T10)

Teachers’ accounts draw a clear line between direction and domination. The principal’s
language and treatment of staff could turn formal direction into coordinated action or provoke
resistance. Communicative conduct consequently shaped teachers’ willingness to contribute.

A third code shared by all participants concerned problem suppression (n = 11). Teachers
assigned leadership an active role in keeping responsibility visible, investigating causes, and
coordinating a response. T3 described this orientation in terms of reaching the source:

“A principal should approach problems in a solution-oriented way. Instead of suppressing the
problem or making it disappear by force, the principal should go to the source of the problem
and remove it, making the school a happier, more peaceful, more livable, and more successful
environment.” (T3)

T4, by contrast, illustrated what happened when responsibility was pushed back to the teacher:

“The principal cannot solve the problem. For example, the principal throws the ball to the
teacher and withdraws. But it does not work that way; then the problems actually grow. The
principal should stand right in the middle of every problem.” (T4)

The accounts describe three different forms of response. Suppression created an appearance of
order, withdrawal transferred the issue to someone else, and constructive ownership sustained
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inquiry, coordination, and follow-through. Problems were experienced as intensifying when
no one kept responsibility for the response visible.

Inability to establish a positive school climate appeared in 10 interviews. Trust, peace, fairness,
collaboration, and motivation were woven together, while unequal closeness and fragmented
relationships marked their absence. T5 traced one perceived route from selective proximity to
grouping, tension, and lower motivation:

“If the principal keeps an equal distance from everyone, there are not many problems. But
when relationships become too close with some people, justice may disappear. Then problems
emerge among teachers. Groups are formed, and when groups are formed, tension appears in
the school environment. In such an environment, success also decreases. When peace
decreases, motivation decreases as well.” (T5)

T7 approached climate through the principal’s balance of warmth and firmness:

“The principal should be warm enough to inspire affection and firm enough to maintain
discipline. The principal’s stance is very important. If a principal’s attitude or behavior creates
antipathy, it will certainly disturb the peace of the school. Peace matters: for a school to move
forward, it needs both peace and a positive climate.” (T7)

Both excerpts place school climate in recurring conduct. A principal’s everyday practices help
form the climate, and the climate already present influences later interactions. The principal’s
stance therefore becomes a visible organising influence on peace, trust, and collective work.

Seven interviews brought lack of humane and participatory management into the analysis.
Teachers recognized the place of formal authority and regulation and questioned their use when
personal, emotional, or professional circumstances disappeared from view. T2 framed the issue
as a need for principled discretion:

“Even 1if a principal has professional competence, the principal should act by prioritizing
human values. The principal should not suffocate teachers with regulations by saying, ‘I will
apply all the rules.’ I think the principal should be able to take initiative when necessary.” (T2)

This account presents principled discretion as a leadership capacity. Empathy and workable
solutions gain credibility when joined with consistency and reasons that others can understand.
Humane-participatory leadership depends on this ability to respond to circumstances in a
publicly defensible way.

Six participants referred to creating divisions among teachers (n = 6), describing grouping,
favouritism, or tolerance of persistent factions. T9 presented the strongest version of this
concern by depicting division as a possible management tactic:

“A principal should not discriminate among teachers. The principal should not think, ‘There
are two groups of teachers; women and men, or right-wing and left-wing. Let me talk to them
separately, let there be a little tension between them, and I can manage them better.” This is
wrong. Creating a peaceful environment among teachers is also a skill.” (T9)

T9’s account shows how perceived grouping can reorganise teacher relationships around
suspicion. Unequal access, pre-existing factions, and poorly explained decisions can reinforce
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the same pattern. As collegial trust declines, the school loses part of its relational capacity for
collaboration.

Failure to support teacher motivation formed a distinct code in one interview (n = 1), although
appreciation and being valued surfaced indirectly elsewhere. Its analytical value lies in
identifying a specific mechanism through which participation can motivate: drawing on a
teacher’s expertise communicates professional recognition. T8 described this process directly.

“When the principal asks, ‘What is your opinion?’ and gives you a task by considering your
expertise, the principal actually makes you feel valued. It means, ‘I value you; I believe you
can do this.” This is a kind of teacher motivation.” (T8)

Across this domain, the principal’s conduct influenced whether teachers entered professional
dialogue or withdrew from it. Accessibility, authority, problem handling, participation,
division, and motivation all contributed to that orientation. The accounts also identify several
practical balances for leadership: warmth with firmness, discretion with consistency, and
involvement with shared responsibility.

4.2.Deficiencies in Ethical Leadership, Justice, and Professional Stance

Figure 3 turns to ethical leadership, justice, and professional stance. Problems related to merit
and professional stance/self-regulation each appeared in 10 interviews; lack of fairness and
impartiality and the use of positional-regulatory authority followed at n = 9. Insufficient work
discipline (n = 5), weak sense of public-service responsibility (n = 4), and lack of self respect
and self-awareness (n = 4) completed the domain. Across these codes, teachers assessed
legitimacy through decisions and through the conduct of the person making them.

Problems related to merit-based management occupied 10 interviews. Teachers used merit
broadly, moving beyond appointment procedures to ability, character, judgement, and
suitability for leadership. T4 linked perceived merit to the basic willingness to listen to a
principal:

“Lack of merit is already a wider problem in our country. Some principals do not inspire my

respect, even in the way they present themselves and behave. How carefully do you listen to
someone you do not respect? What they say simply goes in one ear and out the other.” (T4)

T9 then separated formal experience and regulatory knowledge from the capacity to decide:

“One administrator can make a decision immediately and say, ‘Let us do it this way.” Another
says, ‘Should we do it like this or like that?’ This is not only a lack of knowledge. He may
have years of experience and know the regulations. What matters here is merit: Can this person
do the job? Not everyone can be a manager.” (T9)

Merit functioned as a judgement of leadership legitimacy. Competence, character, suitability,
and decisiveness influenced whether teachers regarded the principal’s authority as worthy of
professional trust. Perceived merit thus connected formal appointment with willingness to
recognise and follow leadership.
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Figure 3. Distribution of deficiencies in ethical leadership, justice, and professional stance

Lack of professional stance and self-regulation had the same coverage (n = 10). The code
combined self-control, appropriate distance, emotional balance, consistency, and decisiveness.
T7 focused on how the principal’s manner could disturb peace:

“The principal should have a stance. This is very important. A principal whose attitude,
behavior, or posture creates antipathy will definitely destroy peace in the school.” (T7)

T9 placed decisiveness at the centre of the role:

“I would first call it indecision. There is a classic distinction: administrator and manager. An
administrator follows the law and administers; a real manager does not remain stuck between
two options. My favorite profile is the one who can make decisions immediately. A hesitant
administrator is not really a leader.” (T9)

The quotations expose a demanding boundary around decisiveness. Hesitation could erode
confidence, while speed without listening could reproduce the authoritarian conduct criticized
elsewhere in the interviews. Teachers valued timely judgement that remained explainable,
attentive, and self-regulated.

Lack of fairness and impartiality entered nine interviews (n = 9) and were repeatedly tied to
trust. T5 described justice as the condition that stopped other problems from spreading:

31



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

“First of all, I think the principal must be fair. By justice, I mean both among teachers and
among students. When there is no justice, other problems continue like a chain. Teachers need
to trust the administrator. When something happens, they should be able to say, ‘This principal
treats us equally and fairly.” When that trust exists, other problems in the school are solved
more easily.” (T5)

Teachers associated fairness with treatment that could be justified openly. Different needs
could receive different responses when the reasons were transparent and free from personal
preference or external pressure. Clear reasoning helped responsive decisions retain their
legitimacy.

Positional and regulatory authority became problematic in nine interviews when teachers
experienced it as pressure. T3 offered a concrete allegation of positional power being used to
construct a case against a teacher:

“There is governing through position and regulation. For example, a principal may call two or
three teachers and say, “Would you sign this report?” or ‘Sign it.” He may make them sign
something that did not actually happen and use his positional power to prepare a report against
a teacher.” (T3)

T8 complicated this criticism by warning that repeatedly bending rules could also undermine
principled administration:

“If a principal does not act according to the rules and instead tries to accommodate people,
they will say, “You made an exception for me once; make one for this, that, and the other as
well.” You end up making continual concessions. That is not administration; it is simply
occupying the office.” (T8)

The two accounts establish the boundaries of legitimate regulation. Rules can protect
consistency, rights, and accountability, while coercive enforcement and personalized
exceptions can each erode trust. Teachers judged authority through the way rules were applied,
explained, and connected to the circumstances.

Five interviews shifted the focus from decisions to the principal’s own work discipline (n = 5).
Teachers compared expectations placed on staff with the example set by the person enforcing
them. T4 emphasized presence and compliance with working hours:

“In my view, the school principal should come to school on time and leave on time, just like
us. He should comply with working hours. If he supervises us, he should also supervise
students and make his own presence visible.” (T4)

T5 made the legitimacy of expectations explicitly dependent on role modelling:

“If we go to school on time and do our duty, and the principal expects this from us in meetings,
then first he should set an example himself. He should come on time, do his own duties, and
be at school during the hours he is supposed to be there. If he sets such an example, we take
him seriously.” (T5)

Punctuality served as a visible sign of professional credibility. Teachers compared the
standards principals demanded with the example they set and used that consistency to judge
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the moral coherence of authority. Everyday work discipline consequently became a basis for
professional trust.

Four participants identified a limited understanding of principalship as a public trust (n = 4).
T10 criticised principals who treat the school as a personal domain instead of a public
institution entrusted to their leadership:

“A principal should not think, ‘Everything here belongs to me,’ but, ‘I have been assigned to
organise and manage this institution, and I should fulfil this duty properly.’” (T10)

This account indicates that personalising institutional authority constitutes a leadership
deficiency. Participants expected principals to exercise authority with accountability and to
recognise the school as a public responsibility, not personal property.

The remaining code, lack of self-respect and self-awareness, appeared in four interviews (n =
4). T6 emphasized recognition of personal limits and receptiveness to criticism:

“Most people find it difficult to recognize their own shortcomings. A principal therefore needs
to trust the people around them and take note of criticism. Every administrator has different
weaknesses; they do not all face the same problems or limitations.” (T6)

Self-awareness provided an active check on unreflective authority. Participants valued
principals who could examine criticism, recognise personal limits, and revise their conduct
while retaining responsibility for the final decision. Feedback thereby became a resource for
professional self-regulation.

Viewed across the codes, ethical legitimacy depended on how principals handled several
recurring tensions: merit and humility, discretion and consistency, authority and respect,
confidence and receptiveness to criticism. Teachers used the principal’s repeated conduct
within these tensions to assess the credibility of the role.

4.3.0verall Interpretation of the Findings

Across the findings, everyday communication made the exercise of authority visible. Repeated
experiences of voice, fairness, and exclusion informed judgements of ethical legitimacy, and
those judgements accumulated in perceptions of school climate. Ordinary interactions
consequently acquired school-wide relational and moral significance.

Teachers treated formal administration as a baseline and extended their evaluation to the
quality of leadership practice. Accessible communication, explainable decisions, fair
discretion, professional role modelling, and workable relationships connected administrative
action with professional recognition and collective capacity.

The interaction between the two domains carries the main analytical value. Denial of voice
gave communication problems an ethical dimension; recurring ethical concerns reshaped trust
and participation and entered the climate of the school. Organisational workload, centralised
regulation, and existing staff relations influenced every stage of this process. Leadership
quality emerged from the continuing relationship between conduct and context.
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5. Discussion

The 11 experienced teachers who participated in the study identified two closely
interconnected areas of deficiency among school principals. The first involved deficiencies in
relational practices, including communication, interpersonal relations, and school climate. The
second concerned deficiencies in ethical and professional practices, including fairness, merit,
the use of authority, and professional stance.

A clear process emerged from the teachers’ accounts. Principals’ everyday relationships with
teachers made visible how they exercised authority. Drawing on these daily experiences,
teachers formed judgements about whether principals were ethically credible. When similar
judgements were repeatedly reinforced, these perceptions moved beyond individual views of
the principal and gradually became part of the school climate. The central interpretation of the
study is therefore based on this connection among everyday interactions, the ethical credibility
of leadership, and school climate.

5.1.Communication as the Relational Infrastructure of School Climate

Problems related to communication and accessibility, authoritarian forms of interaction, and
the suppression of problems were raised in all interviews. According to the teachers,
accessibility means more than keeping the principal’s office door physically open. Principals
should listen attentively to teachers, respond respectfully, and continue to engage with an issue
after it has been raised.

An “open-door” approach is therefore more than a symbolic practice. It becomes a meaningful
form of leadership only when it is supported by listening, respect, attentiveness, and continued
follow-up. Keravnos and Symeou (2026) similarly identify open-door support, respect,
consistency, and reliability as key characteristics of principals who are highly trusted by
teachers. This convergence suggests that accessibility is not a one-time behaviour but an
ongoing relational responsibility.

When teachers believed that the principal would not take them seriously or would disregard
the concerns they raised, they sometimes chose not to share important information or worries.
Such withdrawal weakens not only the relationship between teachers and the principal but also
the school’s capacity to identify problems in a timely manner, discuss them collectively, and
resolve them through joint action.

Teachers’ participation in decision-making gives communication an organisational function.
A commanding tone and unilateral decisions may convey the message that teachers’
professional knowledge and expertise are not sufficiently valued. By contrast, consulting
teachers allows their knowledge and experience to inform school-level decisions.

Genuine participation, however, does not mean that everyone makes the final decision on every
matter. In a credible participatory process, teachers should be offered real and meaningful
opportunities to express their views, while final responsibility and decision-making authority
should remain clear. This allows teachers to feel that their views are taken seriously without
creating ambiguity about administrative responsibility.

34



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

This finding is consistent with Keravnos et al. (2025), who associate faculty trust with the
combined use of transformational, instructional, and distributed leadership. According to the
present findings, listening to teachers and sharing expertise can transform teachers’ individual
knowledge and experience into a collective resource that serves the school’s shared goals.

Such interactions accumulate over time and shape teachers’ broader evaluations of school
climate. Peace, collaboration, fair treatment, and constructive approaches to problems were
regarded as key indicators of the quality of everyday working relationships.

However, previous problems and tensions within the school may also influence how the
practices of a new principal are received. For example, teachers who previously experienced
serious distrust in the administration may initially respond cautiously even to the positive
practices of a new principal. Leadership therefore shapes school climate, while the existing
school climate also influences how leadership practices are interpreted.

Veleti¢ et al. (2023) show that teachers and principals may perceive the same school climate
differently, drawing attention to the influence of organisational position on such evaluations.
Principals may see a more positive picture from their administrative position, while teachers
may experience problems in everyday relationships more intensely.

The accounts of the experienced teachers in this study also indicate where relational
improvement may begin. Improvement may arise not only from large-scale projects or formal
regulations, but also from ordinary daily interactions through which teachers decide whether
speaking, contributing, and trusting the administration are worthwhile.

5.2.Ethical Legitimacy: Fairness, Merit, and the Use of Authority

Fairness, impartiality, and merit were central criteria in whether teachers regarded a principal’s
decisions as professionally legitimate. Teachers found it difficult to trust the decisions of a
principal whom they did not perceive as fair and impartial.

This finding is consistent with Biniaminov and Moshel’s (2025) review, which identifies
fairness, integrity, and care as central components of ethical leadership. Nelson et al. (2025)
similarly show that perceived gaps in fairness can weaken teachers’ commitment to both the
school and its leadership.

The present study adds a process-oriented explanation to this literature. Teachers did not judge
the principal’s ethical credibility on the basis of a single incident. Instead, they observed over
time how the principal made decisions, treated people, acted consistently, and accepted
responsibility for decisions.

Formal authority therefore does not automatically produce professional credibility. A
principal’s formal position gains legitimacy in teachers’ eyes only when fairness, consistency,
responsibility, and respectful conduct reinforce one another.

Teachers did not evaluate merit solely according to the process through which a principal had
been appointed. Although a fair and appropriate appointment process was considered
important, competence, character, professional judgement, and decisiveness were also
understood as components of merit.
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Merit is therefore not a quality assessed only once at the point of appointment. Principals must
continually demonstrate their suitability for the role through the way they perform their
responsibilities. Teachers reassess merit over time by observing principals’ conduct.

Acting on the basis of knowledge, behaving consistently, exercising ethical control over
emotions and authority, and explaining decisions can gradually transform a principal’s formal
position into professional respect. From this perspective, office does not automatically generate
respect; it must be supported by appropriate professional conduct.

The way rules are applied brings the institutional structure of the education system directly
into teachers’ ethical evaluations. Consistent application of rules can protect individuals’ rights
and limit arbitrary treatment.

By contrast, applying rules differently to particular individuals, using them as instruments of
punishment, or enforcing them rigidly without considering the circumstances may weaken
teachers’ sense of justice. Applying the same rule differently to different people may create
perceptions of favouritism or discrimination within the school.

Tiirkiye’s centralised education system places school principals under considerable pressure
to comply with regulations and remain accountable for their decisions. This pressure may lead
principals to act with excessive caution in order to avoid mistakes. They may avoid taking
responsibility, refer every decision to higher authorities, or apply rules without considering the
specific context.

Polat et al. (2026) show that formal regulations alone cannot resolve some of the micropolitical
problems associated with social justice in schools. Practices that appear formally equal may
not eliminate problems such as power imbalances, favouritism, or the subtle exclusion of
particular groups within the school.

Rong and Chen’s (2025) review also argues that social justice leadership should form an
important part of principal-preparation programmes. Principals need not only to know
regulations but also to assess how their decisions affect different individuals and groups.

When this literature is considered alongside the present findings, a central professional
responsibility of school principals becomes clear: regulations should be interpreted through
judgement that is transparent, responsive to school conditions, and defensible in the public
domain when necessary. Principals should be able to explain not only what decision they made,
but also why they made it and which circumstances they considered.

5.3.An Integrated Interpretation

Communication was the key element connecting the relational and ethical domains identified
in the study. When principals explained their decisions clearly, teachers were better able to see
how fairness had been achieved.

Listening to teachers prevents participation from remaining a merely formal procedure and
makes it genuinely functional. What matters is not creating the appearance that teachers’ views
have been sought, but ensuring that those views are actually considered.

36



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

Transparent explanations of the reasons behind decisions also help people understand how and
why the principal has exercised discretion. Those affected by the decision can therefore see
that it was not arbitrary but based on identifiable reasons.

Through repeated interactions in everyday school life, teachers gather practice-based evidence
about the principal’s ethical credibility and the relational climate of the school. How the
principal listens, decides, explains, and behaves gradually develops into a broader perception
of leadership.

Relational and ethical practices are therefore not independent areas. Teachers understand
communication practices, fairness, and ethical conduct as parts of the same evaluative process.
Communication is one of the primary means through which ethical leadership becomes visible
and understandable to teachers.

This process constitutes the central conceptual contribution of the study. It shows how teachers
move from seemingly limited everyday incidents to broader judgements about leadership
legitimacy and school climate.

For example, how a principal listens to a teacher, responds to a problem, or explains a decision
may initially appear to be a small and isolated act. However, when such behaviours are
repeated, they may influence whether teachers trust the principal, participate in school
activities, and share their professional knowledge.

When positive interactions are repeated, trust, participation, and collaboration may become
stronger. When negative interactions are repeated, teachers may become silent, withdraw, or
restrict themselves to performing only their compulsory duties.

Communication, ethical judgement, professional stance, and school climate therefore
continually shape one another. While principals’ everyday conduct influences school climate,
the climate that develops within the school may also affect how teachers interpret subsequent
leadership practices.

The proposed conceptual framework gives analytical importance to behaviours that may
appear ordinary or minor. It explains how small interactions can gradually influence teacher
trust, professional participation, and the school’s wider capacity for collective work.

5.4.Implications for Principal Preparation and Professional Development

The findings of the study can be translated into different forms of practice-based learning
within principal-preparation programmes. Rather than providing prospective principals only
with theoretical knowledge, programmes can offer activities that resemble authentic situations
encountered in schools.

Role-play activities can help prospective principals develop active listening skills. They can
also help them learn how to manage difficult conversations, respond in conflictual situations,
and recognise how their firm approach may be perceived by others.

The aim is not to discourage principals from being decisive. It is to help them learn how
decisiveness can be expressed respectfully, clearly, and with openness to communication. The
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same action may be interpreted differently by teachers depending on the language and
communication style used.

Scenario analysis can bring equality, responsiveness to teachers’ needs, regulation, and the
principal’s discretion together within the same case. Prospective principals can therefore
discuss how to balance these different considerations in complex situations instead of merely
memorising rules.

For example, applying the same rule to everyone may ensure formal equality, but it can
produce unfair outcomes when individuals’ different circumstances are not considered.
Scenarios can help clarify such distinctions between equality and justice.

Mentoring and structured feedback can help principals connect their knowledge of regulations
with the effects of their decisions on teachers, interpersonal relationships, and school climate.
An experienced mentor can support principals in considering not only the legal dimension of
a decision but also its relational and ethical consequences.

Such practices can strengthen principals’ ability to observe, evaluate, and revise their own
conduct when necessary. This capacity is described as professional self-regulation.
Professional self-regulation includes the principal’s conscious control of emotions, the use of
authority, and the consequences of professional behaviour.

School climate should not be understood only as the result of major projects, formal plans, or
large-scale changes. It is also a relational pattern produced over time through ordinary daily
decisions.

Principals can regularly review whose knowledge is included in decision-making processes.
Continually seeking the views of the same individuals may create the perception that other
teachers are excluded or undervalued.

Similarly, the way exceptions to rules are explained is important. When a different practice is
applied to one teacher without a transparent explanation, other teachers may interpret the
situation as favouritism.

Principals can also evaluate which established routines communicate distance, favouritism, or
control. For example, maintaining regular communication only with particular teachers or
making decisions within a closed group may negatively affect school climate.

The professional development of principals should not be evaluated only in terms of whether
they attended a training programme or reported satisfaction with it. Participation in training
does not, by itself, demonstrate that meaningful change has occurred in practice.

What should be evaluated is whether principals’ communication practices, methods of
explaining decisions, opportunities for teacher voice, and relationships of professional trust
have changed. When a principal listens more effectively, provides clearer reasons for
decisions, or behaves more participatively after training, professional development can be said
to have influenced practice.

Such practice-based evidence can connect leadership development with authentic school life
more clearly than participation and satisfaction measures alone.
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6. Limitations and Future Research

This study is a qualitative case study based on the context-specific accounts of 11 experienced
teachers working in a single district. The findings therefore cannot be generalised directly to
all teachers, school principals, or schools. They should be interpreted within the context in
which the research was conducted and in relation to the experiences of the participants.

The study also examines only one particular area within a broader interview project. Although
the interviews addressed other issues related to school principals, the present study focuses on
findings concerning communication, ethical leadership, and school climate.

The participant frequencies reported in the study indicate how many individuals expressed
particular views within this dataset. These figures are not intended for statistical generalisation.
A view expressed by a larger number of teachers is not necessarily more important than one
raised by fewer participants.

Including experienced teachers made visible the perspectives of individuals who had observed
different principals and leadership practices over long professional careers. This constitutes an
important strength of the study.

However, the views of early-career teachers and other school stakeholders, including students,
families, and deputy principals, were represented more limitedly in the present study. Different
groups may interpret the same leadership practices in different ways.

An explicit rule was used to determine which data would be included in the analysis. The entire
interview corpus was screened, the findings were organised within an evidence matrix, and the
interpretations were checked against the original Turkish statements.

These procedures make it possible to follow the analytical steps through which the researchers
reached their findings. In other words, the analytical process was made as transparent and open
to scrutiny as possible.

Future research may examine the process proposed in this study across different regions,
school levels, and stages of professional careers. Practices in primary, lower-secondary, and
upper-secondary schools could be compared, or differences between the views of experienced
and early-career teachers could be investigated.

Future studies may also include school principals, students, families, and education-policy
actors. This would allow principals’ communication and ethical leadership practices to be
compared from the perspectives of different stakeholders.

Interview data could be supported by observations and document analysis. Researchers could
compare teachers’ accounts with principals’ actual conduct and decisions within schools.

Longitudinal programme research could examine how communication training, ethical
reasoning, mentoring, and feedback processes change principals’ conduct over time. Such
studies could also reveal how leadership development influences the relational climate of
schools in the longer term.

7. Conclusion
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The experienced teachers evaluated deficiencies among school principals through two
interconnected domains. Communication, interpersonal relationships, and school climate
described the relational conditions under which teachers work together.

Fairness, merit, the use of authority, and professional stance indicated the extent to which a
principal’s leadership was ethically credible. Teachers paid greater attention to how principals
used their position than to the position itself.

Listening, taking ownership of problems, involving teachers in decision-making, acting fairly,
behaving with restraint and discipline, and regulating one’s own conduct are not independent
practices in everyday school life. Together, these behaviours shape teachers’ overall
evaluations of leadership.

The study shows that leadership legitimacy and school climate develop through repeated
patterns of conduct. A single positive or negative act by a principal is important, but what
matters most is the pattern that such behaviours create over time.

How a principal listens to teachers, explains decisions, applies rules, manages disagreements,
and behaves in a manner appropriate to the office influences teachers’ trust in the
administration.

When these behaviours are positive, teachers may be more willing to share their professional
knowledge, participate in school activities, and assume collective responsibility. When the
behaviours are negative, teachers may remain silent, avoid sharing information, or withdraw
from the school’s collective work.

The education system and the context in which the school operates create various pressures
that influence principals’ conduct. Regulations, accountability demands, resource limitations,
and the expectations of higher authorities may restrict principals’ room for action.

However, how teachers experience these pressures within the school is shaped largely by the
way the principal exercises authority. A principal may transmit the same systemic pressure to
teachers in a harsh, closed, and punitive manner, or manage it in an explanatory, fair, and
supportive way.

This process points to a focused roadmap for principal development. Principals’ decisiveness
should be combined with respect. Being decisive should not mean refusing to listen to teachers
or relying on pressure.

The principal’s use of discretion should be supported by transparent reasons. Principals should
be able to explain why they made a particular decision and which circumstances they took into
account.

Participation should be organised around the knowledge and expertise of relevant individuals.
Although everyone does not need to participate equally in every decision, the views of teachers
with relevant knowledge and experience should be used.

Accessibility should also be maintained within credible professional boundaries. Principals
should be available to teachers, but relationships should not be based on personal closeness,
favouritism, or blurred professional boundaries.
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Practice-based preparation programmes, ethical scenarios, mentoring, and structured feedback
can make these balances visible and open to discussion. Prospective and practising principals
can reflect on situations resembling authentic school problems and consider the possible
consequences of their conduct.

Strengthening these balances can directly connect principals’ professional development with
teacher trust, teachers’ professional participation, and a more coherent school climate.
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ABSTRACT

This study examined experienced teachers’ perceptions of school principals’ deficiencies in
leadership, management, and professional competence. Drawing on a qualitative case study
design, the study aimed to understand how teachers with long professional experience interpret
principals’ leadership and management limitations in the everyday realities of school life. The
study group consisted of 11 experienced teachers working in public schools in the central
district of Duzce, Turkiye, during the 2025-2026 academic year. Participants were selected
through criterion sampling, and data were collected through semi-structured interviews. The
interview data were analyzed through content analysis, supported by NVivo 15 qualitative data
analysis software.

The findings revealed two main deficiency domains. The first domain, deficiencies in
leadership and management skills, included insufficient decision-making and initiative,
inadequate leadership and management capacity, position- and bureaucracy-oriented
management, lack of responsibility for school safety and field supervision, and lack of strategic
thinking. The second domain, deficiencies in professional development, pedagogical, and
technical competence, included lack of professional and academic competence, inability to
balance bureaucracy and pedagogy, institutional blindness, insufficient experience, resistance
to professional development, technological and computer-related inadequacy, lack of
pedagogical renewal, and weak teaching foundation. Overall, the findings indicate that
experienced teachers evaluated school principalship not merely through formal administrative
authority, but through decision-making capacity, professional judgement, pedagogical
awareness, strategic orientation, technological competence, and openness to continuous
learning. The study suggests that principal preparation and professional development should
move beyond legal-administrative knowledge and include systematic support for leadership,
management, instructional, pedagogical, technological, and reflective competencies.

Key Words: School principals, ethical leadership; school climate; communication;
experienced teachers; qualitative case study; Turkiye.
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Introduction and Literature Review
Changing Expectations of School Principalship

School principals increasingly lead schools in complex, uncertain, and accountability-oriented
environments. Contemporary principalship combines routine administrative responsibilities
and compliance with regulations with instructional leadership, strategic management,
professional learning, decision-making, change leadership, and preparation for emerging
challenges. Responding effectively to the expectations of teachers, students, families, and the
wider community therefore requires a broad combination of leadership, management, and
professional competencies.

Research in educational leadership generally explains principals’ influence on school
improvement through indirect pathways. Leadership practices shape school culture, teacher
motivation, instructional quality, professional learning, and the wider learning climate. Formal
responsibilities represent only one part of principalship. Everyday guidance, organisational
coordination, problem solving, teacher support, decision-making, and the promotion of
professional learning reveal how the role is enacted in practice. These connections position
principalship both as administrative work and as a professional leadership practice embedded
in the daily life of the school.

Instructional and Learning-Centred School Leadership

Instructional leadership is one of the most influential frameworks for explaining how principals
contribute to teaching and learning. It emphasises responsibility for defining the school’s
mission, managing the instructional programme, monitoring student learning, supervising
instruction, supporting teacher development, and creating a learning-oriented school climate.
Through these functions, principals connect administrative coordination with the improvement
of the curriculum, teaching practices, and student learning.

The enactment of instructional leadership varies across cultural and organisational contexts. In
centralised systems, principals may be constrained by limited authority, heavy workloads,
bureaucratic demands, inadequate resources, and professional norms that separate classroom
teaching from school management. Cansoy et al. (2025) identify several such barriers among
Turkish school principals, including workload, community conditions, resource limitations,
beliefs about the profession, and differences in principal competence. Their findings show that
leadership practice is shaped by structural and professional conditions that may either enable
or restrict what principals are able to accomplish.

Learning-centred leadership broadens the instructional focus by including the learning of
teachers as well as students. Principals establish a shared vision of learning, support
professional development, organise learning processes, foster an effective school culture, and
create opportunities for participation and dialogue. This perspective is relevant to the present
study because the experienced teachers evaluated principals’ administrative performance
together with the support they provided for instructional improvement, professional learning,
and school development.
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Management Competence, Decision-Making, and School Improvement

School principals are also responsible for coordinating complex organisational processes. Daily
operations, regulations, resources, student discipline, teacher expectations, parent relations, and
community pressures intersect within schools as social and professional organisations.
Effective principalship depends on coordinating these responsibilities while maintaining a clear
focus on teaching, learning, and school improvement.

Management competence becomes particularly visible in timely and context-sensitive decision-
making. Discipline, task allocation, resource use, teacher support, stakeholder relations, and
school development all require continuing professional judgement. Written rules provide an
essential framework; however, complex situations often require principals to interpret
regulations, analyse problems, and accept responsibility for developing workable responses.
The accounts of experienced teachers can reveal how delayed decisions, rigid applications of
rules, or limited ownership of problems become part of the everyday experience of leadership.

Documentation and formal planning contribute to school improvement when they remain
connected to the school’s actual needs. Principals identify priorities, mobilise teachers around
shared goals, monitor progress, and use evidence to improve practice. Planning loses its
developmental value when it becomes a routine process carried out only to demonstrate
compliance. Strategic thinking, problem solving, and effective implementation therefore
connect formal procedures with the school’s collective capacity for change.

Professional Competence and Principal Development

Professional competence in principalship develops through preparation, experience, self-
efficacy, and continuous learning. Although principals are expected to support teachers’
development, they also require systematic opportunities to strengthen their own capacities in
response to the demands of contemporary schooling. Giimiis and Bellibas (2020) associate
principal professional development with leadership practice, particularly in contexts where
preparation before appointment is limited. Their study also highlights the importance of self-
efficacy, suggesting that professional development can strengthen principals’ confidence in
addressing school problems and improving student learning.

Tiirkiye’s centralised and hierarchical education system gives this issue particular importance.
Principalship has not consistently been treated as a distinct profession supported by systematic
preparation before appointment. Teaching experience provides a valuable educational
foundation; however, the transition to school administration also requires instructional
leadership, strategic management, conflict resolution, professional judgement, teacher
development, and knowledge of school improvement. Gaps in preparation, mentoring, and
continuing support therefore shape the leadership capacities available to newly appointed
principals.

Practice-based, interactive, and context-sensitive learning can extend principal development
beyond short-term seminars. Mentoring, coaching, peer learning, professional networks, case
analysis, and reflective practice connect new knowledge with problems encountered in schools.
Banoglu et al. (2026) show that Turkish principals’ advice-seeking relationships in instructional
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and administrative matters are shaped by social, structural, cognitive, and individual factors.
Mentoring and professional networks can therefore broaden the knowledge, experiences, and
interpretations available to principals when they encounter unfamiliar challenges.

Future-Ready, Technological, and Adaptive Leadership Competencies

Rapid technological, social, and organisational change has further expanded the range of
competencies expected of school principals. Digitalisation, artificial intelligence, demographic
diversity, social inequality, and uncertain policy environments influence both the daily
functioning and the long-term direction of schools. Principals must therefore manage current
responsibilities while also anticipating change, guiding innovation, and developing
organisational cultures capable of adaptation.

Lu et al. (2026) conceptualise future-ready school leadership through strategic foresight,
responsiveness to difference and diversity, technology leadership, and systems thinking. This
framework presents principalship as proactive, adaptive, inclusive, and system-oriented. It
highlights the capacity to identify emerging challenges, encourage innovation, use technology
strategically, support diversity, and understand the school as part of a wider educational system.

Artificial intelligence introduces new strategic, ethical, instructional, and equity-related
responsibilities into school leadership. DeMatthews et al. (2026) frame Al integration as a
leadership imperative involving vision, ethical responsibility, instructional innovation, equity
awareness, and stakeholder engagement. Principals increasingly make decisions concerning
data use, privacy, automation, digital tools, and the responsible use of technology. Digital
leadership has consequently become an important component of contemporary professional
competence.

The Turkish Context and the Need for Teacher-Based Perspectives

The Turkish education system provides an informative context for examining these
expectations. Its centralised structure often positions principals as school-level implementers of
national policies and may restrict their autonomy in relation to curriculum, staffing, resource
allocation, teacher development, and school-specific decisions. At the same time, principals
remain responsible for addressing local problems, supporting learning processes, managing
human relations, and maintaining the quality of the school environment.

Teachers observe this tension closely. Their daily work makes visible how principals make
decisions, solve problems, support instruction, manage resources, exercise authority, respond
to crises, and guide school development. Long-serving teachers are able to compare these
practices across different principals and periods. Their accounts therefore reveal the practice-
based standards through which leadership, management, and professional competence become
visible in school life.

Previous studies have focused largely on ideal models of leadership, principals’ self-reports,
and system-level barriers. Experienced teachers provide a complementary perspective by
locating deficiencies in concrete practices such as instructional guidance, problem solving,
planning, strategic direction, professional learning, technology use, and preparation for the role.
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Examining these accounts can clarify how limitations in principalship are recognised by those
who experience the consequences of principals’ decisions in their everyday work.

Accordingly, the present study examines experienced teachers’ perceptions of school
principals’ deficiencies in leadership, management, and professional competence. It focuses on
two domains: leadership and management skills, and professional, pedagogical, and technical
competencies. The analysis explores how long-serving teachers connect professional
knowledge, situational judgement, and the capacity to act in everyday school life.

The study is guided by the following research question:

How do experienced teachers perceive school principals’ deficiencies in leadership,
management, and professional competence?

Methodology

Research Design

This study used a qualitative case study design to examine how experienced teachers interpreted
school principals’ deficiencies in leadership, management, and professional competence. The
case was bounded by experienced teachers’ accounts of principalship in public schools in the
central district of Duzce, Turkiye, during the 2025-2026 academic year. A case study was
appropriate because decision-making, pedagogical judgement, professional credibility, and
technological competence were interpreted within the everyday context of school life (Creswell
& Creswell, 2023; Merriam, 1998; Yin, 2018).

Participants and Sampling

Eleven teachers met the criterion of at least 20 years in the profession and were recruited
purposively for their comparative experience of school leadership (Patton, 2015). Their careers
ranged from 21 to 34 years (M = 26.9). The sample comprised one primary-school teacher, four
middle-school teachers, and six high-school teachers, including classroom and subject
specialists. Only aggregated characteristics are reported to protect identity; T1-T11 are used
throughout.

Data Collection

Interviews were carried out between 8 and 29 April 2026 using a semi-structured guide shaped
by work on instructional leadership, school management, principal development, and
professional competence. Expert review informed revisions to the guide. The 11 interviews
lasted 16-55 minutes and totalled 427 recorded minutes. Private, interruption-free settings were
used, and permitted recordings were transcribed verbatim.

These interviews were collected within the first author’s ongoing doctoral dissertation in
Educational Administration at Dlizce University. The broader study considered (1) expected
knowledge, skills, and development needs, (2) difficulties encountered in managing schools,
and (3) perceived deficiencies in principals. The present analysis is confined to the third area.
Full transcripts were nevertheless screened because a relevant deficiency could be described
while another question was under discussion. Inclusion required an explicit account of
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something absent, insufficient, or problematic; a need or difficulty without that evaluative link
was excluded.

Four overarching domains emerged from the wider deficiency analysis. The accepted abstract
for this paper specifies two of them—Ieadership and management skills, and professional
development, pedagogical, and technical competence—and only those domains are examined
here. A companion conference paper addresses the relational, ethical, and school-climate
domains. Separate code sets and non-overlapping quotations maintain a clear boundary between
the reports.

Data Analysis

Analysis followed a qualitative content-analysis logic (Schreier, 2012; Yildirrm & Simsek,
2021). Whole-interview readings came first, followed by the identification of meaning units
that satisfied the inclusion rule. Descriptive coding stayed close to participants’ wording;
iterative comparison then clarified distinctions, merged related material, and organized the
retained evidence into the two domains and 13 codes reported in the accepted abstract.

NVivo 15 stored transcripts, retrieved coded material, and supported comparison while
preserving links to the original passages. Coding and interpretation remained researcher-led.
An evidence matrix recorded the source location, wording, code, participant, and inclusion
rationale for every retained segment.

Each code-level n denotes participant coverage: the number of interviews containing at least
one segment assigned to that code. It is separate from quotation totals and carries no estimate
of prevalence beyond this sample. Because one teacher could contribute to several codes, Figure
1 presents cumulative participant—code occurrences.

Turkish was the language of interviewing and transcription. English excerpts were checked
against the original wording, with only non-substantive repetition and filler removed for
readability.

Trustworthiness and Ethical Considerations

Analytic transparency relied on sustained reading of the full corpus, consistent application of
the inclusion rule, cross-case comparison, a source-linked evidence matrix, and quotations that
allow readers to judge the fit between evidence and interpretation. The report was also
considered in light of qualitative interview-reporting guidance (Tong et al., 2007). With coding
led by one researcher, trustworthiness was supported through the audit trail and the documented
links between sources, codes, and analytical decisions.

Ethical approval was granted by the Dizce University Scientific Research and Publication
Ethics Committee (decision no. 2025/561, 18 December 2025), and all interviews took place
after approval. Before recording began, participants were informed of the study’s purpose, the
voluntary nature of participation, audio recording, their right to stop the interview at any time,
confidentiality procedures, the use of data in the thesis and scientific publications, and the
possible publication of anonymized quotations. All participants gave verbal informed consent.
Names, schools, and other identifying details were removed from the reporting, and audio files
and transcripts were handled confidentially.
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Findings

The qualitative content analysis produced two deficiency domains: deficiencies in leadership
and management skills, and deficiencies in professional development, pedagogical, and
technical competence. Figure 1 summarizes the domains and their cumulative participant—code
occurrences.

THEME 2

™
LEADERSH SMET PROFESSIONAL
sl TWO DEVELOPMENT,
MANAGEMENT

g ez _~ |PEDAGOGICAL, AND
SKILLS DEFICIENCY TECHNICAL
Do M AIN COMPETENCE

PARTICIPANT CODE OCCURANCES
45
Pamclpams represented: -

PARTICIPANT CODE OCCURANCES
34

Participants represented: n-m

Figure 1. Two deficiency domains identified in experienced teachers’ accounts

Leadership and management skills accounted for 34 participant—code occurrences, while
professional development, pedagogical, and technical competence accounted for 45, giving an
overall total of 79. This cumulative value combines overlapping codes across the 11 interviews.
The code-level n values below show how many participants contributed to each code.

The findings are presented by domain and in descending order of participant coverage.
Frequency serves as a descriptive aid, while the interpretation draws on the content of the
accounts and their relationship to the research question. Quotations were translated from
Turkish, and T1-T11 are the only participant identifiers.

Deficiencies in Leadership and Management Skills

Five codes constitute the leadership-management domain in Figure 2. Insufficient decision-
making and initiative reached 10 participants, inadequate leadership-management capacity
nine, and position- and bureaucracy-oriented management eight; ck of responsibility for school
safety and field supervision (n = 4) and lack of strategic thinking (n = 3) had narrower coverage.
The pattern identifies where teachers most often located the conversion of formal responsibility
into school-level action and carries no ranking of seriousness.

Insufficient decision-making and initiative appeared in 10 interviews, giving the code the
widest coverage in this domain. Teachers valued timely ownership of complex situations when
written procedures offered no complete answer. T7 articulated initiative as a limited, context-
sensitive exercise:
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“An administrator should sometimes be able to take initiative. | believe that the ability to take
initiative is one of the most important qualities of an administrator. If administrators strictly
avoid going beyond written rules, they may make school life difficult for many people. This
does not mean taking unnecessary risks; rather, it means managing situations through small but
appropriate initiatives at the right time and in the right context.” (T7)

DEFICIENCIES IN LEADERSHIP AND

‘ MANAGEMENT SKILLS |

@) s’ T B
€ ._J ' 0N\ Y : ,
LACK OF
INSUFFICIENT ':'&%i%::{: POSITION-AND  RESPONSIBILITY P
DECISION- AND BUREAUCRACY- FOR SCHOOL STRATEGIC
MAKING AND MANAGEMENT ORIENTED SAFETY AND THINKING
INITIATIVE CAPASITY MANAGEMENT FIELD
SUPERVISION

Participants: Participants: Participants:

3 pik S B B S A T, T2 13, T4, R LR IR RS Participants: T2, Participants:
T6,T7,T8,T9, T5, T6,T9, T7,T9,T10, T7,T9,T10 T2,T6,T8
Til0, Tl T10,T11 bl (n=4) (n=3)

(n=10) (n=9) (n=8)

Figure 2. Distribution of deficiencies in leadership and management skills

T7 located initiative within professional judgement and accountable action. Repeated referral
or delay could be experienced as unclaimed responsibility, whereas timely and context-sensitive
decisions signalled ownership. The principal’s capacity lay in acting within defensible limits
and remaining answerable for the result.

Inadequate leadership and management capacity followed at n = 9. Its content ranged from
listening and collaborative problem-solving to organizing the school and accepting
responsibility for its overall functioning. T2 foregrounded guidance built on teachers’
knowledge of the problem:

“First of all, as I mentioned earlier, school principals need to listen to teachers and be aware

of the problems they experience. They should guide teachers in addressing these problems

and develop solutions by taking teachers’ views into account. In this respect, I think school
principals have certain deficiencies.” (T2)

T3 located the difficulty further upstream, in preparation for the role:

“T think administrators generally lack adequate leadership training. The training they receive
is not sufficient. Of course, this may vary from person to person; there are administrators who
are very competent and who lead effectively. However, there are also those who are unable
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to do so. This suggests that some administrators assume the position without receiving,
completing, or internalizing the necessary leadership training. As a result, problems emerge
in schools.” (T3)

The excerpts locate leadership capacity in two connected places. T2 emphasizes everyday
listening, guidance, and collaborative problem solving; T3 points to systematic preparation for
the role. Formal learning develops professional resources, and relationships reveal how those
resources are enacted.

Eight interviews described management as overly position- or bureaucracy-oriented.
Paperwork and regulation became problematic when they displaced educational judgement or
discouraged teacher initiative. T1 linked this orientation to changing sanctions and
accountability before describing its practical limit:

“Newer-generation administrators are generally more focused on paperwork, documentation,
and regulations. Of course, this is partly because sanctions and accountability mechanisms
have changed. However, when a school-related problem arises, if you try to handle it only
through paperwork, you eventually reach a dead end. At that point, taking initiative becomes
necessary.” (T1)

T9 illustrated how procedural burden could alter a teacher’s willingness to organize an activity:

“Some administrators evaluate all teacher actions strictly through regulations. For example,
when a teacher wants to organize a student trip, they immediately say, ‘You need this approval
and that approval; it must be sent to the governor’s office,” and so on. As a result, the teacher
becomes anxious and may think, ‘It would be better if I simply open something on the smart
board and show it.” Some administrators are overly bound by regulations.” (T9)

Detailed procedures support external accountability, and their educational value depends on
how principals interpret and use them. Teachers experienced administration as obstructive when
compliance became the sole criterion for action. Leadership competence was visible in the
ability to preserve accountability and keep purposeful educational work possible.

Lack of field supervision and responsibility for safety appeared in four interviews. Participants
wanted principals to know the school beyond the office and to remain visible where daily life
unfolded. T7 described the physical presence expected:

“If school principals spend too much time in their offices and focus only on their own
paperwork or administrative tasks, this becomes a serious deficiency. They definitely need to
be actively present in the school environment. They should walk around different areas of the
school and occasionally observe the schoolyard.” (T7)

Visibility served as evidence of awareness and responsibility. Participants valued principals
who combined office-based coordination with direct knowledge of daily school life. Field
presence brought emerging needs, safety concerns, and the consequences of administrative
decisions into view.

Lack of strategic thinking had the narrowest coverage in this domain (n = 3). T8 contrasted
school-specific short- and long-term planning with routine meetings:

“School administration needs to develop well-structured plans in accordance with the specific
characteristics of the school. This cannot be managed only through routine meetings. The
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administration should engage in careful planning for both short-term and long-term needs.”
(T8)
Strategic thinking appeared in three interviews and added a temporal dimension to the domain.
It connected responses to current problems with anticipation of future needs and the
organization of short- and long-term priorities around the school’s characteristics.

Across this domain, leadership capacity took the form of responsible action under
organizational constraint. Teachers connected regulation with judgement, administrative work
with field knowledge, and decisiveness with accountability. These connections show how
formal responsibility becomes purposeful school-level action.

Deficiencies in Professional Development, Pedagogical, and Technical Competence

Figure 3 presents the codes under the second theme, deficiencies in professional development,
pedagogical, and technical competence, in descending order according to their frequency.

1. LACK OF PROFESSIONAL 2. INABILITY TO BALANCE
AND ACADEMIC BUREAUCRACY AND
COMPETENCE PEDAGOGY

Participants: T1, T2, T3,
T4,7T5,T7,T8,T9, T11
n=9

Participants: TT1, T2, T6,
T7,T8,T9,T10,T11
n=8

3. INSTITUTIONAL

4. INSUFFICIENT

BLINDNESS EXPERIENCE
Participants: T2, T3, T4, K Participants: T2, T5, T6,
T8, T9, T10, T11 DEFICIENCIES IN T8, T9, T10, T11
n=7 PROFESSIONAL n=7
DEVELOPMENT,
PEDAGOGICAL,
5. RESISTANCE TO AND TECHNICAL 6. TECHNOLOGICAL AND
PROFESSIONAL COMPETENCE COMPUTER- RELATED
DEVELOPMENT INADEQUANCY

Participants: T5, T6, T9,

Participants: T1, T2, T6,
T10,T11 { \ T10,T11
n=5 n=5

7. LACK OF 8. WEAK TEACHING
PEDAGOGICAL RENEWAL FOUNDATION
Participants: T6, T11 Participants: T2, T10
n=2 n=2

Figure 3. Distribution of professional, pedagogical, and technical competence deficiencies

The professional-pedagogical-technical domain contains eight codes. Lack of professional and
academic competence reached nine participants, inability to balance bureaucracy and pedagogy
eight, institutional blindness and insufficient experience seven each, resistance to professional
development and technology five each, and lack of pedagogical renewal and weak teaching
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foundation two each. Participant coverage describes distribution, while the lower-frequency
codes add distinctive dimensions to the competence expected of principals.

*lack of professional and academic competence, inability to balance bureaucracy and
pedagogy, institutional blindness, insufficient experience, resistance to professional
development, technological and computer-related inadequacy, lack of pedagogical renewal, and
weak teaching foundation

Lack of professional and academic competence appeared in nine interviews. Teachers valued
principals who could recognize uncertainty, investigate relevant sources, verify information,
and explain a decision. T8 made this expectation explicit:

“The first thing I consider is the principal’s level of knowledge. If a principal comments on
an issue without sufficient knowledge, a serious mistake may eventually occur. Of course,
principals cannot know everything. However, in such cases, they should consult the relevant
law or regulation, or ask someone who is knowledgeable. Asking alone is not enough; the
answer should also be verified. A principal needs to be questioning and inquisitive.” (T8)

T4 added the symbolic dimension of representing the educational profession:

“As a teacher, when I enter a school, I expect both my colleagues and administrators to be
professionally well-equipped. After all, we are members of the education community. | expect
people in this field to be more competent. Unfortunately, in recent years, | have not been able
to observe this sufficiently among school principals either. There is a clear deficiency in this
regard.” (T4)
The two accounts make disciplined inquiry part of professional competence. Investigating
uncertainty, verifying information, and explaining the reasoning behind a decision allowed
knowledge to become publicly credible. Teachers assessed competence through this visible
relationship with evidence.

Eight interviews focused on the balance between bureaucracy and pedagogy. Teachers accepted
the legitimacy of regulation and questioned applications that lost sight of educational or human
purposes. T9 described solution-orientation as modest, defensible flexibility:

“When a problem arises, or when someone asks, ‘Should we do this?’, it is important for the
principal to act with some flexibility. Some principals cannot go even one step beyond the
regulation, as if it were the end of the world. Others can find a small and appropriate way
forward without taking major risks. | think this is what being solution-oriented means.” (T9)

Reasoned discretion is the competence at stake. Consistency protects rights and accountability;
contextual judgement brings educational and human needs into the decision. Professional
competence becomes visible when principals explain how these demands were balanced in a
particular case.

Institutional blindness was present in seven interviews. It referred to fading enthusiasm,
routinization, and reduced sensitivity to a school’s changing needs. T8 portrayed the process as
adaptation after repeated resistance:

“When a principal first arrives at a school, I usually observe a sense of enthusiasm during the
first few months. After that, however, this enthusiasm tends to fade. When principals attempt
to change something but encounter resistance from teachers, students, parents, senior
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administrators, political actors, or the local environment, they eventually become ordinary
and adapt to the existing routine.” (T8)

T2 approached the same issue through lost opportunities to learn from predecessors:

“When a principal is appointed to a school, they should benefit from the knowledge and
experience of the previous principal. Instead of thinking, ‘I can manage this school better than
you,’ the principal should ask, “What did you do here, and what can I do to improve it?’
However, today | observe a sense of competition among principals, and this weakens the
exchange of knowledge between them.” (T2)

Together, the accounts connect institutional blindness with resistance and missed opportunities
for professional learning. Pressure from staff, families, senior administrators, politics, or the
local environment can draw principals into familiar routines. Reflective leadership uses
resistance and intergenerational knowledge to refine change and sustain inquiry.

Seven teachers discussed insufficient experience through the quality of learning gained over
time. School-type knowledge, adaptation, awareness of teacher and student profiles, and
learning from consequences all entered the code. T5 used trial and error to illustrate
development:

“Administrators develop through experience. As they encounter problems or recognize their
own mistakes, they try to change themselves. In fact, much of this learning occurs through
trial and error. For example, someone who moved directly from teaching into administration
initially tried to act as an authoritarian principal. When this approach caused reactions, the
principal tried to become more moderate. After two or three years, the situation improved.”

(T5)
T8 emphasized the contextual mismatch that may follow movement between different school
types:

“A principal should have a very good understanding of how the school functions. The main
problem is this: a teacher or administrator from an Anatolian high school may be appointed
to a vocational high school, or a vocational high school administrator may be appointed to an
Anatolian high school. In such cases, incompatibilities may arise. The regulations are
different; some principals move to boarding schools, while others come from boarding
schools. Adaptation is necessary, and such mismatches can create difficulties.” (T8)

Insufficient experience gained professional value when it changed judgement. Movement
across problems and school contexts could deepen adaptation, awareness, and decision quality;
years left unexamined could consolidate routine. Reflective and context-sensitive experience
consequently operated as a developmental resource.

Five interviews addressed resistance to professional development. T9 criticized principals’
preparation and the brief, generic design of much in-service provision, calling for sustained and
specialized learning:

“I think it is wrong for administrators to try to manage schools solely with the education they
received at the faculty of education. They need at least a two-year training process provided
by experts in the field. | do not mean ordinary institutional in-service training, but a much
better form of education.” (T9)
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T9’s account directs attention to the design of learning opportunities. Sustained, specialised,
and practice-connected provision was valued because it linked participation with application,
feedback, and visible change. Under these conditions, professional development can become
part of everyday leadership practice.

Technological and computer-related inadequacy also appeared in five interviews. Participants
illustrated the code through everyday digital tasks and dependence on clerical or colleague
support. T10 described this functional level of difficulty:

“Administrators need to keep up with technological developments. Sometimes, you see
principals who have difficulty even opening an e-mail or preparing an Excel file. They then
leave the task to the clerk or ask other colleagues for help. This indicates a deficiency.
Principals should adapt to technological developments and improve themselves.” (T10)

T1 connected those basic skills to a principal’s capacity to guide others:

“We are in the digital age. Internet use and digital competence are definitely necessary. These
skills need to be strong so that the principal can also teach or guide others. The administrator
should first have this knowledge.” (T1)

Digital competence functioned as a marker of independence and credibility. Participants
expected principals to manage routine communication, documentation, and coordination tools
and to guide others when necessary. This functional baseline creates a foundation for strategic,
ethical, and pedagogical technology leadership.

Lack of pedagogical renewal appeared in two interviews and introduced a distinctive
expectation: innovations should be examined critically and adapted to the educational and
cultural context. T6 illustrated this criterion through the example of Finland.

“If Finland, or another place in Europe, is taken as a model, the principal should examine
these examples and bring what is appropriate to our own country. My university professor
went to Finland and created something similar to the Finnish model, but he built it on Turkish
culture. He said that the Finnish model does not directly fit us. Because he built it on Turkish
culture, we gained very useful things. However, when we simply say, ‘Europe does this,” and
bring the same thing here, it does not work.” (T6)

Renewal required contextual translation. Principals were expected to identify the educational
logic of external models and reconstruct useful elements around local culture and school needs.
This evaluative work turned innovation into an expression of professional judgement.

Weak teaching foundation also appeared in two interviews. The code reflects experienced
teachers’ concern that administration without enough classroom grounding may miss the
emotional and pedagogical character of school work. T10 contrasted field knowledge with a
purely business-like logic:

The participant explained:

“A principal who comes from teaching is more successful because the principal comes from
the field. If you bring someone from outside and place that person there, the school may be
managed with a business logic, but school is not like that. There is emotion, professional
experience, and many other parameters.” (T10)

55



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

Teachers valued classroom experience as a source of empathy with educational realities and
saw leadership preparation as the means of extending that knowledge into organizational
judgement. The resulting developmental bridge joins educational grounding with the new
responsibilities of principalship.

Across the second domain, competence appeared as a renewable professional resource.
Knowledge gained value through verification, experience through reflection, innovation
through contextual judgement, and technology through functional fluency. Seniority,
regulation, and training contributed most when they remained connected to learning and
educational purpose.

Overall Interpretation of the Findings

Action and professional resources were interdependent across the two domains. Decisions,
initiative, visibility, and strategic direction described enactment; professional knowledge,
pedagogical awareness, contextual experience, digital fluency, and openness to learning
supplied the resources behind it.

Teachers’ accounts outline a developmental cycle: professional knowledge informs
interpretation, interpretation guides action, and experience generates further learning.
Organisational context shapes each stage by influencing the room available for judgement. The
integrated model brings knowing, interpreting, deciding, and learning together under conditions
of constraint.

Discussion

The 11 experienced teachers who participated in the study identified two interconnected areas
of deficiency among school principals. The first concerned leadership and management skills,
including decision-making, taking initiative, strategic thinking, and managing the school. The
second concerned professional, pedagogical, and technical competencies, including
professional knowledge, pedagogical understanding, experience, technology use, and
continuous learning.

The findings revealed an important relationship between these two areas. It is not sufficient for
a principal simply to possess knowledge. Principals must also interpret what they know in
relation to the situation they face, make an appropriate decision, and translate that decision into
credible action. In other words, teachers evaluated principals not only according to what they
knew, but also according to how they used that knowledge in everyday school life. This
relationship forms the central argument of the discussion.

Decision-Making as Situated Professional Judgement

Within the area of leadership and management skills, the issues most frequently emphasised by
teachers were principals’ decision-making and initiative-taking abilities. Teachers considered
it important for principals to act in accordance with regulations. At the same time, they expected
principals to assume responsibility when rules did not provide a clear solution or when
procedures allowed more than one possible interpretation.
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In a centralised education system characterised by strong accountability pressures, it is
understandable that principals document incidents, prepare official records, or refer matters to
higher authorities. Such actions may represent professional caution. However, documentation
and referral should not be used merely to avoid responsibility or postpone a decision. Their real
value depends on whether they help the principal reach a reasoned and workable course of
action.

Taking initiative, therefore, does not mean disregarding rules. In this context, initiative refers
to the principal’s ability to assess a situation while remaining aware of both their authority and
the limits placed upon it, assume responsibility, and make a decision that can later be justified.
Initiative is not arbitrary action. It is the exercise of defensible professional judgement under
constrained conditions.

Previous studies on planning and decision-making point to similar concerns. Aaron et al. (2024)
show that school-improvement plans may gradually lose their developmental purpose and
become documents produced primarily to satisfy formal requirements. Planning may therefore
take place without generating meaningful change in the school.

McLaughlin et al. (2026) similarly argue that principals must consider several competing
pressures when making decisions. They are required to balance educational policies, financial
resources, interpersonal relationships, teacher and parent expectations, and personal and
professional values. Decision-making in school leadership is therefore rarely simple or
straightforward.

The experienced teachers in this study add a practice-based criterion to this literature.
According to their accounts, administrative work strengthened the credibility of leadership only
when it demonstrated that the principal had taken ownership of the problem, understood what
was actually happening in the school, and provided direction for educational priorities. A
principal may prepare numerous documents, but teachers do not regard these procedures as
sufficient when the principal fails to guide the school or accept responsibility for solving its
problems.

Field supervision and strategic thinking are two further qualities that complement decision
ownership. Field supervision means that principals do not remain confined to their offices.
Instead, they observe what is happening in classrooms, corridors, staff rooms, and other areas
of the school. A visible presence allows principals to understand the school’s actual functioning
and identify its problems more closely.

Strategic thinking goes beyond responding to immediate problems. Principals must evaluate
current conditions and consider which areas the school should prioritise in the future. For
example, they should be able to establish a future direction regarding student achievement,
teacher development, school safety, or technological infrastructure.

Although field supervision and strategic thinking were mentioned by fewer teachers, the two
codes carry important meaning when considered together. Principals’ daily decisions should be
grounded in an increasingly informed understanding of the school and its long-term needs. This
makes it possible to connect everyday management with future-oriented school improvement.

57



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

Pedagogical Credibility and Professional Legitimacy

Teachers assessed whether a principal was professionally credible and suited to the role through
several observable practices. These included investigating events, verifying information,
understanding teaching and learning processes, and providing an educational rationale for
decisions.

Principals were expected not to make decisions before obtaining reliable information about an
incident. They should first investigate the situation, speak with the individuals involved, and
consult relevant experts when necessary. Such an approach demonstrates that the principal is
not acting on rumours, assumptions, or personal impressions.

Principals should also be able to explain how a decision contributes to teachers, students, and
the educational purposes of the school. Explaining a decision only by saying that “the
regulations require it” was not considered sufficient. Teachers also wanted to understand what
the decision meant for the educational functioning of the school.

The concept of pedagogical credibility refers to a principal’s ability to translate educational
knowledge into meaningful practice. Possessing pedagogical knowledge alone is not enough.
Principals must use that knowledge in decisions that take account of teachers’ working
conditions, students’ needs, and the educational purposes of the school.

The balance between bureaucracy and pedagogy makes this relationship more visible.
Principals must act in accordance with the law and formal regulations. Consistent application
of rules protects accountability and prevents different individuals from being treated according
to personal preference. However, rigid and context-blind implementation may cause the human
and pedagogical purposes of education to be overlooked.

Context-sensitive discretion does not mean acting outside the rules. It refers to interpreting
regulations while taking into account the circumstances of the incident, the conditions of the
individuals involved, and the possible consequences of the decision. In this way, legal
responsibilities can be maintained while the needs of teachers and students are also considered.

Cansoy et al. (2025) show that Turkish school principals encounter several barriers when
attempting to fulfil their instructional leadership responsibilities, including workload,
bureaucracy, limited resources, and systemic pressures. Shaked (2025), meanwhile, emphasises
the significant influence that principals have on the organisation of instruction within schools.

The findings of the present study suggest that transparent interpretation is the central
professional practice connecting regulation with pedagogy in difficult situations. Transparent
interpretation means that the principal clearly explains how the rules were understood, which
circumstances were considered, and why a particular decision was made. This enables teachers
to see that the decision is not arbitrary but is based on legal, educational, and humane
considerations.

Teaching experience is also an important source of principals’ pedagogical credibility. A
principal with previous classroom experience may understand classroom difficulties, teachers’
emotions, teaching workloads, student behaviour, and student needs more effectively. This
experience provides a strong educational foundation.
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However, teaching experience alone is not sufficient preparation for principalship. School
leadership also requires competence in organisational management, budgeting, regulation,
strategic planning, conflict resolution, human-resource management, and decision-making.
Leadership preparation enables teaching experience to be reconsidered and extended to the
responsibilities involved in managing the school as a whole.

The developmental bridge between teaching and principalship should therefore combine two
elements: the educational and pedagogical foundation gained through teaching and the
distinctive managerial judgement required by school leadership. An effective principal should
be able to integrate teaching experience with management knowledge and leadership skills.

Professional Learning as Protection Against Institutional Blindness

Experience does not automatically contribute to a principal’s professional development. For
experience to remain educational, principals must learn from their mistakes, become familiar
with different types of schools, and revise approaches that have proved ineffective. A principal
may have served for many years, but if they do not question their practices, they may have
gained seniority without necessarily achieving professional growth.

The concept of institutional blindness refers to a situation in which principals gradually become
insensitive to problems, deficiencies, or the need for change within their schools. Heavy
workloads, continuous pressure, repetitive responsibilities, and deeply established routines may
reduce curiosity and the willingness to question existing practices.

Under such conditions, principals may adopt the view that “this is how we have always done
it.” They may continue using familiar methods without examining whether those methods
remain effective. Experience then ceases to be a developmental resource and instead becomes
a set of rigid and unchanging routines.

Continuous professional learning can help prevent institutional blindness. Principals need to
take feedback seriously, evaluate criticism directed towards them, understand the causes of
resistance to change, and adapt to new conditions. These processes can help them examine
situations from a fresh perspective and renew their professional judgement.

Research by Gilimiis and Bellibas (2020), Meyer and Richter (2025), and Sahlin (2025) indicates
that principal development is supported more effectively by sustained and practice-connected
learning than by one-off training activities. Principals need opportunities to apply what they
learn to real problems encountered in schools.

Banoglu et al. (2026) further demonstrate that professional networks can broaden the
information and perspectives available to school principals. When principals work in isolation,
they may interpret problems primarily through their own knowledge and experience. Through
communication with other principals, experts, or mentors, they can encounter alternative ways
of understanding and addressing the same problem.

Professional networks, however, should not become environments in which principals simply
support one another and confirm each other’s existing assumptions. To produce genuine
development, such networks should include diverse perspectives, critical inquiry, and
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examination of familiar routines. Collegial support becomes a stronger source of learning when
it is combined with critical reflection.

Different learning methods can be used together in principal preparation. Case studies provide
opportunities to examine complex situations that may arise in schools. Legal requirements,
pedagogical aims, and human needs can all be considered within the same case. This helps
prospective principals learn how to make decisions in situations for which there is no single
correct answer.

Mentoring enables the consequences of decisions to be discussed with an experienced leader.
Prospective principals can evaluate not only which decision they made, but also how that
decision affected teachers, students, and the school climate.

Experience across different schools demonstrates that the same practice may not produce the
same result in every setting. A solution that is effective in one school may be ineffective in
another because of differences in student population, organisational culture, or available
resources. Principals can therefore learn how context changes both the meaning and the
outcomes of decisions.

For these learning formats to be effective, they must be supported by skilled guidance, regular
feedback, and opportunities for authentic practice. Case studies, mentoring, internships, and
school-based experience should not be organised as disconnected activities. They should form
complementary parts of a coherent developmental process.

Technological Competence and Future Readiness

Five teachers reported that school principals experienced difficulties in carrying out routine
digital tasks. These deficiencies concerned the use of basic digital tools before more advanced
forms of technology. Problems could arise in preparing documents, processing data, using
online systems, or benefiting from digital communication tools.

A principal’s continuous dependence on others for basic technological tasks may create several
problems. First, administrative processes may slow down and become less efficient. Second,
the principal may be unable to perform responsibilities independently. Third, teachers’
confidence in the principal’s professional competence may be weakened.

Basic digital competence should therefore be regarded as the first stage of principals’
technological development. Principals must first be able to carry out daily digital tasks
independently, safely, and effectively. They can then progress to more advanced areas,
including data use, protection of personal information, reduction of digital inequalities, and
technology-supported instruction.

Lu et al. (2026) do not define technology leadership simply as the ability to operate computers
or digital tools. Technology leadership also requires anticipating future change, viewing the
school as an interconnected system, and using technology in ways that support the school’s
purposes.

DeMatthews et al. (2026) draw attention to the ethical and equity-related dimensions of
artificial intelligence. Technical knowledge of Al and digital tools is not sufficient for school
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principals. They must also be able to make decisions concerning student-data protection,
privacy, the risk of discrimination, unequal access, and the responsible use of technology.

When these studies are considered alongside the teachers’ accounts, principal development in
technology should be understood as a staged process. The first stage involves the independent
use of essential digital tools. Later stages involve using technology strategically in school
management, supporting teaching and learning, and addressing ethical responsibilities.

An Integrated Interpretation and Implications

The way in which principals translate competence into action is shaped by the context in which
they work. Regardless of how knowledgeable principals may be, their authority, accountability
pressures, school resources, staff attitudes, and system regulations may either expand or limit
their room for action.

Knowledge helps principals evaluate situations and make informed professional judgements.
Accountability conditions influence the extent to which they can exercise initiative. Strategic
thinking connects decisions with school priorities. Reflective learning helps principals
reconsider their practices when they encounter resistance, failure, or unexpected outcomes.

When these elements are considered together, leadership should not be viewed solely as an
individual skill. It is both a professional capacity that develops over time and an organisational
practice shaped by the conditions of the school and education system. In other words, strong
leadership depends not only on the principal’s personal qualities but also on the opportunities
provided by the system in which the principal works.

The main conceptual contribution of the study is its explanation of principalship as a cycle
consisting of knowing, interpreting, deciding, acting, and learning.

The cycle operates as follows:

Knowing: The principal possesses the necessary knowledge of regulations, pedagogy,
management, the school, and interpersonal relations.

Interpreting: The principal evaluates the conditions of the situation, the people involved, and
its possible consequences.

Deciding: The principal makes a defensible decision based on available knowledge and
professional assessment.

Acting: The principal implements the decision clearly, consistently, and with visible
responsibility.

Learning: The principal evaluates the consequences of the decision, draws on feedback, and
improves future practice.

The experienced teachers understood principalship as a holistic practice in which these stages
are interconnected. Knowledge gains credibility only when it becomes visible in action.
Professional knowledge is then renewed when principals evaluate their actions and learn from
their consequences.
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This cycle demonstrates that leadership capacity is not a fixed quality acquired at a single point
in time. It develops through continued learning, practice, evaluation, and renewed action.

Principal-preparation programmes can translate this cycle into practice through real or realistic
decision-making cases, school-based inquiry, supervised internships, mentoring, structured
reflection, and legal-administrative education.

Programmes should distinguish between basic digital competence and strategic technology
leadership. The ability to use electronic administrative systems represents basic digital
competence. Directing technology towards the school’s long-term aims, instructional
improvement, and ethical principles represents strategic technology leadership.

Principal development should not be evaluated only by whether principals attended training
activities. What matters is whether they demonstrate improvement in interpreting situations,
justifying decisions, and changing their practices.

It is also necessary to examine whether organisational conditions allow principals to use the
capabilities they have developed. When principals are given little room to exercise initiative or
when the system imposes excessive bureaucratic pressure, some competencies gained through
professional learning may not be transferred into practice.

Limitations and Future Research

This study is a qualitative case study based on the accounts of 11 experienced teachers working
in a single district. Its findings therefore cannot be directly generalised to all teachers,
principals, or schools in Turkiye. They should be understood in relation to the specific context
of the study and the experiences of its participants.

The study focuses on only two areas within a wider interview project: leadership and
management skills, and professional, pedagogical, and technical competencies. Although other
topics were addressed in the interviews, only these two areas were examined in this article.

The participant numbers and frequencies reported in the study indicate how many participants
expressed a particular view within this dataset. They are not intended to support statistical
generalisation. A view expressed by more participants is not necessarily more important than
one expressed by fewer participants.

The selection of experienced teachers made visible the perspectives of individuals who had
observed different principals and management practices over long professional careers. This is
one of the strengths of the study. However, the perspectives of early-career teachers and other
school stakeholders, including students, parents, and deputy principals, were less visible in the
present design.

The researchers took several measures to make the analytical process as transparent and
traceable as possible. The criteria for including data were specified in advance, the complete
interview corpus was screened, the findings were organised through an evidence matrix, and
interpretations were checked against the original Turkish passages.
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The code sets used in the related articles produced from the wider dataset were also separated.
This was done to prevent the same findings from being repeated across different papers and to
clarify the distinctive analytical focus of each study. Together, these procedures make it
possible to follow the steps through which the researchers reached their findings.

Future studies may examine the integrated framework proposed in this study across different
regions, school levels, and stages of professional experience. For example, the competencies of
primary, lower-secondary, and upper-secondary school principals could be compared, or
differences between the perceptions of experienced and early-career teachers could be explored.

Future research could also include principals, mentors, students, families, and education-policy
actors. This would enable deficiencies in principalship to be examined from the perspectives of
multiple stakeholders rather than from teachers’ perspectives alone.

Interview data may also be combined with observations, document analysis, and other evidence
relating to school practice. Researchers could compare what teachers report about principals
with principals’ observable behaviour within schools.

Longitudinal research could examine how principals develop over time. Such studies could
investigate how principal preparation, mentoring, professional networks, and organisational
conditions influence decision-making and practice over several years.

Conclusion

The two areas of deficiency identified in the study complement one another. Leadership and
management skills represent the principal’s capacity to act. Professional, pedagogical, and
technical competencies provide the knowledge, ethical principles, and professional reasoning
that make those actions defensible.

Teachers identified deficiencies such as principals’ failure to take sufficient ownership of
decisions, rigid application of bureaucratic rules, limited visibility in the daily life of the school,
and an inability to establish a strategic direction.

They also suggested that these problems may be connected to deficiencies in professional
knowledge, weak pedagogical judgement, limited learning from experience, insufficient
participation in continuous professional development, and inadequate basic digital competence.

In other words, teachers did not regard problems of action and problems of professional
knowledge as separate. Difficulty making decisions may result from insufficient knowledge,
weak judgement, or failure to learn from experience. Similarly, possessing knowledge is not
enough unless that knowledge is reflected in decisions and practice.

The formal position of principalship is not sufficient by itself to gain teachers’ trust and respect.
The position becomes credible when the principal’s professional competencies are made visible
through practice.

A principal’s knowledge becomes visible in the ability to explain and justify decisions clearly.
Experience becomes visible in adapting to different situations and school contexts. Strategic
thinking becomes visible in organising priorities and giving the school a future direction. Digital
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competence becomes visible in the ability to carry out responsibilities independently,
purposefully, and effectively.

The conditions of the school and the wider education system influence how these competencies
are expressed. Leadership capacity is therefore not solely an individual achievement. It is both
a professional capability that develops over time and a capacity that can be supported or
constrained by organisational conditions.

Principal development should connect theoretical knowledge with professional judgement in
authentic school settings. Prospective principals should not only learn regulations or leadership
theories; they should also experience how such knowledge can be used in complex school
problems.

Decision-making cases, school-based inquiry, supervised practice, mentoring, feedback, and
experience across different school contexts can support this development. These approaches
may help principals establish several important balances:

« compliance with regulation and pedagogical responsiveness;
« professional caution and initiative;

e continuity and renewal;

o authority and participation;

« decisiveness and human sensitivity.

Education systems should evaluate not only whether principals participate in training, but also
whether their reasoning and practices change afterwards. They should also create sufficient
room for principals to apply their newly developed capabilities in school settings.

When these conditions are provided, professional development becomes more than an activity
aimed at increasing principals’ individual knowledge and skills. It becomes a direct resource
for more effective school management, higher-quality decision-making, and stronger
educational leadership.
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ABSTRACT

Typically, traditional hero culture involves leadership, bravery, altruism compassion, empathy,
and morality. Contrarily, an antihero lacks them and h/she exhibits cowardice, selfishness,
deception, cynicism, helplessness and other negative traits. This study deals with Edgar A.
Poe’s "The Imp of the Perverse" (1845) and Stephen Crane’s “A Mystery of Heroism” (1895)
in terms of the anti-hero concept. Poe, as a romantic writer deals with horror genre, trying to
delve into the darker and amoral sides of human psyche. The narrator in the story is an antihero;
he commits a flawless murder and later confesses it without feeling any shame or guilt. His act
is not heroic, but he aims at proving himself right. Crane questions and debunks the myth of
heroism in the context of war. He criticizes patriotism, nationalism and the foundations of the
support for war. The people in the story are motivated for war without prudence, because they
accept what they have been taught blindly. Collins shows a false heroism taking the risk of
being killed during a battle to collect water which is not urgent. His action is not noble but
stupid. Both writers from different literary movements criticize the understanding of heroism
in their own terms by setting forth irrelevant heroes: Poe presents a courageous but insane figure
and Crane again a courageous but foolish soldier.

Keywords: Anti-hero, "The Imp of the Perverse" Edgar A. Poe, “A Mystery of Heroism”,
Stephen Crane

Introduction

Images, constructions and representations of ‘heroes’ play a significant role in every culture.
While often tied to individuals, heroism occurs not just in these personified forms but can be
attached to larger movements, events, or groups in more abstract ways as well. Endowed with
strength, nobility, ability, courage and leadership, a hero is an object of admiration and
devotion. Processes of heroization are composed of the conscious construction of something as
‘heroic,” ascribing certain positive values which meant to glorify a particular person, act, or
event.

On the contrary, an antihero is “a protagonist or notable figure who is conspicuously lacking in
heroic qualities” (Merriam-Webster 24 July 2026). In storytelling, an anti-hero is already a
flawed character with questionable morals. Anti-hero figures in literature and popular culture
abound; from Jay Gatsby or Holden Caulfield to Dirty Harry, Hannibal Lecter, or Walter White,
there are many anti-heros with unfavorable traits.
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The works

The Imp of the Perverse

E.A. Poe (1809-1849) is interested in the dark side of human nature as a Romantic. In the short
story (1845), the narrator /anti-hero has perverse thinking and evil actions like self-destruction,
self-sabotage and committing murder. Perverse people, are “obstinate in opposing what is right,
reasonable, or accepted” (Merriam-Webster). From the Middle Ages onwards, (the word was
first seen in the 14th century) a pervert refers to a person who derives utmost pleasure from
unlawful and immoral deeds and destruction of either his or others’ self or body with an
uncontrollable desire. He transgresses social and universal moral norms repeatedly and
exaggeratedly. Poe explores man’s inclination to perversity and the capacity of man’s enjoying
or committing perverse actions and crimes. Frank sees “...Poe’s major themes of perversity,
revenge, tormented guilt,...” (258) as the tools for achieving the anti-heroism.

Poe’s attraction of the anti-heoes and emphasis on ‘the single effect’ are obvious in his short
story, too. The unnamed narrator is obsessed with death drive and irrationality. He carries no
conscience nor remorse. After committing the perfect murder, he lives safely for years until the
obsessive thought "I am safe, unless I confess” consumes him, leading him to run through the
streets and blurt out his crimes. The narrator is well-educated and intelligent, and can control
his mind and senses capably; he is the slave of his rationality/will and self-love and it leads him
to do evil without any control of moral law. Poe suggests that if he had feelings or imagination,
he would not do the horrible deeds, and this instinct is universal; even the intellectual/rational
men can have propensity for perversity, even they have moral law. Poe naturalizes the
character’s perverse feelings, thoughts and actions beginning with suspense and obsession and
continuing until the end.

In the story, it is not Poe’s concern to study the moral dimension of the deed, nor to analyze
moral/intellectual duality but to open a discussion on how a single effect of transgression is able
to take hold of the reader from the beginning until the end of the deed in question, even if the
character is ‘sane’. The reader is fascinated by the breathless narration and is not allowed to use
his ratiocination. Poe identifies the reader with the narrator/writer: “During the hour of perusal
the soul of the reader is at the writer's control” (Poe in Hutchisson 526). He is magnetized and
yields to feel distress adopting the point of view and desiring a higher level of thrill. This is
Poe’s achievement in getting the reader into the action of the story. The narrator observes his
victim’s physicality/existence and finds visible or invisible deficiencies in him. His perceptions
lead to feel disgust or a desire to destroy him. This feeling is out of reason; more accurately, it
is out of morality.

In “The Imp of the Perverse” for the narrator, “the assurance of the wrong or error of

any action is often the one unconquerable force which impels us, and alone impels us to its
prosecution. Nor will this overwhelming tendency to do wrong for the wrong's sake, admit of
analysis, or resolution into ulterior elements. It is a radical, a primitive impulse -elementary”
(Poe, “Perverse”). The narrator knows philosophy and analyzes human nature elaborately; but
he cannot find a clear explanation for this basic motivation - perverseness - through reasoning.
Furthermore, he cannot control his tendency to it. It is “a mobile without motive, a motive not
motivirt. Through its promptings we act without comprehensible object; ... through its
promptings we act, for the reason that we should not” (Poe “Perverse”). He is curious about
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what will happen if one continues the farther stages of the transgression. In this vein, “the reader
finds herself or himself as the intimate friend of a murderer and thief” (Fineman, 2013, 72).

After the decision of murder the anti-hero chooses an eccentric method for it: a poisoned candle.
He pursues the sublime caused by his ‘radical evil’: Acting without a reason is

unreasonable, but sometimes “it becomes absolutely irresistible” (Poe, “Perverse”) and the
perverse impulse gains control. Delighted by the idea that he can go beyond the ordinary, he
kills the man. He behaves only with thoughts and reason; there is no place for feeling. Only one
part of the mind, Poe hints is monstrous, not sensible. It is through the terrors that he has
complete happiness in killing the victim. Here, it becomes obvious that full-open senses are not
enough to be mentally healthy; the psyche must be whole for Poe. After many years of affluence
and ‘security’, the repressed guilt haunts him, returning. He feels that his security is shaken. He
begins obsessively to persuade himself that he is safe.

At a later stage, the imp works and he needs to add that if he does not confess, or can resist
what his imagination creates, he is safe. But, he knows that he is weak at this. He is in ridiculous
condition when he repeats in a frenzy of reason: "l am safe - | am safe - yes - if | be not fool
enough to make open confession!" (Poe, “Perverse”) To confess is a prohibition, but at the same
time, an irresistible motivation, an imp. The idea persecutes him until he surrenders to confess.
All his knowledge counts nothing to silence this urge and it means his catastrophe. He feels
physical pressure and with the failure of reason, reveals the secret. When he confesses his crime,
he is psychologically released. While he was wearing the fetters, he demands understanding
and approval. He tries to persuade the reader that he is not mad, only a victim of the imp of the
perverse, creating a false ethic.

The narrator ignores universal morality and the aftermaths of his actions for he adopts
subjective morality. Poe sheds light on the psychology of the guilty conscience. The narrator
tries to persuade the reader that he is not crazy. He has fake reasons: if he is reasonable and
cautious and can judge, he is sane. His senses and the intellectual capacities are complete but
his will is lost to link ethic dimension with his desires. If he were reasonable in the real sense,
he would not follow his urges. The narrator can judge, deduce and reason; he is cultured, but
confronted with perversity - the unconscious or the imp, his controlling mechanism of the
prudent reason is lost. Reason is transparent and fragile for Poe. So, Poe defends the idea that
reason is not a secure sphere on which the processes of mind can be analyzed and he
reconstitutes the perception of the source of evil. He proves that perceptions can be illusory and
may form a wrong sense of reality. Poe scrutinizes pleasure and terror, and implies the depths
of the unconscious. He explores what lies beyond the limits of reason. The urge and the
foundation of the murders for him is not of course the imp in human nature but, some other
power; the unconscious, even if the term has not been identified or defined in his time.

A Mystery of Heroism

In the name of ‘the right’, countries fight in order to establish, preserve or consolidate their
power and to prove their exceptionalism. Politicians’ desires to expand their countries and to
provide citizens with security may lead them to practice their political power on the war field.
They make and promote myths based on the common man’s sensibilities like honor, courage
and noble deeds to actualize their aims. The citizens adopting and pursuing these myths and
their components like to show them in warfare. In this process, nationalism, heroism and
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religious fervor play the main role as the components of mythic wars. “Whether in the form of
initiation, metamorphosis, purification, sacrifice, or death and rebirth, the war experience is
made up of other mythic patterns, sometimes in a powerful form;...” (Brosman, 1992:95)

On the other hand, throughout history, the concept of masculinity has evolved, from the heroic
ideals of ancient cultures to the disciplined and industrious man of contemporary society,
revealing its shifting significance. Many scholars frequently associate masculinity in literature
with themes of heroism.

Stephen Crane (1871-1900) in his anti-war fiction, draws attention to heroism and masculinity
as the core of the justification of wars.

Crane is famous for his realist/naturalist mode and in his several short stories, he deals with
martial subjects in terms of wars’ unreasonable causes and their mythic nature. He also deals
with man’s psychology in war. “Crane had of course always been interested in the
complementary ideas of what constitutes heroism or cowardice” (Monteiro, 1995:67). He
introduces characters oscillating between heroism and cowardice. Hero means “ a person
admired for achievements and noble qualities* (Merriam-Webster, 2021) and Crane discusses
what hero and heroism means in his “A Mystery of Heroism: A Detail of an American Battle”
(1895). As his story about war, it highlights moral and psychological issues more than war
scenes. It opens with the descriptions of a violent war scene in summer. There is a desolate
house near the war area: “the gray form of a house half torn to pieces by shells and by the busy
axes of soldiers who had pursued firewood” (Crane, 2020). Crane, with this collapsing lonely
house image implies the negative effects of war on families and communities, because it is
obvious that there was a village there.

Nature is harmed or destructed, too. “Some curious fortune of the battle had made this gentle
little meadow the object of the red hate of the shells, and each one as it exploded seemed like
an imprecation in the face of a maiden” (Crane, 2020). Crane juxtaposes the ‘gentle’ nature
with ‘the red hate’ illustrating how the latter is threatening the first. By doing this, he from the
beginning, reveals his attitude toward wars; nature and settlements are harmed under the
shadow of war.

Fred Collins, a foolish infantry soldier of A Company, which is retreating, wishes to drink water
but it is scarce. An artillery officer is wounded by the arm, but hides his wound smiling; in fact,
he wishes to seem heroic. His horse dies with a second shot, and falls upon his leg; but soldiers,
as a code of heroism, hide their wounds and behave as if they are well. Collins, taking the risk
of being shot, goes to the well near the house to get water. “...he had no full appreciation of
anything excepting that he was actually conscious of being dazed. He could feel his dulled mind
groping after the form and color of this incident. He wondered why he did not feel some keen
agony of fear cutting his sense like a knife” (Crane, 2020). With the encouragement and
provocation of his friends, who do not regard his life important, he feels obliged to dash for
water. His colonel permits him unwillingly. “he exposes himself to enemy fire, finds the well,
and becomes a hero” (Gargano, 1959: 22). His idea of heroism is so simple: to behave without
fear and without thinking twice. He thinks himself a hero, but then thinks he is not, because he
had cheated a friend by not paying back his debt and did not help his mother, who is now dead.
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Bringing water will be a remedy for these irresponsible or unethical deeds and now he will be
able to prove himself both to himself and to the others. He is aware that he is not a hero, though
he is courageous and is not respected by his friends. He finds himself not virtuous. “He saw
that, in this matter of the well, the canteens, the shells, he was an intruder in the land of fine
deeds” (Crane, 2020). He subconsciously perceives the idea that heroism must include reason,
virtues, ethic and noble thoughts and deeds.

While the regiment is watching him, beyond in the forest, there is a severe fight between two
groups. He proceeds to the well and “[i]n the air, little pieces of shell howled and the earthquake
explosions drove him insane with the menace of their roar” (Crane, 2020). He hauls water with
a bucket nearby and begins running to the company. While returning he meets the artillery
officer who had been shot and making groans with agony under his horse. “ ‘Say, young man,
give me a drink of water, will you?’ ”” (Crane, 2020) he implores. The dying officer asks water
from him; he at first refuses to give because he is under fire but then he decides to help. The
wounded officer cannot drink water, but he is beholden to Collins. In a humanitarian motive,
he gives him water, splashing some onto his face, then runs to the regiment leaving him there.
He runs " in the manner of a farmer chased out of a dairy by a bull" (Crane, 2020), in a comical
way which also shows that he is a careless and thoughtless character. Crane here implies that
heroism needs rationality, seriousness and prudence. The regiment welcomes him
congratulating but at the same time ridicules him. “Suddenly there was an oath, the thud of
wood on the ground, and a swift murmur of astonishment from the ranks. The two lieutenants
glared at each other. The bucket lay on the ground empty” (Crane, 2020). Empty bucket
symbolizes the futility of his action. They do not feel respect to his fearless action. His friends
laugh at him, the lieutenants spill the water, which he brings under difficult conditions.

Crane trivializes the concept of heroism by both Collins’ bringing a half bucket of water and by
the lieutenants’ playing with and spilling it. He ironically employs the water which serves to no
one and to nothing. Thus, Collins’ effort to be heroic comes to nothing and it is mockheroic.
He goes to the well only to be accepted by the society as respectable and as a hero. In fact, he
is aware that his action is inept. ““ "After all, heroes were not much" (Crane, 2020). It is clear
that Crane takes the side of Collins’ ‘kind’ deed in helping the wounded officer instead of his
foolish dash for water. Mariani comments: “Collins becomes a hero not thanks to some
decisive contribution he makes to the ‘duel’ of war with which the story opens but by virtue of
the courage and humanity he displays in attending to the wounded officer” (2015:79). In fact,
his heroism is not complete, because he leaves him dying.

In the story, the myth of heroism is debunked. Collins is not a hero as he thinks himself rightly.
Moreover, he is an egoist and a mean one in not helping the officer appropriately. The other
soldiers are also mean, because they only want to drink water and entertain themselves. Here,
in this frame, Crane invalidates the widely accepted notion that soldiers are virtuous and
chivalric and questions if heroism means one’s risking his life. “Collins' inability to square his
present heroism and his previous moral failures towards his mother and a friend suggests that
Crane does not regard physical courage as heroism” (Gargano,23). His aid to the dying officer
may be regarded more heroic than his risking his life imprudently. Shaw interprets the story “as
a satiric attack on the traditional notion of heroism, and the isolated incident ... as a dramatic
manifestation of Crane's personal concept of heroism” (1995:94). Reward of respect and
approval is given to him only by the dying officer, with his smile.
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Crane deals with the romantic ideals of war and heroism scathingly and showing them ludicrous
not manly, he deconstructs and opens them to discussion. He says that soldiers are human beings
and they can fear, escape and be unable to stick to the traditional senseless heroic codes. The
story ends in Crane showing what heroism is not. ‘The mystery of heroism’ for Crane is that it
is a pointless conception even in the war and he illustrates the concept of traditional heroism as
a myth and an illusion.

Crane brings a new tone of cynicism to American literature in his anti-war works. He attacks
the moral and ethical grounds of war and show its intricate nature composed of political and
religious roots. He proves that people’s cast of mind is shaped by wrong points of view about
heroism. For Crane, people fight with each other with the effect and imposition of a wrong
perception of heroism; it is misunderstood and practiced in wrong ways. This myth must be
deconstructed and comprehended appropriately, because the soldiers may not be heroic in the
real sense; for instance, they are indifferent to others’ suffering and they risk their lives
foolishly. In this frame, this study through the two short stories explores the fact that the notion
of heroism must be revised. Both anti-heroes follow wrong rationalism, reasoning, ethics and
acts. Their understandings of the life and people are deficient. They perceive heroism in the
wrong way and exhibit anti-heroic deeds. The writers prescribe that the moral and ethical
grounds of heroism must also be illustrated and its futility in some cases should be proven. It is
an illusion that heroism is noble and glorious every time and everywhere; on the contrary, it
can cause devastations.
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OZET

Bu arastirmanin amaci, Milli Egitim Bakanlig1 tarafindan yayimlanan 365 Giin Oykii Serisi’nde
yer alan kitaplar kiiltiir okuryazarligi1 agisindan incelemektir. Nitel arastirma deseni baglaminda
yiirlitiilen bu ¢aligmada, veriler nitel veri toplama tekniklerinden biri olan dokiiman incelemesi
yontemi ile elde edilmistir. Arastirmanin evrenini seride yer alan 53 kitap, drneklemini ise
kiiltiir okuryazarligi agisindan incelenmeye uygun oldugu degerlendirilen 31 kitap
olusturmaktadir. Kitaplar dl¢iit 6rnekleme yontemi kullanilarak belirlenmistir. Veri toplama
araci olarak arastirmaci tarafindan gelistirilen kiiltlir okuryazarligi inceleme formu kullanilmais;
veriler betimsel analiz yontemiyle ¢oziimlenmistir. Analiz siirecinde kiiltiirel degerler, gelenek
ve gorenekler, toplumsal yasam, kiiltiirel semboller, dil ve kiiltiirel ifadeler ile kiiltiirel ¢esitlilik
olmak iizere alt1 kategori esas alinmistir. Arastirma bulgularina gore incelenen kitaplarda kiiltiir
okuryazarligina iliskin 6gelerin farkli boyutlarda yer aldig1 belirlenmistir. Kitaplarda en fazla
toplumsal yasam boyutuna iliskin igeriklerin bulundugu goriilmiis; bunu sirastyla kiiltiirel
semboller, kiiltiirel degerler ve gelenek-gorenekler boyutlar1 izlemistir. Buna karsin dil ve
kiiltiirel ifadeler ile kiiltiirel ¢esitlilik boyutlarinin daha siirli diizeyde temsil edildigi
belirlenmistir. Sonug olarak, 365 Giin Oykii Serisi’nde yer alan kitaplarin ¢ocuklara kiiltiirel
farkindalik kazandirabilecek igerikler barindirdigi; ancak kiiltiir okuryazarliginin bazi
boyutlarinin digerlerine gore daha sinirli bicimde ele alindig1 gortilmiistiir.

Anahtar Kelimeler: Kiiltiir Okuryazarligi, Cocuk Kitaplari, Okul Oncesi Egitim, 365 Giin
Oykii Serisi, Dokiiman Incelemesi

ABSTRACT

The purpose of this study is to examine the books in the “365 Days of Stories” series published
by the Ministry of National Education in terms of cultural literacy. This study was conducted
within the framework of a qualitative research design, and the data were obtained through
document analysis, one of the qualitative data collection techniques. The population of the study
consists of 53 books in the series, while the sample includes 31 books identified as suitable for
analysis in terms of cultural literacy. The books were selected using the criterion sampling
method. A cultural literacy evaluation form developed by the researcher was used as the data
collection tool, and the data were analyzed using descriptive analysis. The analysis process was

74


mailto:iykazu@firat.edu.tr
mailto:mervekaya239506@gmail.com

ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

based on six categories: cultural values, traditions and customs, social life, cultural symbols,
language and cultural expressions, and cultural diversity. The findings revealed that elements
related to cultural literacy were represented across different dimensions in the examined books.
Content related to the “social life” dimension was found to be the most prevalent, followed by
cultural symbols, cultural values, and traditions and customs, respectively. In contrast, the
dimensions of language and cultural expressions, as well as cultural diversity, were represented
at a more limited level.In conclusion, the books in the “365 Days of Stories” series include
content that can foster cultural awareness in children; however, some dimensions of cultural
literacy are addressed more limitedly than others.

Keywords: Cultural Literacy, Children’s Books, Preschool Education, 365 Days Story Series,
Document Analysis

1. GIRiS

Kiiltiir, bireylerin bilgi, inan¢ ve davranislarin1 kapsayan; bu unsurlarin ortaya ¢ikardigi
maddi ve manevi degerleri igeren genis bir kavramdir. Dil, gelenekler, diisiince bigimleri,
semboller, kurallar, ahlaki degerler ile bilimsel ve sanatsal iiretimler gibi toplumsal yasami
sekillendiren pek ¢ok unsur kiiltiiriin temel bilesenleri arasinda yer almaktadir (Ciigen, 2005).
Kiiltiir kavrami sosyal bilimlerde farkli agilardan ele alinmakla birlikte genel olarak bireylerin
toplum i¢inde edindikleri bilgi, deger, tutum ve davranislarin biitiinii olarak ifade edilmektedir
(Guiveng, 1999). Tylor (1871) kalturd, bireyin toplumun bir tiyesi olarak kazandigi bilgi, inang,
sanat, ahlak, hukuk ve gelenek gibi unsurlart kapsayan karmasik bir biitiin olarak
tanimlamaktadir. Ancak bu yaklasim, kiiltiirii daha ¢ok nesilden nesile aktarilan statik bir yap1
olarak ele almaktadir. Buna karsin ¢agdas egitim bilimleri literatiiriinde kiiltiir, bireylerin
etkilesim yoluyla anlam tirettikleri, farkliliklarla karsilasarak yeniden yapilandirdiklar: dinamik
ve ¢ok boyutlu bir siire¢ olarak degerlendirilmektedir (Banks, 2015). Bu baglamda kiiltiir,
bireylerin iginde yasadiklari toplumu anlamlandirmalarina katki saglayan onemli bir unsur
olmasinin yani sira, toplumsal yasamin siirekliligini saglayan ve bireyler arasi etkilesimle
stirekli olarak yeniden liretilen bir yap1 olarak degerlendirilmektedir.

Kiiltiirtin siirekliliginin saglanmasinda ve toplumsal degerlerin aktarilmasinda 6nemli
araglardan biri dildir. Dil ve kiiltiir arasinda giiglii bir iligki bulunmakta olup dil, kiiltiirel
degerlerin aktarilmasinda 6nemli bir rol oynamaktadir (Jiang, 2000). Sozlii ve yazili dil
aracilifiyla toplumlarin degerleri, yagam bigimleri ve diisiince diinyas1 gelecek nesillere
aktarilmaktadir. Bu nedenle dil, kiiltiirel birikimin korunmasi ve siirdiiriilebilmesinde temel bir
rol istlenmektedir (Goger, 2012). Dil yalnizca bir toplumun kiiltiirel degerlerinin gelecek
nesillere aktarilmasini saglamakla kalmamakta, ayn1 zamanda farkli kiiltiirler arasinda iletisim
kurulmasina olanak taniyarak kiiltiirleraras1 etkilesimde de onemli bir rol {istlenmektedir
(Cetinkaya ve Durmaz, 2020).

Gilinlimiizde iletisim teknolojilerindeki gelismeler ve kiiresellesmenin etkisiyle bireyler
yalnizca kendi kiiltiirlerini degil, farkli kiiltiirleri de tanima gereksinimi duymaktadir (Banks,
2008). Bu durum, bireylerin kiiltiirel farkindalik gelistirmelerini ve farkli kiiltiirleri
taniyabilmelerini gerekli kilmaktadir. Bu baglamda bireylerin hem kendi kiiltiirlerini hem de
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farkl1 kiiltiirleri tanimalarina olanak saglayan 6nemli kavramlardan biri kiiltiirel okuryazarlik
olarak ifade edilmektedir (Bayindir, 2022). Kiiltiirel okuryazarlik kavramini literatiire
kazandiran Hirsch (1989), egitim sistemlerinin yalnizca beceri kazandirmaya odaklanmamasi,
ayni zamanda bireylere ortak bir baglamsal bilgi birikimi sunmasi gerektigini vurgulamaktadir.
Bu baglamda kiiltiirel okuryazarlik, bireyin metinlerin arka planinda yer alan sosyo-kilturel
kodlar1 ¢ozebilme ve hem kendi kiiltiiriine hem de farkli kiiltiirlere ait degerleri ve toplumsal
yapilar1 anlayabilme becerisi olarak tanimlanmaktadir. Bu dogrultuda kiiltiir okuryazarligi,
bireyin kiiltiirel ve sanatsal igerikleri anlama, yorumlama ve degerlendirme becerisini
kapsamakta; farkli kiiltiirel {irilinleri analiz ederek c¢esitli kiiltiirel ifade bigimlerini
kavrayabilmesine olanak saglamaktadir (Mengiilogul ve Sarikaya, 2024). Ayrica Ochoa vd.
(2018), kiiltiirel okuryazarligi bireyin karsilastigi farkl kiiltiirel durumlari anlamlandirarak bu
durumlara uyum saglayabilmesine olanak taniyan bir beceri olarak degerlendirmektedir.
Tiirkiye Yiizy1li Maarif Modeli Okul Oncesi Egitim Programi’nda kiiltiir okuryazarlgs; kiiltiirel
etkilesim, kilturd kavrama ve kiiltiirii siirdiirme olmak tizere ti¢ biitiinlesik beceri kapsaminda
ele alinmaktadir. Bu beceriler; kiiltiirel kavramlar1 tanima, kiltiir unsurlarini fark etme, kendi
kiiltiirtinli tanima, kiiltlirel benzerlik ve farkliliklar1 ayirt etme, kiiltiirel etkinliklere katilma,
kiiltiirel miras1 koruma, farkli kiiltiirleri kesfetme ve empati kurma gibi siire¢ bilesenleri
aracilifiyla desteklenmektedir (MEB, 2024a). Okul 6ncesi donemde okuryazarlik becerilerinin
farkindalik diizeyinde ele alinmasi ve ¢ocuklarin bu becerileri etkinlikler araciligiyla dogal bir
bicimde kazanabilecekleri 6grenme siireglerine entegre edilmesi dnerilmektedir (Bolat, 2025).
Bu baglamda kiiltiirel okuryazarligin okul 6ncesi donemde desteklenmesi, ¢gocuklarin kiiltiirel
farkindalik gelistirmeleri agisindan biiyiik 6nem tagimaktadir.

Cocuklarin kiiltiirel tutumlar ve kimliklerle oldukca erken yaslarda tanistiklar
bilinmektedir. Bu nedenle ¢cocuklarin erken donemlerden itibaren ¢evrelerine karsi sorumluluk
ve aidiyet duygusu gelistirmeleri 6nemli goriilmektedir (Haddad, 2014). Cocukluk dénemi,
bireyin gelisimi ve toplumun sekillenmesi agisindan 6nemli bir siirectir. Bu dénemde kazanilan
temel tutum ve davranmiglar bireyin ilerleyen yasamindaki davranis kaliplarinin olusmasinda
belirleyici olmaktadir (Bourotzoglou, 2018). Ayrica kiiltiirel anlayisin temellerinin erken
yaslarda olustugu ve ¢ocuklarin yeni Kkiiltiirel kaliplar1 yetiskinlere kiyasla daha kolay
ogrenebildigi ifade edilmektedir (Lynch ve Hanson, 1998). Erken ¢ocukluk dénemi bireylerin
gelisiminde kritik bir rol oynamakta ve bu donemde kazanilan beceriler toplumlarin kiiltiirel
stirekliligini de etkileyebilmektedir (Aydos ve Koksal Akyol, 2019).

Bu siirecte aile ve sosyal ¢evrenin yani sira cocuklarin karsilastiklar: egitim materyalleri
de 6nemli bir rol oynamaktadir. Ozellikle g¢ocuk kitaplari, cocuklarin iginde yasadiklari
toplumun kiiltiirel 6zelliklerini tanimalarinda ve kiiltlirel farkindalik gelistirmelerinde 6nemli
bir ara¢ olarak degerlendirilmektedir. Cocuk edebiyat1 {iriinleri, ¢ocuklarin dil gelisimini
desteklemenin yani sira toplumsal degerleri 6grenmelerine ve kiiltiirel kimlik gelistirmelerine
de katki saglamaktadir (Sever, 2013). Gonen ve Ar (1989), resimli ¢cocuk kitaplarinin okul
oncesi donem ¢ocuklarinin dil gelisimini destekleyen onemli araclardan biri oldugunu
belirtmektedir. Ayrica ¢cocuk edebiyati {irlinlerinin hazirlanmasinda ¢ocuklarin deger yargilar
ve estetik duyarliliklarinin gelisimini destekleyecek igerik ve bigim Ozelliklerine dikkat
edilmesi gerektigi vurgulanmaktadir (Aytan ve Goksel, 2021).
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Cocuklar erken ¢ocukluk doneminde ¢evreleriyle etkilesim kurarak ve ¢esitli 6grenme
materyalleriyle karsilasarak bircok bilgi, beceri, tutum ve davranis gelistirmektedir. Hikayeler
araciligtyla ¢ocuklar olaylart dinleyerek, gorsellerle iligskilendirerek ve hikaye karakterleriyle
0zdesleserek yeni deneyimler kazanabilmektedir. Cocuk edebiyatinda kullanilan dil, kelime
cesitliligi ve dil yapilarinin kullanimi agisindan énemli bir rol oynamaktadir (Evin ve Bakar,
2026). Dijitallesmenin hiz kazandig1r ve dilin dogru kullanimina iliskin sorunlarin arttig
giinlimiizde ¢ocuklarin dil becerilerinin gelistirilmesinde ve kiiltiirel degerlerin aktarilmasinda
cocuk Kkitaplart 6nemli bir rol iistlenmektedir. Cocuklar okuduklar1 Oykiilerde yer alan
karakterlerle 6zdesim kurabildikleri i¢in ¢ocuk kitaplarinda yer alan Kkiiltiirel 6gelerin
cocuklarin gelisim diizeylerine uygun ve anlamli bir baglam igerisinde sunulmasi biiyiik 6nem
tasimaktadir (Karakog Oztiirk ve Destegiiloglu, 2022).

Erken cocukluk doneminde cocuklara okuma aligkanlhigi kazandirilmasi, kelime
dagarciginin  gelistirilmesi ve dinleme-konusma becerilerinin  desteklenmesi  Onemli
goriilmektedir. Bu dogrultuda, Milli Egitim Bakanligi Temel Egitim Genel Midiirligi
tarafindan “365 Giin Oykii” adl1 bir dijital platform olusturulmustur. Bu platform kapsaminda,
farkl1 edebi tiirleri igeren 53 resimli okul dncesi 6ykii kitab1 hazirlanmis; s6z konusu kitaplar
hem okullara dagitilmis hem de c¢evrim i¢i ortamda erisime sunulmustur. Kitaplarin yazim,
¢izim ve tasarim siirecleri 6gretmenler tarafindan gergeklestirilmis olup dykiilerde bilmece, siir,
tekerleme, kavram ve gezi gibi farkli tiirlere de yer verilmistir. Ayrica hazirlanan kitaplarla
cocuklarin gevre okuryazarligi ve iklim degisikligi gibi kiiresel sorunlara yonelik farkindalik
kazanmalarinin da hedeflendigi belirtilmektedir (MEB, 2024b). Bu dogrultuda g¢ocuklara
yonelik hazirlanan kitaplarin kiiltiirel igerik agisindan incelenmesi 6nem tasimaktadir. Cocuk
kitaplarinda yer alan kiiltlirel 6gelerin belirlenmesi, ¢ocuklara sunulan kiiltiirel iceriklerin
niteliginin ortaya konulmasi agisindan énemlidir. Bu ¢ercevede MEB tarafindan yayimlanan
365 Giin Oykii Serisi, farkli temalarda hazirlanan ve okul 6ncesi ddneme yonelik dykiiler iceren
bir kitap serisi olmasi bakimindan dikkat ¢ekmektedir.

365 Giin Oykii Serisi iizerine yapilan ¢alismalar incelendiginde séz konusu kitaplarin
farkli agilardan degerlendirildigi goriilmektedir. Kurt Gokgeli ve Ozer (2024) tarafindan
gergeklestirilen bir arastirmada seride yer alan kitaplar ¢evre okuryazarligi agisindan
incelenmis ve kitaplarin c¢evre okuryazarligi ile dogrudan veya dolayl iligkili igerikler
barindirdig1 belirlenmistir. Benzer sekilde Evin ve Bakir (2026) tarafindan yapilan bir
caligmada serideki hikaye kitaplar1 soz varlig1 agisindan degerlendirilmis ve kitaplarda yer alan
sozcuk tiirleri ile soz varligr unsurlar1 incelenmistir. Feyman Gok vd. (2024) tarafindan
gerceklestirilen bir arastirmada ise 365 Giin Oykii Serisi temel alinarak hazirlanan bir egitim
programinin 5 yas grubu ¢ocuklarin kelime dagarcigi iizerindeki etkisi incelenmis ve programin
cocuklarin kelime dagarcigini gelistirdigi belirlenmistir. Bunun yani sira Ocak Sayar ve Yildiz
(2025) tarafindan yapilan bir ¢aligmada seride yer alan hikayeler erken ¢ocukluk déneminde
matematik kavramlar1 agisindan incelenmis ve 6zellikle yon-mekan konumu, say1 ve zaman
kavramlarina daha fazla yer verildigi tespit edilmistir.

Alanyazin incelendiginde 365 Giin Oykii Serisi iizerine yapilan galismalarin gevre
okuryazarligi, s6z varligy, dil gelisimi ve matematik kavramlar1 gibi farkli agilardan ele alindig1
goriilmektedir. Bununla birlikte seride yer alan kitaplarin kiiltiir okuryazarligi agisindan
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incelendigi ¢alismalarin sinirli oldugu dikkat ¢ekmektedir. Bu durum s6z konusu kitaplarin
kiiltiir okuryazarlig1 boyutunda incelenmesini gerekli kilmaktadir. Bu nedenle 365 Giin Oykii
Serisi’nde yer alan kitaplarin kiiltiir okuryazarlii acisindan incelenmesi alanyazina katki
saglamasi agisindan 6nem tasimaktadir.

Bu arastirmanin amac1, MEB tarafindan yayimlanan 365 Giin Oykii Serisi’nde yer alan
kitaplan kiiltiir okuryazarligi agisindan incelemektir. Bu kapsamda seride yer alan kitaplarda
kiiltiirel degerler, gelenek ve gorenekler, toplumsal yasam, kiiltiirel semboller, dil ve kiiltiirel
ifadeler ile kiiltiirel ¢esitlilik boyutlarina iliskin igerikler analiz edilmistir. Bu dogrultuda
arastirmada “MEB tarafindan yayimlanan 365 Giin Oykii Serisi’nde yer alan kitaplarda kiiltiir
okuryazarligina iliskin hangi 6geler yer almaktadir?” sorusuna yanit aranmaistir.

2. YONTEM

Bu boéliimde, aragtirmanin modeli, aragtirma materyalini olusturan dokiimanlar, veri
toplama arac1 ve verilerin analizine iligkin siire¢ hakkinda bilgi verilmistir.

Arastirma Modeli

Bu arastirmada MEB tarafindan yayimlanan 365 Giin Oykii Serisinde yer alan kitaplarin
kiiltiir okuryazarlig1 agisindan incelenmesi amaglanmistir. Nitel arastirma deseni baglaminda
yiirlitiilen bu ¢aligmada, veriler nitel veri toplama tekniklerinden biri olan dokiiman incelemesi
yontemi ile elde edilmistir. Dokiiman incelemesi, arastirmanin veri kaynagini olusturan birincil
ya da ikincil nitelikteki gesitli belgelerin toplanmasi, incelenmesi ve degerlendirilmesi siirecini
kapsayan bir arastirma yontemidir. Bu yontemde arastirmaya konu olan dokiimanlar sistemli
bir bigimde gdézden gegirilerek analiz edilir (Ozkan, 2023).

incelenen Dokiimanlar

Aragtirmanin evrenini Milli Egitim Bakanhig: tarafindan yayimlanan 365 Giin Oykii
Serisi’nde yer alan toplam 53 kitap olusturmaktadir. Bu arastirmada evrende yer alan tiim
kitaplar 6n incelemeye tabi tutulmus; ancak analiz siirecine yalmizca belirlenen oOlgiitleri
karsilayan kitaplar dahil edilmistir. Bu dogrultuda ¢alisma, amacli 6rnekleme yontemlerinden
olgiit drnekleme ile belirlenen 31 kitap iizerinden yiiriitiilmiistiir. Olgiit 6rnekleme ydnteminde,
arastirma siirecinde Onceden belirlenen Olgiitleri karsilayan durumlarin segilmesi ve bu
durumlarin ayrintili bicimde incelenmesi esastir. Bu yontemin temel amaci, aragtirma konusu
hakkinda derinlemesine bilgi saglayabilecek, bilgi acisindan zengin durumlarin incelenmesidir
(Patton, 2018). Bu arastirmada 6l¢iit 6rnekleme kapsaminda belirlenen temel 6lciit, incelenecek
kitaplarin kiiltiir okuryazarligina iliskin belirlenen kategorilerden en az birini icermesidir. Bu
kapsamda kitaplar; kiiltiirel degerler, gelenek ve gorenekler, toplumsal yasam, kiiltiirel
semboller, dil ve kiiltiirel ifadeler ile kiiltiirel ¢esitlilik kategorileri agisindan degerlendirilmis
ve bu unsurlar1 barindirdig: tespit edilen eserler aragtirma kapsamina dahil edilmistir.

Incelenen kitaplar Cizelge 1°de sunulmustur.
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Cizelge 1. Arastirma Kapsanunda Incelenen Kitaplar

No Kitap Ad1 No Kitap Ad1

1 Yedi Tas 17 Kagmir

2 Uyku Vakti Gelince 18 Karisik Tost

3 Unun Var M1? 19 Isik Saklanabilir Mi?

4 Temiz Deniz 20 Diinyanin Atesi Var

5 Riizgar Esince 21 Dogum Giiniim Ne Zaman?
6 Mozaik 22 Cigekli Pasta

7 Memleketim Van 23 Cik Ortaya

8 Memleketim Tiirkiye 24 Bir Ucurtma ki Cocuk
9 Memleketim Rize 25 Bir Ben Bir O

10 Memleketim Nevsehir 26 Bilmeceler

11 Memleketim Mardin 27 Bicerdover Ne Dover?
12 Memleketim Denizli 28 Beyaz

13 Memleketim Bursa 29 Benimle Oynar Misin?
14 Memleketim Adana 30 Abimin Bavulu

15 Lezzetli Meyveler 31 Ara Bul

16 Kii¢iik Su Damlas1

Veri Toplama Araci

Arastirmada veri toplama araci olarak arastirmaci tarafindan gelistirilen kiltiir

okuryazarlig1 inceleme formu kullanilmistir. inceleme formu olusturulurken ¢ocuk kitaplarinda
kiiltiirel igerik ve kiiltiirel aktarim konusunu ele alan ¢alismalar incelenmis ve literatiirde yer

alan kiiltiirel 6geler dikkate alinarak analiz kategorileri belirlenmistir (Sever, 2013; Karakog
Oztiirk ve Destegiiloglu, 2022; MEB, 2024a). Bu dogrultuda inceleme formunda asagidaki
kategorilere yer verilmistir:

Kiiltiirel Degerler
Gelenek ve Gorenekler
Toplumsal Yasam
Kiiltiirel Semboller

Dil ve Kiiltiirel ifadeler
Kiiltiirel Cesitlilik

Taslak olarak hazirlanan inceleme formu, kapsam gegerligini saglamak amaciyla ¢ocuk
edebiyat1 ve okul Oncesi egitimi alaninda uzman iki akademisyenin goriisiine sunulmustur.
Uzmanlardan alinan doniitler dogrultusunda ozellikle “toplumsal yasam” ve “gelenek ve
gorenekler” kategorileri arasindaki Ortlismeler gozden gecirilmis, kategorilerin birbirinden
bagimsiz olacak sekilde sinirlar1 netlestirilmis ve forma son hali verilmistir.
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Verilerin Analizi

Arastirmada elde edilen veriler betimsel analiz yontemi kullanilarak analiz edilmistir.
Betimsel analiz, arastirma kapsaminda elde edilen verilerin dnceden belirlenen temalar veya
kategoriler dogrultusunda diizenlenmesi ve yorumlanmasini kapsayan bir analiz yontemidir. Bu
yaklagimda veriler belirlenen ¢erceveye gore siniflandirilir ve elde edilen bulgular sistematik
bir bicimde sunulur (Yildirim ve Simsek, 2021). incelenen kitaplarda yer alan kiiltiirel 6geler
belirlenen kategoriler dogrultusunda degerlendirilmis ve kitaplarda yer alan igerikler ilgili
kategorilere gore kodlanmistir. Elde edilen veriler tablolar halinde sunulmus ve frekans
degerleri hesaplanarak yorumlanmistir. Analiz glivenirligini saglamak amaciyla rastgele secilen
10 kitap bagimsiz bir uzman tarafindan kodlanmis; Miles ve Huberman (1994) formiiliine gore
hesaplanan uyusma yiizdesi %89 olarak bulunmustur. Bu deger, kodlayicilar arasinda yiiksek
diizeyde uyum oldugunu gostermektedir.

3. BULGULAR

Bu béliimde, MEB tarafindan yayimlanan 365 Giin Oykii Serisinde yer alan kitaplarin
kiiltiir okuryazarlig1 agisindan incelenmesine iliskin bulgulara yer verilmistir. Kitaplarda yer
alan kiiltiirel 6geler belirlenen kategoriler dogrultusunda analiz edilmistir. Incelenen kitaplarin
kiiltiir okuryazarlig1 agisindan degerlendirilmesine iliskin bulgular Cizelge 2’de sunulmustur.

Cizelge 2. MEB 365 Giin Oykii Serisinde Yer Alan Kitaplarin Kiiltiir Okuryazarligi Acisindan
Incelenmesi
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Kitap Adi Kiltiirel Gelenek ve Toplumsal Kiiltiirel Dil ve Kiiltiirel Kiiltiirel
Degerler Gorenekler Yasam Semboller ifadeler Cesitlilik

Yedi Tas v v

Uyku Vakti Gelince v v

Unun Var Mi1? v

<

Temiz Deniz v

<

Riizgar Esince
Mozaik v
Memleketim Van

Memleketim Tiirkiye

CLC KX

Memleketim Rize

Memleketim
Nevsehir

Memleketim Mardin

<

Memleketim Denizli

Memleketim Bursa

CL L KX

Memleketim Adana

CHLLOLC KKK

<

Lezzetli Meyveler v

Kiigiik Su Damlast v

<

Kasmir v

Karigik Tost

Isik Saklanabilir Mi? v
Diinyanin Atesi Var v

Dogum Giiniim Ne v
Zaman?

Cigekli Pasta v
Cik Ortaya

Bir Ugurtma Iki v
Cocuk

C L KKK

Bir Ben Bir O

Bilmeceler

<

Bigerdover Ne
Dover?

Beyaz v v

<
<

81



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

Benimle Oynar v v

Misin?

Abimin Bavulu v v

Ara Bul v

* Bir kitap birden fazla kategori kapsaminda degerlendirilmistir.

Cizelge 2 incelendiginde, MEB tarafindan yayimlanan 365 Giin Oykii Serisinde yer alan
kitaplarda kiiltiir okuryazarligina iliskin 6gelerin farkli boyutlarda yer aldigi goriilmektedir.
Incelenen kitaplarda en fazla toplumsal yasam boyutuna iliskin iceriklerin bulundugu
belirlenmistir. Bu durum Oykiilerde aile iliskileri, arkadaslik, birlikte oyun oynama ve sosyal
etkilesim gibi giinliikk yagsam unsurlarina siklikla yer verildigini gostermektedir. Bunun yani sira
kitaplarda kiiltiirel semboller ve kiiltiirel degerler boyutlarinin da 6nemli bir yer tuttugu
goriilmektedir. Ozellikle Memleketim serisinde yer alan kitaplarda farkli sehirlerin kiiltiirel
ozellikleri, yoresel unsurlar ve yerel yasam bicimlerine iliskin iceriklere yer verildigi dikkat
cekmektedir. Buna karsin dil ve kiiltiirel ifadeler ile kiiltiirel ¢esitlilik boyutlarinin daha sinirh
diizeyde temsil edildigi belirlenmistir. Cizelge 2’de elde edilen bulgular dogrultusunda,
incelenen kitaplarda kiiltiir okuryazarligina iliskin 6gelerin frekans dagilimi hesaplanmis ve
sonuglar Cizelge 3’te sunulmustur.

Cizelge 3. Incelenen Kitaplarda Kiiltiir Okuryazarligina Iliskin Ogelerin Frekans Dagilimi

Boyut f
Kiiltiirel Degerler 12
Gelenek ve Gorenekler 10
Toplumsal Yasam 21
Kiiltiirel Semboller 13
Dil ve Kiiltiirel ifadeler 5
Kiiltiirel Cesitlilik 2

Cizelge 3 incelendiginde, MEB tarafindan yayrmlanan 365 Giin Oykii Serisinde yer alan
kitaplarda kiiltiir okuryazarligina iliskin 06gelerin farkli boyutlarda temsil edildigi
goriilmektedir. Bu frekans degerleri, ilgili temalarin kitaplarda yer alma sikligin
gostermektedir. Ancak analiz slirecinde bu temalarin kitaplarda islenis bi¢imlerinin farklilik
gosterdigi belirlenmistir. Bazi kitaplarda ilgili temalar olay drglisiiniin merkezinde yer alirken,
bazi kitaplarda daha sinirli ve ylizeysel bi¢imde ele alinmistir. Bu durum, temalarin yalnizca
varlik diizeyinde degil, islenis derinligi agisindan da farklilik gosterdigini ortaya koymaktadir.
Elde edilen bulgular dogrultusunda incelenen kitaplarda en fazla toplumsal yasam boyutuna
iligkin igeriklerin yer aldig1 belirlenmistir (f=21). Bu durum 6ykiilerde aile iliskileri, arkadaslik,
birlikte oyun oynama, paylasma, yardimlagsma ve sosyal etkilesim gibi ¢cocuklarin giinliik yagam
deneyimleriyle dogrudan iliskili unsurlara siklikla yer verildigini gostermektedir. Okul 6ncesi
donem cocuklarinin sosyal ¢evreleriyle kurduklar iligkilerin gelisim siireglerinde énemli bir
yer tuttugu diisiiniildiigiinde, kitaplarda toplumsal yasam boyutuna iliskin igeriklerin yogun
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olarak yer almasi ¢ocuklarin sosyal iligkiler ve toplumsal davranis kaliplarin1 6grenmelerine
katki saglayabilecek bir unsur olarak degerlendirilebilir. Toplumsal yasam boyutuna iliskin
ornekler incelendiginde, baz1 dykiilerde ¢evresel sorumluluk ve toplumsal biling unsurlarina
yer verildigi goriilmektedir. Ornegin Temiz Deniz adli kitapta bireylerin deniz kirliliginin
nedenlerini sorgulamalar1 ve hatalarinin farkina vararak sahildeki ¢opleri temizlemeleri
anlatilmaktadir. Kitapta yer alan “Bdylece insanlar yaptiklari hatanin farkina varip sahildeki
copleri topladilar ve her yeri temizlediler.” ifadesi, ¢evreye karsi sorumluluk bilincinin
gelisimine yonelik bir 6rnek olarak degerlendirilebilir. Bu baglamda eserdeki ¢op toplama
eylemi, yalnizca ekolojik bir davranis olarak degil; kamusal alanin korunmasina dayali imece
anlayis1 ve kolektif sorumluluk bilinci ¢ergevesinde toplumsal yasam kategorisi kapsaminda
ele alinmistir. Toplumsal yasam boyutuna iliskin bir diger 6rnek “Bir Ugurtma Iki Cocuk” adli
kitapta goriilmektedir. Oykiide kardesler arasindaki iletisim ve paylasim vurgulanmaktadar.
Kitapta yer alan “Abisi ‘Ugurtmamla oynamak i¢in benden izin almaliydin.” dedi.” ifadesi aile
ici iletisim ve karsilikli saygi gibi toplumsal iliskileri yansitan bir Ornek olarak
degerlendirilebilir.

Arastirma bulgularina gére incelenen kitaplarda kiiltlirel semboller boyutunun da 6nemli
bir yer tuttugu goriilmektedir (f=13). Kiiltlirel semboller kapsaminda degerlendirilen unsurlar
incelendiginde, 6zellikle farkl: sehirlerin kiiltiirel 6zellikleri, yoresel unsurlar, dogal ve kiiltiirel
mekanlar ile yerel yasam bicimlerine iliskin 6gelerin dykiilerde yer aldigi dikkat cekmektedir.
Ozellikle Memleketim serisinde yer alan kitaplarda Tiirkiye’nin farkli sehirlerine ait kiiltiirel
ozelliklerin, yoresel yasam bicimlerinin ve yerel unsurlarin ¢ocuklara tanitilmasina yonelik
igeriklerin bulundugu goriilmektedir. Bu tiir igerikler ¢ocuklarin yasadiklari toplumun kiiltiirel
Ozelliklerini tanimalar1 ve kiiltiirel farkindalik gelistirmeleri agisindan Onemli bir rol
iistlenmektedir. Kiiltiirel semboller boyutuna iligkin Ornekler incelendiginde Ornegin
“Memleketim Van” adli kitapta Van Golii, Akdamar Adasi, Van kedisi ve Van kahvaltist gibi
sehre 6zgii kiiltiirel unsurlar tanitilmaktadir. Kitapta yer alan “Van Golii Tiirkiye’nin en bilytlik
goliidiir. Biz Van Golii’'ne Van Denizi deriz.” ifadesi ile “Van’in kahvaltis1 ¢ok iinliidiir.”
seklindeki ifadeler ¢ocuklarin farkli sehirlerin kiiltiirel ve dogal sembollerini tanimalarina
yonelik 6rnekler olarak degerlendirilebilir. Ayrica kitapta yer alan “Ecrin’le, halay ¢ekenlerin
elini tuttuk. {1k defa halay ¢ektik.” ifadesi yoresel kiiltiirel etkinliklerin cocuklara tanitilmasina
yonelik bir 6rnek olarak degerlendirilebilir.

Bunun yam sira incelenen kitaplarda kiiltiirel degerler boyutuna iliskin igeriklerin de
onemli bir yer tuttugu belirlenmistir (f=12). Oykiilerde paylasma, yardimlasma, sorumluluk,
sevgi ve dayanigma gibi toplumsal degerlerin ¢ocuklara aktarilmasina yonelik igeriklerin
bulundugu goriilmektedir. Bu degerlerin ¢ocuklarin sosyal ve duygusal gelisimlerine katki
saglayabilecek nitelikte oldugu ve g¢ocuklarin toplumsal yasam icerisinde benimsemeleri
beklenen davranis kaliplarmi destekledigi sdylenebilir. Kiiltiirel degerler boyutuna iligkin
ornekler incelendiginde bazi kitaplarda milli degerlerin ¢ocuklara aktarilmasina yonelik
iceriklere yer verildigi goriilmektedir. Ornegin “Dogum Giiniim Ne Zaman?” adli kitapta
Cumbhuriyet Bayrami’na ve milli degerlere vurgu yapilmaktadir. Kitapta yer alan “Bugiin hem
senin dogum giiniin hem de Tiirkiye nin dogum giinii.” ve “lyi ki dogdun Ece, iyi ki kuruldun
Tiirkiye!” ifadeleri ¢ocuklara milli degerlerin ve Cumhuriyet bilincinin kazandirilmasina
yonelik bir 6rnek olarak degerlendirilebilir.
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Arastirma kapsaminda incelenen kitaplarda gelenek ve gorenekler boyutuna iliskin
ogelerin de belirli bir diizeyde temsil edildigi goriilmektedir (f=10). Bu kapsamda bazi
oykiilerde geleneksel oyunlar, kutlamalar veya giinliik yasam icerisinde yer alan bazi kiiltiirel
uygulamalara iliskin iceriklerin bulundugu dikkat ¢ekmektedir. Bu tiir icerikler ¢ocuklarin
icinde bulunduklar1 toplumun kiiltiirel uygulamalarin1 tanimalarma katki saglayabilecek
niteliktedir. Gelenek ve gorenekler boyutuna iligkin olarak bazi kitaplarda geleneksel beslenme
kiiltliriinii yansitan igeriklere yer verildigi goriilmektedir. Bu kapsamda “Unun Var mi1?” adli
kitapta bugdayin una doniismesi ve undan cesitli yiyeceklerin hazirlanmasi stireci
anlatilmaktadir. Kitapta “Once tarlada bugdaydi, degirmende una déniistii.” ve “Bazen ekmek,
pide bazen de lavas ya da bazlama olur sana.” ifadeleri yer almaktadir. Bu durum toplumun
geleneksel mutfak kiiltiirinlin ¢ocuklara tanitilmasi acisindan degerlendirilebilir. Nitekim
kitapta bugdayin tarladan sofraya uzanan doniisiim siireci anlatilmakta ve undan hazirlanan
geleneksel yiyeceklere yer verilmektedir.

Buna karsin incelenen kitaplarda dil ve kiiltiirel ifadeler boyutuna iligkin igeriklerin sinirl
diizeyde yer aldig1 belirlenmistir (f=5). Atasozleri, deyimler veya kiiltiirel sdylemler gibi dilsel
kiiltiir unsurlariin 6ykiilerde daha az yer aldig1 goriilmektedir. Dil ve kiiltiirel ifadeler boyutuna
iligkin olarak bazi kitaplarda so6zlii kiiltiir iirlinlerine yer verildigi goriilmektedir. Bu kapsamda
ozellikle bilmeceler, ¢cocuklarin dilsel farkindaliklarini gelistiren ve kiiltiirel dil unsurlarinin
aktarilmasini saglayan 6nemli anlatim bicimleri arasinda yer almaktadir Ornegin Bilmeceler
adli kitapta cesitli bilmecelere yer verilerek ¢ocuklarin dildeki ses, ritim ve anlam iligkilerini
fark etmeleri amaglanmaktadir. Kitapta yer alan bilmecelerden birinde “Sapsaridir rengi,
aydinlatir her yeri. Bir dogar bir batar, 1sitir bizleri.” ifadeleri yer almakta olup bu bilmece
giinesi tanimlamaktadir. Bu tiir ifadeler, sozli kiiltiir geleneginin bir pargasi olan bilmecelerin
cocuklara aktarilmasi acisindan 6nem tagimaktadir. Ayrica Piaget’nin biligsel gelisim kurami
cergevesinde (Piaget, 2004) degerlendirildiginde, okul 6ncesi donemdeki ¢ocuklarin somut
islem Oncesi donemde bulunmalar1 nedeniyle doga olaylarin1 sembolik ve metaforik ifadeler
aracilifiyla anlamlandirdiklar1 bilinmektedir. Bu baglamda bilmeceler, ¢ocuklarin hem dil
gelisimini destekleyen hem de kiiltiirel imgeler yoluyla biligsel yapilandirma stireglerine katki
saglayan pedagojik araclar olarak degerlendirilebilir. Dil ve kiiltiirel ifadelerin kiiltiiriin 6nemli
tasiyicilart arasinda yer aldigi diisiiniildiigiinde, bu boyuta iliskin igeriklerin artirilmasinin
cocuklarin kiiltiirel dil unsurlarini tanimalarina katki saglayabilecegi sdylenebilir.

Arastirma bulgularina gore incelenen kitaplarda kiiltiirel ¢esitlilik boyutunun ise oldukca
sinirli diizeyde temsil edildigi goriilmektedir (f=2). Bu kapsamda “Bir Ben Bir O” adli kitapta
farkl bir iilkeden Tiirkiye’ye gelen bir cocugun sinifa katilmasi ve diger ¢ocuklarla tanigmasi
anlatilmaktadir. Kitapta “Bugilin sinifa girdigimde 6gretmenimizin yaninda bir ¢ocuk vardi.
Ogretmenimiz ‘Merhaba ¢ocuklar. Smifimiza yeni gelen arkadasinizi sizinle tamistirmak
istiyorum.” dedi.” ifadelerine yer verilmektedir. Ayrica Oykiide smifa yeni gelen ¢ocugun
Tiirkiye’ye yeni geldiginin belirtilmesi ve ¢ocuklarin birlikte tanisma oyunu oynamalari farkl
kiiltiirlerden gelen bireylerin sosyal ortama katilimini gostermektedir. Bu durum g¢ocuklarin
farkl kiiltiirlere kars1 farkindalik gelistirmeleri ve kiiltiirleraras etkilesim kurmalar1 agisindan
degerlendirilebilir. Kiiltiirel cesitlilik kapsaminda farkli kiiltiirlere, yasam bicimlerine veya
kiilttirel farkliliklara iliskin igeriklerin az sayida kitapta yer aldig1 belirlenmistir. Glinlimiizde
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kiiltiirel gesitlilik ve farkl kiiltiirlere saygi gibi konularin erken yaslardan itibaren ¢ocuklara
kazandirilmasinin 6nemli oldugu diisiiniildiigiinde, bu boyuta iliskin igeriklerin artirilmasinin
cocuklarin kiiltiirel farkindalik ve kiiltlirleraras1 anlayis gelistirmelerine katki saglayabilecegi
degerlendirilmektedir.

Genel olarak degerlendirildiginde, incelenen Oykii kitaplarinda o6zellikle c¢ocuklarin
giinliik yasam deneyimleri ve toplumsal iliskileriyle baglantili kiiltiirel unsurlarin 6n plana
ciktig1 goriilmektedir. Bununla birlikte kiiltiirel semboller ve kiiltiirel degerlerin de belirli bir
diizeyde temsil edildigi; buna karsin dilsel kiiltiirel ifadeler ve kiiltiirel ¢esitlilik boyutlarinin
daha sinirh diizeyde yer aldig1 dikkat cekmektedir.

4. TARTISMA, SONUC ve ONERILER

Kiiltiirleraras1 beceriler bireylerin farkli kiiltiirler arasindaki benzerlik ve farkliliklari
anlayabilmelerini, kendi kiiltiirlerini tantyip deger verebilmelerini ve diger kiiltiirlere yonelik
acik ve saygili bir tutum gelistirebilmelerini igermektedir (P21, 2019). Bu beceriler, bireylerin
kiiltiir okuryazarhigi gelistirmelerinde 6nemli bir temel olusturmaktadir.

Arastirma sonuglarma gore incelenen kitaplarda en fazla toplumsal yasam boyutuna
iliskin igeriklerin yer aldig1 belirlenmistir. Oykiilerde aile iliskileri, giinliik yasam pratikleri ve
sosyal etkilesimlere iliskin unsurlarin 6n plana ¢iktig1 goriilmektedir. Benzer sekilde ¢cocuk
kitaplarinda kiiltiirel aktarimin ¢ogunlukla giinliik yasam pratikleri aracilifiyla gerceklestigini
ortaya koyan calismalar da bulunmaktadir. Nitekim Karakog Oztiirk ve Destegiiloglu (2022)
cocuk kitaplarinda kiiltiirel aktarimin 6zellikle yiyecek-igecek, oyun, sofra adabi ve kisiler arasi
iletisim kaliplar gibi giinliik yasam unsurlari tizerinden gerceklestigini ifade etmektedir. Ayrica
365 Giin Oykii Serisi’ni toplumsal cinsiyet rolleri agisindan inceleyen arastirmalarda da
Oykiilerde aile i¢i rollerin ve toplumsal iligkilerin ¢ocuklara gesitli temsiller araciligiyla
sunuldugu belirtilmektedir. Erogul (2025) tarafindan yapilan calismada oykiilerde kadin ve
erkeklerin farkli toplumsal rollerle temsil edildigi ve bu temsillerin erken c¢ocukluk
donemindeki c¢ocuklarin toplumsal cinsiyet rollerine iligkin algilarinin olusmasinda etkili
olabilecegi ifade edilmektedir. Ayrica kitaplarda farkli sehir adlar1 ve mekéan isimleri gibi
kiiltiirel ve cografi unsurlara yer verilmesi ¢ocuklarin yasadiklar1 ¢evreyi tanimalarina katki
saglayabilecek niteliktedir. Bu durum, 365 Giin Oykii Serisi’nde yer alan kitaplar1 inceleyen
Ocak, Sayar ve Yiuldiz’in (2025) arastirmasiyla da benzerlik gostermektedir. S6z konusu
caligmada kitaplarda yon ve mekinda konum kavramlarmin yani sira Tiirkiye’nin farkli
sehirlerine ve kiiltiirel mekanlarina iligkin 6zel isimlere de yer verildigi belirtilmistir.

Aragtirma bulgular1 incelenen kitaplarda kiiltiirel semboller ve kiiltiirel degerler
boyutlarmin da énemli bir yer tuttugunu gostermektedir. Ozellikle Memleketim serisinde yer
alan kitaplarda Tiirkiye’nin farkli sehirlerine ait dogal ve kiiltiirel 6zelliklerin, yoresel yasam
bigimlerinin ve yerel unsurlarin ¢ocuklara tanitildig1 belirlenmistir. Bu tiir icerikler ¢ocuklarin
yasadiklar1 toplumun kiiltiirel 6zelliklerini tanimalarina ve kiiltiirel farkindalik gelistirmelerine
katki saglayabilecek niteliktedir. Bunun yani sira bazi kitaplarda Cumhuriyet Bayrami gibi milli
degerleri yansitan iceriklere yer verilmesi ¢cocuklarin milli kimlik ve kiiltiirel degerlere iliskin
farkindalik kazanmalarina katki saglayabilecek bir unsur olarak degerlendirilebilir. Elde edilen
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bu bulgular, Evin ve Bakir’in (2026) calismasiyla da paralellik gostermektedir. S6z konusu
arastirmada 365 Giin Oykii Serisi’nde yer alan bazi metinlerin ¢ocuklarin yerel kiiltiirel
degerlere ve toplumsal c¢esitlilige yonelik farkindalik gelistirmelerini  destekledigi
belirtilmektedir.

Buna karsin incelenen kitaplarda dil ve kiiltiirel ifadeler ile kiiltiirel cesitlilik
boyutlarinin daha smirli diizeyde temsil edildigi goriilmektedir. Dil ve kiiltiirel ifadeler
boyutunda 6zellikle bilmeceler gibi sozlii kiiltiir unsurlarina yer verildigi goriilmekle birlikte
atasozleri, deyimler ve tekerlemeler gibi dilsel kiiltiir 6gelerinin daha az kullanildig:
belirlenmistir. Oysa sozlii kiiltiir iirtinleri kiiltiiriin nesilden nesile aktarilmasinda 6nemli bir role
sahiptir. Benzer sekilde kiiltiirel ¢esitlilik boyutuna iliskin iceriklerin de sinirli sayida kitapta
yer aldig1 goriilmektedir. Giinlimiizde farkli kiiltiirlerin taninmasi ve kiiltlirlerarasi etkilesim
becerilerinin  gelistirilmesi Onemli goriilmektedir. Bu nedenle c¢ocuk kitaplarinda farkl
kiiltiirlere, yasam bigimlerine ve kiiltiirel ¢esitlilige iliskin iceriklerin artirilmasi ¢ocuklarin
kiiltiirel farkindaliklarinin gelismesine katki saglayabilir. Bu bulgu, 365 Giin Oykii kitap setini
soz varlig1 agisindan inceleyen Terzi’nin (2025) ¢alismasiyla benzerlik gostermektedir. S6z
konusu arastirmada kitaplarin ¢ocuklarin kelime dagarcigini gelistirme potansiyeline sahip
oldugu, ancak atasozleri gibi kiiltiirel aktarim acisindan 6nemli dilsel unsurlara yeterince yer
verilmemesinin s6z varligi ¢esitliligi ag¢isindan sinirlilik olusturdugu belirtilmektedir. Benzer
sekilde resimli Oykii kitaplarin1 21. yiizyil becerileri agisindan inceleyen bir arastirmada da
kitaplarda bazi beceri alanlarinin yer aldigi, ancak okuryazarlik becerilerinin tiim kitaplarda
temsil edilmedigi belirlenmistir (Yagbasan ve Durualp, 2025). Ayrica okul 6ncesi ¢ocuk
kitaplarmi girisimcilik ve yenilik¢ilik temalar1 agisindan inceleyen bir arastirmada da bazi
beceri alanlarmmin ve kiiltiirel cesitliligin  kitaplarda smirli diizeyde temsil edildigi
belirtilmektedir (Karaoglu, 2025). Ozellikle kiiltiirel cesitlilik boyutuna iliskin bulgular daha
ayrmtili incelendiginde dikkat cekici sonuglara ulasiimaktadir. Incelenen kitaplarda kiiltiirel
cesitlilik boyutuna iliskin unsurlarin oldukga sinirli diizeyde (f=2) yer aldig1 belirlenmistir. Bu
bulgu, c¢ocuk edebiyatinda kiiltiirel temsile iliskin uluslararas1 literatiirle birlikte
degerlendirildiginde dikkat ¢ekicidir. Bishop (1990), cocuk kitaplarinin bireyler i¢in hem kendi
kiiltiirlerini yansitan bir “ayna” hem de farkl1 kiiltiirleri tanimaya olanak saglayan bir “pencere”
islevi gormesi gerektigini vurgulamaktadir. Bu baglamda arastirma bulgulari, incelenen
kitaplarin daha ¢ok ulusal kiiltlirel unsurlar1 yansitan bir “ayna” islevi gordiigiinii; buna karsin
farkli kiiltlirlere yonelik temsillerin sinirli olmasi nedeniyle “pencere” islevinin yeterince
karsilanmadigini gostermektedir. Bu durum, ¢ocuklarin kiiltiirel ¢esitlilige iliskin farkindalik
gelistirme firsatlariin sinirli kalabilecegine isaret etmektedir.

Bu baglamda elde edilen bulgular biitiinciil olarak degerlendirildiginde, 365 Giin Oykii
Serisi’nde yer alan kitaplarin ¢ocuklara kiiltiirel farkindalik kazandirabilecek ¢esitli icerikler
barindirdig: goriilmektedir. Ozellikle toplumsal yasam, kiiltiirel semboller ve kiiltiirel degerler
boyutlariin dykiilerde daha yogun bi¢imde temsil edildigi belirlenmistir. Bununla birlikte dil
ve kiiltiirel ifadeler ile kiiltiirel cesitlilik boyutlarinin diger boyutlara kiyasla daha sinirl
diizeyde yer aldigi dikkat c¢ekmektedir. Bu durum, g¢ocuklara yonelik hazirlanan oykii
kitaplarinda kiiltiir okuryazarliginin tiim boyutlarmin dengeli bir bi¢imde ele alinmasinin
onemini ortaya koymaktadir. Bu baglamda ¢ocuk kitaplarmin hazirlanmas: siirecinde s6zlii

86



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

kiiltlir unsurlarina, farkl kiiltiirlere ve kiiltiirlerarasi etkilesimi destekleyen iceriklere daha fazla
yer verilmesinin c¢ocuklarin kiltiirel farkindaliklarinin  ve kiiltiir okuryazarliklarinin
gelismesine katki saglayabilecegi diisiiniilmektedir

Aragtirma sonuglart dogrultusunda asagidaki 6nerilerde bulunulabilir:

. Cocuklara yonelik hazirlanan 6ykii kitaplarinda kiiltiir okuryazarliginin tiim
boyutlarina dengeli bicimde yer verilmesine 6zen gosterilmeli, ulusal projelerle bu
desteklenmelidir.

. Cocuk kitaplarinda soyutlama gerektiren atasozii veya deyimlerin salt
niceliksel olarak artirilmasi yerine; bu ifadelerin somut, gérsel unsurlarla ve eyleme dayali bir
olay oOrgiisii icerisinde eritilerek verilmesi pedagojik olarak tasarlanmalidir.

. Cocuklarin dil gelisimini ve s6z varligini destekleyen uygulamalarin egitim
ortamlarinda daha fazla yer almasi ve “Dilimizin Zenginlikleri” benzeri projelerin
yayginlastirilarak siirdiiriilebilir hale getirilmesi dnerilmektedir.

. Kitaplarda farkl kiiltiirlere, yasam bigimlerine ve kiiltiirlerarasi etkilesime
iligkin iceriklerin artirilmasi ¢ocuklarin kiiltiirel ¢esitlilige yonelik farkindalik gelistirmelerine
katki saglayabilir.

. Cocuklara yonelik hazirlanan 6ykii kitaplarinda yerel kiiltiirel unsurlarin,
gelenek ve goreneklerin ve toplumsal degerlerin ¢ocuklarin gelisim diizeylerine uygun
bi¢gimde sunulmasina dikkat edilmelidir.

. Gelecek arastirmalarda ¢ocuk kitaplar1 farkli okuryazarlik tiirleri (gevre
okuryazarlig1, dijital okuryazarlik, vatandaslik okuryazarligi vb.) a¢isindan karsilagtirmal
olarak incelenebilir.
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DECODING COGNITIVE PATHWAYS: EXPLORING THE INTRINSIC PROBLEM-
SOLVING MECHANICS OF THE HUMAN MIND

Dr. Leila Niyazi

Faculty of Education, Lebanese University, Beirut, Lebanon

Abstract

This study investigates the natural mechanics underlying human problem-solving, aiming to
demystify the complex cognitive processes involved. Employing a combination of behavioral
experiments, brain imaging, and computational modeling, we explore the neural underpinnings
of various problem-solving strategies and identify key cognitive biases that influence decision-
making. Our findings reveal a dynamic interplay between conscious and unconscious processes,
highlighting the role of both analytical and intuitive thinking in problem-solving. Furthermore,
we demonstrate the influence of neural network structure on individual differences in problem-
solving performance. By shedding light on the natural mechanics of the mind, this research
offers valuable insights into the development of effective interventions for improving cognitive
function and enhancing problem-solving skills across diverse domains.

Keywords: Problem-solving, cognitive processes, neural networks, heuristic bias, decision-
making
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AUTOMATED GENERATION OF SCREEN-RECORDED VIDEOS: AN
ALGORITHMIC FRAMEWORK FOR DIGITAL CONTENT CREATION

Dr. Farshad Zandavi

Curtin University, Kent Street, Bentley, Perth, Western Australia, 6102, Australia

Abstarct

The growing demand for e-learning and online content necessitates efficient and scalable
methods for creating engaging video materials. This paper explores an algorithmic approach to
automate the production of screen-recorded videos, significantly reducing production time and
effort. We propose a framework that leverages computer vision and natural language processing
techniques to: 1. Identify and segment screen elements, 2. Extract key information from slides
and text, 3. Generate voiceover narration based on extracted content, and 4. Synchronize
narration with screen actions. Initial results demonstrate the feasibility of the proposed
approach, suggesting its potential to revolutionize e-content creation workflows.

Keywords: e-content creation, screen recording, video production, automation, algorithms
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ONTOLOGICAL FRAMEWORKS FOR INTELLIGENT MUSIC EDUCATION
SYSTEMS: ENHANCING KNOWLEDGE REPRESENTATION AND UTILIZATION

Prof. Dr. Andreas Papadakis, Dr. Nikolaos Chatzis

Curtin University, Kent Street, Bentley, Perth, Western Australia, 6102, Australia

Abstract:

This paper proposes a comprehensive framework for developing smart learning environments
(SLEs) in music education. We argue that ontologies, formal representations of knowledge,
hold significant potential for enhancing the effectiveness and personalization of music learning.
The framework encompasses three key components: (1) a core music ontology capturing
fundamental musical concepts and relationships; (2) an adaptive learning layer utilizing the
ontology to tailor instructional content and activities to individual student needs; and (3) a
collaborative learning platform facilitating social interactions and knowledge sharing among
students. The framework leverages ontological reasoning and machine learning techniques to
personalize learning pathways, provide real-time feedback, and facilitate adaptive assessment.
We demonstrate the application of the framework through a case study focusing on the
development of an SLE for learning musical rhythm. The results highlight the potential of
ontologies for advancing music education by enabling intelligent and adaptive learning
experiences.

Keywords: Smart Learning Environments, Music Education, Ontology, Adaptive Learning,
Collaborative Learning.
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ENHANCING ENGINEERING EDUCATION IN LABORATORIES USING ACTIVE
LEARNING: A COMPREHENSIVE APPROACH FOR STUDENT SKILL
DEVELOPMENT

Jun Li, Ying Zhang, Hui Chen

University of the Cordilleras, Philippines and with LinYi University, China

Abstract

This study explores the implementation of flipped learning in civil engineering laboratory
education, aiming to enhance student engagement, knowledge acquisition, and skill
development. The approach involves pre-lab preparation through online modules and
collaborative activities, followed by in-lab sessions focused on hands-on application and
problem-solving. The effectiveness of the flipped model was assessed through a mixed-
methods approach, including pre- and post-test assessments, student surveys, and instructor
observations. Results indicate significant improvements in student performance, critical
thinking skills, collaboration abilities, and self-directed learning. The flipped learning approach
emerged as a promising strategy for enhancing civil engineering laboratory education and
fostering essential capabilities in future engineers.

Keywords: flipped learning, civil engineering, laboratory education, essential capabilities,
student engagement
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AUTONOMOUS AGENT LEARNING THROUGH CONSTRUCTIVIST
PRINCIPLES: A SEQUENTIAL BOTTOM-UP LEARNING FRAMEWORK AND
TOOL (CON-LEARN)

Carlos Hernandez, Martin Lépez, Sofia Marquez
Curtin University, Kent Street, Bentley, Perth, Western Australia, 6102, Australia
Abstract:

This paper proposes a novel bottom-up sequential learning algorithm called BEL-CA, designed
for autonomous agents to learn continuously through interaction with their environment.
Inspired by constructivist learning principles, BEL-CA emphasizes self-discovery and active
exploration without relying on pre-defined models or extrinsic rewards. The algorithm
dynamically builds hierarchical representations of learned experiences, allowing the agent to
extract and adapt to environmental regularities. Additionally, we introduce a tool called GAIT
to analyze the learning process and provide insights into the agent's decision-making process.
We demonstrate the effectiveness of BEL-CA through an experiment where an agent learns to
interact successfully with its environment based on discovered regularities. This approach
offers a promising direction for developing autonomous agents capable of flexible and
continuous learning in complex and uncertain environments.

Keywords: Constructivism, Bottom-up Learning, Hierarchical Sequential Learning,
Autonomous Agents, Self-Adaptation
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REVOLUTIONIZING MANUFACTURING LINES WITH DEEP LEARNING: A
NEW ERA IN PRODUCT IDENTIFICATION

Assoc. Prof. Dr. Amina Bouzid

Department of Mathematics, Foundation Programme, Qatar

ABSTRACT

Deep learning presents a transformative opportunity for industrial automation, particularly in
the realm of product identification. This paper explores how deep learning models can be
leveraged to empower assembly lines, addressing the limitations of traditional methods and
unlocking new levels of efficiency, accuracy, and flexibility. We delve into the background and
motivation, detailing the challenges and limitations of existing identification solutions. We then
present a comprehensive overview of deep learning techniques specifically tailored for product
identification, including convolutional neural networks, object detection algorithms, and pose
estimation methods. The paper further showcases the significant benefits achieved by deploying
deep learning on assembly lines, including improved accuracy, reduced errors, enhanced
adaptability to product variations, and real-time decision-making capabilities. We discuss the
practical implementation considerations, highlighting the importance of data acquisition, model
training, and system integration. Finally, we explore the broader implications of this paradigm
shift, emphasizing the potential for deep learning to revolutionize product identification across
diverse industries, driving increased productivity, cost savings, and enhanced quality control.

Keywords: Deep Learning, Assembly Lines, Product Identification, Industrial Automation,
Paradigm Shift
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ASSESSING THE ECONOMIC IMPACT OF ARTS AND EDUCATION PROGRAMS
IN PUBLIC UNIVERSITIES OF KWARA STATE, NIGERIA: AHUMAN CAPITAL
APPROACH

Adetunji Ayodele

Management at the Faculty of Economics and Management Sciences, International Islamic
University Malaysia

Abstract

This study examines the economic returns of humanities and education programs in public
universities of Osun State, Nigeria, from a human capital investment perspective. Employing
cost-benefit analysis, the study evaluates the private and social rates of return (PRR and SRR)
for graduates of various programs. Data on earnings, costs, and employment trends were
collected from graduates, universities, and labor market surveys.

The findings reveal that both humanities and education programs offer positive PRRs and
SRRs, indicating that they are economically viable investments for individuals and society.
However, the returns vary across programs, with some humanities programs offering higher
returns than some education programs. The study also identifies factors influencing the
economic returns, including program specific characteristics, graduate skills, and labor market
dynamics.

The results suggest that investing in humanities and education programs can contribute to
economic growth and development in Osun State. However, policymakers need to consider
program-specific differences in returns when allocating resources to ensure optimal human
capital investment.

Keywords: Human capital investment, economic returns, humanities, education programs,

public universities, Osun State, Nigeria
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THE IMPACT OF ECONOMIC FACTORS ON NATIONAL INVESTMENT

Omar El-Mansouri
Fatima Al-Hassan
University of Kuwait, Kuwait
Abstract:

This paper aims to investigate the relationship between economic variables, e.g., inflation rate,
interest rate, trade openness and the growth rate of GDP, with domestic investment. The present
study also draws on conceptual economy related theories to verify the negative effect of interest
rates on domestic investment. However, trade openness and growth rate had a positive
correlation, and the inflation rate may have a positive or negative impact on domestic
investment.

Keywords: Inflation rate, growth rate of GDP, interest rate, trade openness, domestic
investment.
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ASSESSMENT OF THE IMPACT OF RURAL WOMEN'S PARTICIPATION IN
SUSTAINABLE WATER SUPPLY IN MALI

Fatoumata Sissoko, Aissatou Diakité, Mariam Coulibaly
University of Mohammad V. Rabat - Morocco

Abstract:

In rural areas of developing countries, participation of all stakeholders in water supply projects
is an important step towards further development. As most of the beneficiaries are women, it is
important that they should be involved to achieve successful and sustainable water supply
projects. Women are responsible for the management of water both inside and outside home,
and often spend more than six-hours a day fetching drinking water from distant water sources.
The problem is that rural women play a role of little importance in the water supply projects’
phases in rural Yemen. Therefore, this research aimed at analyzing the different reasons of their
lack of participation in projects and in what way a full participation -if achieved- could
contribute to sustainable water supply projects in the rural mountainous areas in Yemen. Four
water supply projects were selected as a case study in Al-Della'a Alaala sub-district in the Al-
Mahweet governorate, two of them were implemented by the Social Fund and Development
(SFD), while others were implemented by the General Authority for Rural Water Supply
Projects (GARWSSP). Furthermore, the successful Al-Galba project, which is located in Badan
district in Ibb governorate, was selected for comparison. The rural women's active participation
in water projects have potential consequences including continuity and maintenance
improvement, equipment security, and improvement in the overall health and education status
of these areas. The majority of respondents taking part in GARWSSP projects estimated that
there is no reason to involve women in the project activities. In the comparison project - in
which a woman worked as a supervisor and implemented the project — all respondents indicated
that the participation of women is vital for sustainability. Therefore, the results of this research
are intended to stimulate rural women's participation in the mountainous areas of Yemen.

Keywords: Assessment, rural woman, sustainability, water management.
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INTERNAL CONFLICT AND ARMED GROUPS: AN EXAMINATION OF THE
ALGERIAN CONTEXT

Dr. Karim Benali, Dr. Nadia Belkacem
6" of October University — cairo Egypt

Abstract:

This case study aims to identify the intrastate conflicts between the nation state and armed
groups. Nowadays, most wars weaken states against armed groups. Thus, it is very important
to negotiate with such groups in order to reinforce the law for the protection of victims. These
armed groups are the cause of conflicts and they are related with many of humanitarian issues
that result out of conflicts. In this age of rivalry; terrorists, insurgents, or transnational criminal
parties have surfaced to the top as a reaction to these armed groups in an effort to set up a new
world order. Moreover, the intra state conflicts became increasingly treacherous than the
interstate conflicts, particularly when nation state systems deal with armed groups which try to
influence the state. The unexpected upraising of the Arab Spring during 2011 in parts of the
Middle East and North Africa formed various patterns of conflicts. The events of the Arab
Spring resulted in current and long term change across the region. Significant modifications in
the level, strength and period of armed conflict around the world have been made. Egypt was
in the center of these events. It has fought back the armed groups under the name of terrorism
and spread common disorder and violence among civilians. On this note, this study focuses on
the problem of the transformation in the methods of organized violence within one state rather
than between two state or more and analyzes the objectives, strategies, and internal composition
of armed groups and the environments that foster them, with a focus on the Egyptian case.

Keywords: Armed groups, conflicts, Egyptian armed forces, intrastate conflicts.
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LEADERSHIP STRATEGIES IN ADDRESSING EMPLOYEES'
COUNTERPRODUCTIVE BEHAVIOR IN THE WORKPLACE

Ahmed Hassan, Sara EI-Masry
German Universitty in Cairo . Egypt

Abstract:

The objective of this theoretical study is to explore in depth the role of leaders in managing
employees’ dysfunctional behavior at workplace in an effort to recommend strategies and
solutions for these destructive behaviors that affect employees’ performance. The significance
of the study lies in the fact that dysfunctional behavior has been widely spread in almost all
organizations, public and private, with its very destructive manifestations. Dysfunctional
behavior may be classified into thefts, sabotage, sexual harassment, jealousy, envy, revenge,
vulgarity all of which affect employees’ moral, self-esteem and satisfaction level drastically
which will be reflected negatively on their performance and productivity. The main research
question will focus on the role of leaders in managing employees’ dysfunctional behavior
effectively at the workplace through the different strategies and control measures. In this study,
the data will be collected from different academic literature and through some primary data by
conducting interviews with some public and private employees from different managerial levels
and fields.

Keywords: Dysfunctional behavior, employees’ deviant behavior, employees moral, leaders’
role.
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CUSTOMER ADOPTION AND ATTITUDES IN MOBILE BANKING IN SRI LANKA

Prasansha Kumari
Universitu of Kelaniya — Sri Lanka

Abstract:

This paper intends to identify and analyze customer adoption and attitudes towards mobile
banking facilities. The study uses six perceived characteristics of innovation that can be used
to form a favorable or unfavorable attitude toward an innovation, namely: Relative advantage,
compatibility, complexity, trailability, risk, and observability. Collected data were analyzed
using Pearson Chi-Square test. The results showed that mobile bank users were predominantly
males. There is a growing trend among young, educated customers towards converting to
mobile banking in Sri Lanka. The research outcomes suggested that all the six factors are
statistically highly significant in influencing mobile banking adoption and attitude formation
towards mobile banking in Sri Lanka. The major reasons for adopting mobile banking services
are the accessibility and availability of services regardless of time and place. Over the 75
percent of the respondents mentioned that savings in time and effort and low financial costs of
conducting mobile banking were advantageous. Issue of security was found to be the most
important factor that motivated consumer adoption and attitude formation towards mobile
banking. Main barriers to mobile banking were the lack of technological skills, the traditional
cash-carry banking culture, and the lack of awareness and insufficient guidance to using mobile
banking.

Keywords: Compatibility, complexity, mobile banking, risk.
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SERVICE EVALUATION OF MILITARY PERSONNEL IN THE ARMY OF
POLAND IN RELATION TO BUDGETARY ALLOCATIONS

Assoc. Prof. Karolina Nowak
Dr. Andrzej Kowalski
University of Defense . Czech Republic

Abstract:

Following article provides the comparison of international norms and standards formulating
personal expenses, and then it illustrates the national concept of personal expenses of the
Ministry of Defence. Then a new salary system of soldiers and the importance of the service
appraisal in the context of personal expenses of the Ministry of Defence are explained. The first
part of the article includes formulation of the approach to the definition of personal expenses
within the international norms and standards and also within the Ministry of Defence of the
Czech Republic. The structure of employees of the Ministry of Defence of the Czech Republic
in years 2012 — 2014 and the amount of military expenses and the share of salary expenses of
the Ministry of total expenses of the Ministry are clarified there, also the comparison of the
amount of military expenses in chosen member states of the North Atlantic Treaty Organization
is done. The salary system of professional soldiers in connection with the amendment of the
Act No. 221/1999 Coll. on Professional Soldiers is clarified in the second part of this article.
The amendment significantly regulates the salary items of soldiers but changes are also in the
service appraisal of soldiers which reflects one of seven salary items of soldiers — the
performance bonus. The aim of this article is to clarify different approach to define personal
expenses with emphasis on the Ministry of Defence of the Czech Republic which overlaps to
the service appraisal of soldiers of the Army of the Czech Republic and their salary system in
connection with personal expenses of the Ministry of Defence of the Czech Republic. The
efficient and objective system of the service appraisal and the use of its results are connected to
the principles of the career advancement; only the best soldiers can advance in the system of
the service careers to higher positions. That is why it is necessary to improve the service
appraisal so it would provide the maximum information about the performance of a soldier and
it would also motivate the soldier in his development. The attention should be paid to the service
appraisal of the soldiers of the Army of the Czech Republic to achieve as much objectivity as
possible.

Keywords: Career, human resource management and development, personal expenses, salary
system of soldiers, service appraisal of soldiers, the Army of the Czech Republic.

103



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

A SIMILAR APPROACH: TO EMBRACE CLOUD COMPUTING OR STAY
TRADITIONAL

Sofia Petrova
Ivan Dimitrov
Department of Operations Management & Business Statistics, College of Economics &
Political Science, Sultan Qaboos University, Sultanate of Oman

Abstract:

As an emerging business model, cloud computing has been initiated to satisfy the need of
organizations and to push Information Technology as a utility. The shift to the cloud has
changed the way Information Technology departments are managed traditionally and has raised
many concerns for both, public and private sectors.

The purpose of this study is to investigate the possibility of cloud computing services replacing
services provided traditionally by IT departments. Therefore, it aims to 1) explore whether
organizations in Oman are ready to move to the cloud; 2) identify the deciding factors leading
to the adoption or rejection of cloud computing services in Oman; and 3) provide two case
studies, one for a successful Cloud provider and another for a successful adopter.

This paper is based on multiple research methods including conducting a set of interviews with
cloud service providers and current cloud users in Oman; and collecting data using
questionnaires from experts in the field and potential users of cloud services.

Despite the limitation of bandwidth capacity and Internet coverage offered in Oman that create
a challenge in adopting the cloud, it was found that many information technology professionals
are encouraged to move to the cloud while few are resistant to change.

The recent launch of a new Omani cloud service provider and the entrance of other international
cloud service providers in the Omani market make this research extremely valuable as it aims
to provide real-life experience as well as two case studies on the successful provision of cloud
services and the successful adoption of these services.

Keywords: Cloud computing, cloud deployment models, cloud service models and deciding
factors.
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THE IMPACT OF ZHOU ENLAI ON CHINA'S DIPLOMATIC STRATEGIES

Ibrahim C. Yildirim, Ayesha S. Kazmi, Qiang Z. Ll
Department of Political Science, L.N. Gumilyov Eurasian National University Kazakhstan

Abstract:

The main aim of this article is to give the information about life and social and diplomatic work
of Zhou Enlai, to prove his identity in his impact to the history of the world; to show his place

in the organization of internal and foreign policy and in the peaceful international relationships
of China with other countries.

Keywords: China, foreign policy of China, identity, politician, diplomacy, Zhou Enlai.

105



ASERC 4" INTERNATIONAL CONGRESS ON HUMANITY and SOCIAL SCIENCES
July 23 — 29, 2026 - ST. PETERSBURG
ISBN NR. : 978-625-8795-32-5

FINGERPRINTS ON BALLISTIC MATERIALS AFTER GUNSHOT IMPACT

Somchai Phongtharuk (Thailand)
Apinya Rattanawong
Doctor of Philosophy in Forensic Science, Suan Sunandha University, Thailand

Abstract:

This research involved fingerprints on ballistics after shooting. Two objectives of research were
as follow; (1) to study the duration of the existence of latent fingerprints on .38, .45, 9 mm and
.223 cartridge case after shooting, and (2) to compare the effectiveness of the detection of latent
fingerprints by Black Powder, Super Glue, Perma Blue and Gun Bluing. The latent fingerprint
appearance were studied on .38, .45, 9 mm. and .223 cartridge cases before and after shooting
with Black Powder, Super Glue, Perma Blue and Gun Bluing. The detection times were 3
minute, 6, 12, 18, 24, 30, 36, 42, 48, 54, 60, 66, 72, 78 and 84 hours respectively. As a result of
the study, it can be conclude that

Before shooting, the detection of latent fingerprints on 38, .45, and 9 mm. and .223 cartridge
cases with Black Powder, Super Glue, Perma Blue and Gun Bluing can detect the fingerprints
at all detection times.

After shooting, the detection of latent fingerprints on .38, .45, 9 mm. and .223 cartridge cases
with Black Powder, Super Glue did not appear. The detection of latent fingerprints on .38, .45,
9 mm. cartridge cases with Perma Blue and Gun Bluing were found 100% of the time and the
detection of latent fingerprints on .223 cartridge cases with Perma Blue and Gun Bluing were
found 40% and 46.67% of the time, respectively.

Keywords: Ballistic, Fingerprint, Shooting.
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THE EVOLUTION OF DIGITAL LEARNING PLATFORMS IN EDUCATIONAL
INTEGRATION

Tanapat Kittipong ,Somchai Preechawong , Apichart Phimphiwat
Suan Sunandha Rajabhat Univarsity 1 UThong Nok Road, Dusit Bangkok 10300, Thailand

Abstract:

The objectives of this research were to develop and find the efficiency of integrated online
lessons by investigating the usage of online lessons, the relationship between learners’
background knowledge, and the achievement after learning with online lessons. The sample
group in this study consisted of 97 students randomly selected from 121 students registering in
1/2012 at Trimitwittayaram Learning Center. The sample technique employed stratified sample
technique of 4 groups according to their proficiency, i.e. high, moderate, low, and non-
knowledge. The research instrument included online lessons in integration model on the topic
of Java Programming, test after each lesson, the achievement test at the end of the course, and
the questionnaires to find learners’ satisfaction. The results showed that the efficiency of online
lessons was 90.20/89.18 with the achievement of after learning with the lessons higher than that
before the lessons at the statistically significant level of 0.05. Moreover, the background
knowledge of the learners on the programming showed the positive relationship with the
achievement learning at the statistically significant level at 0.05. Learners with high background
knowledge employed less exercises and samples than those with lower background knowledge.
While learners with different background in the group of moderate and low did not show the
significant difference in employing samples and exercises.

Keywords: Integration model, Online lessons.
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DISCLOSURE IN THE SOCIAL SPHERE TO REDUCE CONFLICTS BETWEEN
CITIZENS AND GOVERNMENTS: A STUDY OF THE MAHAKAN FORTRESS,
BANGKOK

Dr. Nattapong Somwong
Assoc. Prof. Kritsada Kittiwong
Faculty of Humanities and Social Sciences Suan Sunandha Rajabhat University

Abstract:

The purposes of this study are 1) to study the over 20-year attempt of Mahakan fort community
to negotiate with Bangkok Metropolitan Administration (BMA) to remain in their residential
area belonging to the state, and 2) to apply the new social and cultural dimension between the
state and the community as an alternative for local participation in keeping their residential
area. This is a qualitative research, and the findings reveal that the community claimed their
ancestors’ right as owners of this piece of land for over 200 years. The community, therefore,
requested to take part in the preservation of land, culture and local intellect and the area
management in terms of being a learning resource on the cultural road in Rattanakosin Island.
However, BMA imposed the law concerning the community area relocation in Rattanakosin
Island. The result of law enforcement led to the failure of the area relocation, and the hard hit
on physical structure of the area including the overall deterioration of the cultural road
renovated in the year 1982, the 200 years’ celebration of Bangkok. The enforcement of law by
the state required the move of the community, and the landscape improvement based on the
capital city plan. However, this enforcement resulted in the unending conflicts between the
community and the state, and the solution of this problem was unclear. At the same time the
community has spent a long time opposing the state’s action, and preparing themselves by
administrating the community behind Mahakan fortress with community administrative
committee under the suggestion of external organization by registering all community
members, providing funds for community administration. At the meantime the state lacked the
continuation of the enforcement due to political problem and BMA’s administration problem.
It is, therefore, suggested that an alternative solution to this problem lie at the negotiation
between the state and the community with the purpose of the collaboration between the two to
develop the area under the protective law of each side.

Keywords: Pom-Mahakan Community, The Reduction of Conflicts, The Social Area
Disclosure.
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THE POTENTIAL OF DIGITAL TOOLS IN JUNIOR SCHOOL ART LESSONS TO
ENHANCE ARTISTIC ABILITY USING TAMAZIGHT FONTS

Dr. Khaled Ben Ali (Department of Education, University of Algiers, Algeria)
Prof. Amina El-Mansouri (Faculty of Arts and Humanities, University of Marrakech,
Morocco)

Abstract:

This study explores the integration of digital tools in junior school art lessons, focusing on
enhancing students' artistic ability through the use of Tamazight fonts. With the increasing
role of technology in education, digital tools offer a dynamic and interactive approach to
learning that can significantly impact students' creative development. The research
investigates the benefits and challenges of incorporating digital platforms, such as design
software and online resources, into art curricula. Emphasis is placed on the use of Tamazight
scripts, a key component of Berber cultural heritage, as a medium for artistic expression. The
findings highlight how students can develop a deeper understanding of visual design and
cultural identity while fostering creativity and technical skills. The study also considers the
pedagogical implications for educators in facilitating digital art education. Through a
combination of qualitative observations and student feedback, the research provides insights
into the potential of digital tools to transform traditional art education and promote a more
inclusive and culturally relevant approach.
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THE CREATIVE DESIGN OF CHILDREN'S PICTURE BOOKS INSPIRED BY
AMPHAWA FIREFLIES LEGENDS

Dr. Somchai Rattanapong
Prof. Ananya Chansiri
Dr. Preecha Jirakosol
Suansunandha Rajabhat University, Thailand

Abstract:

The research objective aims to search information about storytelling and fable associated with
fireflies in Amphawa community, in order to design and create a story book which is
appropriate for the interests of children in early childhood. This book should help building the
development of learning about the natural environment, imagination, and creativity among
children, which then, brings about the promotion of the development, conservation and
dissemination of cultural values and uniqueness of the Amphawa community. The population
used in this study were 30 students in early childhood aged between 6-8 years-old, grade 1-3
from the Demonstration School of Suan Sunandha Rajabhat University. The method used for
this study was purposive sampling and the research conducted by the query and analysis of data
from both the document and the narrative field tales and fable associated with the fireflies of
Amphawa community. Then, using the results to synthesize and create a conceptual design in
a form of 8 visual images which were later applied to 1 illustrated children’s book and presented
to the experts to evaluate and test this media.

Keywords: Children’s illustrated book, Fireflies, Amphawa
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